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Preface 

 
The Conceptual Framework for Internationalizing the Curriculum was 

written to provide guidance to those who are involved in such an 

endeavor. The design of the framework scheme requires that 

consideration be given to objectives, content, methodology, media and 

assessment. These components would need to be properly aligned to 

ensure an effective outcome for students. This preliminary step was quite 

necessary, since the faculty at Albany State University was going to 

immerse themselves in training and curriculum design with content that 

may or may not appear to have relevancy to their instructional interest. 

However, over the past three years forty-two (42) faculty members from 

ten (10) departments have elected to go with us on this journey. They 

were provided a small stipend to be involved in this initiative, but in my 

opinion they have received much more and hopefully all involved will 

become better instructors as a result. Over the last three years over fifty 

(50) new or revised courses were developed or changed to add significant, 

timely and important international content. Some of the courses were 

required by the majors and others were considered as electives. Most 

importantly these courses are to provide global experience that was not 

previously available for the student for their matriculation. From the 

initial group of faculty and department participation in this capacity 

building enterprise, fourteen were selected to complete the handbook 

development phase. This group would not only actively engage in more 

learning opportunities, they would also become trainers for other faculty 

members within this domain. A part of that training process included the 

development of a faculty handbook for internationalizing the curriculum. 

This product along with the trained faculty members will cause a major 

paradigm change at Albany State University. The handbook is a ready 

reference guide for future faculty members to use and to serve as a 
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standard for the process at Albany State University and other interested 

educational institutions. It has been said that without international 

exposure, today’s college student will not be “in front of the curve” and 

their competitiveness will be hampered. Therefore, the university is 

responsible for providing student options to prevent this from happening. 

Thus, this framework has set the pattern for our faculty to meet the 

challenge.  

 

 

Claude G. Perkins, Ph. D.  

Former Vice President for Academic Affairs and Dean of Graduate School 

Albany State University, Albany, Georgia. 
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Introduction 

 
This handbook is the outcome of the project on internationalizing the 

Curriculum at Albany State University. Its purpose is to report efforts at 

institutionalizing curriculum internationalization across subject 

disciplines by establishing an Albany State University (ASU) Model. The 

ultimate intention is to stimulate a ripple effect that will create a core 

faculty who are well grounded in the conceptual frame work for 

internationalizing the curriculum, not just at Albany State University, 

but also in other colleges and Universities. The model is an approach 

that embodies the following attributes and concepts: 

1. Internationalization of course content- integrating international 

and intercultural competencies in course learning and outcome 

2. Learner-centered instruction 

3. Use of authentic materials 

4. Technology-based instruction 

5. Interaction, communication, and meaning-based instruction 

6. Relevant connection of theory and practice in instruction 

7. Relating of subject matter to real life and present life situation 

8. Formative and normative assessment of learning 

These characteristics are founded on current theoretical constructs, 

which govern recommended theoretical practices. Some of these are 

already discussed in Dr. Perkins’ Framework in Chapter 1. 

To ensure that instructional procedure incorporates the stated 

characteristics, we recommend instructional plans with the following 

phases, which also serve as a checklist for preparation of 

internationalized instruction:  

1. Clearly stated measurable objectives that include international 

components 
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2. Identified instructional material, preferably authentic ones 

3. An introduction that explores previous or related knowledge 

4. A content development phase, stating instructor’s facilitating role 

and students’ roles/activities 

5. A discussion and application phase indicating what the 

instructor does to instigate discussion and relate content to real 

life and expected learners’ role/activities in this phase 

6. An assessment phase: ensuring alignment with learning 

objectives, indicating what the instructor does to assess the 

learners and their role/activities.  

Most contributors to this book followed this model in teaching courses in 

the various disciplines and the chapters are written from this experience.  

The handbook is divided into four main sections: 

Section I focuses on background issues on internationalizing the 

curriculum. There are two chapters in this section namely: “Conceptual 

Framework: Internationalizing the Curriculum-A Global Perspective” by 

Dr. Claude Perkins and “Faculty Training: Workshops on 

Internationalizing the Curriculum at Albany State University (ASU)” by 

Dr. David Adewuyi. While Dr. Perkins in Chapter 1 gives a global 

framework for internationalizing the curriculum with a focus on Albany 

State University, Dr. Adewuyi in Chapter 2 describes the implementation 

strategies at ASU, involving designing/modifying courses and faculty 

training. Through illustrative diagrams, Dr. Perkins gives a convincing 

exposé of expectations of instructions that follow an internationalized 

framework. He describes many forms of engaging learners in and outside 

the traditional class setting. What the learner learns, in effect, is a factor 

of several variables, including all creative pedagogy, educational 

resources, national and International programs. 
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Dr. Adewuyi, on the other hand, describes the procedure for training 

faculty members on internationalizing the curriculum from 2004 to 

2006. He explains the process for reviewing syllabi produced by trained 

faculty members and the lesson learned from the project. This chapter is 

very useful for prospective individuals and institutions who might like to 

adapt the ASU model in engaging faculty members in internationalizing 

the curriculum. 

Section II holds six chapters of internationalized model instructions from 

various disciplines. These chapters are representative samples of 

attempts by different professors to internationalize instruction in 

different subject areas. In describing their instructional experiences, 

each contributor followed the recommended six–step procedure explained 

earlier in this introduction. In Chapter 3, Dr. Courtoy describes an 

Internationalized World Literature course, which uses multi-

technological devices and interactive sessions to create learners’ 

awareness of world literature and issues. Her unit of six instructional 50-

minute segments   focuses on Arabian literature and includes historical, 

religious, political, and economic background of the time periods covered. 

Dr. Osakwe, in Chapter 4, presents a sample lesson on Internationalized 

Rhetoric and Advanced Writing (ENGL 3204). Following the six-step 

model, she gives a detailed introduction of the course and instruction 

procedure, including the nature of its internationalized framework, the 

learner-centered nature of the instruction, and the mode of assessment. 

She describes the stages of the lesson on Writing Summary and Critical 

responses to articles on HIV/AIDS, a global health issue. Her lesson 

demonstrates how writing skills are developed in the context of 

information that reflects international health concerns.  

In Chapter 5, Professor Rymes presents International Social Work, a 

3000-level elective course taught in the Department of Psychology, 
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Sociology, and Social Work. It is an on-line course and Professor Rymes 

describes the procedure for implementing the course following the 

internationalized framework. In his sample lesson, he demonstrates how 

the framework is reflected in a WebCT Vista course. The lesson engages 

students in reading and writing activities, student-student interaction 

and discussion, all with a focus on defining International Social Work 

from the perspective of two authors.   

Professor Decuir’s Chapter 6 is on Music. The course title is World Music 

(MUSIC 1123), and it is designed to expose students to non-western 

musical genres. In his sample lesson entitled “The Influence of Latin and 

Latin-American Music in Jazz,” Professor Decuir explains his class 

procedure, which engages students in experiential learning by involving 

them in research and practical use of the musical instruments of the 

countries in question. The students also experience different sounds of 

music from these countries through listening activities. 

Dr. Kimberly Fields, from the College of Education, presents “Counseling 

Parents of Exceptional Children” (SPED 3367) in Chapter 7. Through the 

four-step procedure, the learners identify skills required for interviewing 

and observing a culturally and linguistically diverse family that includes 

exceptional children. The lesson prepares students for authentic family 

case study projects that take them to the community. In Chapter 8, Dr. 

Zachariah Oommen describes the instruction procedure for Advanced 

Forensic Chemistry, a course that focuses on International “criminalistics 

and criminalists.” The mode of instruction is hybrid, so both online and 

in-class instructions are utilized. The sample lesson topic is: 

“Criminalistics of Drugs”. The lesson starts with exploring students’ 

knowledge, using questions. Dr. Oommen also integrates experiential 

learning by incorporating identification of life plants, which exemplify the 
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drugs under study. Learners do online research, discussion, and 

postings to internalize concepts.  

Among the courses approved by the Committee for Internationalizing the 

Curriculum, there are some that are yet to be implemented. Dr. Hsi-Ling 

Huang and Professor Amitabh Singh present two of these courses in 

Section III. Dr. Huang presents Asian American Literature in Chapter 9; 

this course is intended to introduce students to selected literary works 

from China, Japan, Korea, the Philippines, and America. The course is 

designed for a traditional class setting; the procedure would involve 

literary reading and class discussion. These activities will be 

supplemented with film review, critical documentaries, cultural lessons, 

and formal presentations. The demonstration lesson is a cultural lesson 

and Dr. Huang uses a game to explicate and demonstrate the use of 

chopsticks in Asian culture. The appreciation of the use of chopsticks 

has implications for understanding Asian literary themes. 

Chapter 10 is on Software and Global Application by Professor Singh. 

This course is intended to introduce students to the principles and 

practice of Software Internationalization. Students learn these principles 

in the course. He describes a sample lesson, which focuses on 

Internationalized Graphical User Interfaces. The lesson follows the 

recommended guideline along with localization issues. Professor Singh 

intends this to be a hybrid procedure and the learners are assessed 

through a project requiring the creation of a software application with a 

navigational menu. 

The focus of Section IV is on Internationalizing the Curriculum through 

Study Abroad Experiences. This section holds Chapter 11, a unique unit 

by Professor Patricia Ryan-Ikegwuonu entitled: “Teaching ‘Comparative 

International Legal Systems (CRJU 33000)’ within a Study-Abroad 

Experience.” Professor Ryan-Ikegwuonu describes an experiential 
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learning that takes students from the traditional classroom in America to 

a foreign environment in South Africa. Through direct interaction with 

the environment, learners review their preconceived notions of legal 

systems in a new cultural milieu. The immersion learning process 

involves students in research projects, excursions, study tours, and 

guest presentations, which culminate in a holistic learning experience. 

The ultimate intention, in the author’s view, is to make students realize 

that legal systems cannot be fully appreciated in mutual exclusion of the 

embodying culture. This chapter is quite detailed and provides a 

procedural guide to any one who wants to adapt the model. 

In all, this handbook provides an overview of a model of 

internationalizing the Curriculum at Albany State University. The 

chapters are only a sample and are by no means exhaustive of all the 

works produced in this project. This production is intended to help start 

off a new phase of the project that will involve the trained faculty 

members in training others. It is also intended to guide other institutions 

that might aspire towards training their faculty on internationalizing the 

curriculum. The sequentially arranged syllabi at the appendix are added 

resource that gives a comprehensive overview of the courses presented in 

this handbook.   

Nneka Nora Osakwe, PhD. 

Book Editor, Workshop and Writing Consultant 
nneka.osakwe@asurams.edu 
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The Conceptual Framework for Internationalizing the 
Curriculum—A Global Perspective 

 

Claude G. Perkins, Ph.D. 

Department of Counseling and Educational Leadership 

 
Introduction 

Albany State University (ASU) has taken on a major initiative to 

internationalize the curriculum across all programs offered at the 

university over the next three years.  This effort embraces a university 

priority as expressed in the strategic plan of the university.  The 

leadership at ASU has long realized that students cannot effectively learn 

in isolation of a changing world and that faculty awareness of 

international issues and their impact on various academic disciplines is 

critical to student learning and content relevancy.  That perspective 

served as the basis for the university to promote study abroad programs, 

global partnerships, faculty exchanges and international academic 

research endeavors as well as internationalizing the curriculum.  

Therefore, the foundation necessary to promote the acquisition of skills 

and knowledge in a globalized world must be through the design of a 

well-constituted curriculum that would serve as the paradigm to 

integrate international content into the current instructional processes.  

The “Students First” philosophy at ASU emphasizes the need to 

understand the desires, aspirations and motivation of the students at 

ASU and implies an expectation that all students should have the 

necessary experiences that would address their deficits as well as 

Chapter 
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embellish their strengths.  This focus takes under consideration the 

needs of the students and all aspects of their development physically, 

academically and socially.  As ASU students search for wisdom in this 

liberal arts environment, they will need to question their present values 

and morals and develop a set of beliefs that will guide them throughout 

their lives.  Again, this cannot be adequately examined without some 

aspect of a global perspective. 

Problems of national leadership in a changing world, interdependent 

economic systems, threats of terrorism, cultural and religious clashes, 

problems of universal health and the pandemic problem of HIV/AIDS are 

just a few of the major world issues of the decade.  It has been said that 

the new world order will reward countries and people who have the 

greatest competitive edge in a knowledge driven society.  If that is the 

case, then the less developed countries will experience a greater gap in 

lifting their level of economic productivity and quality of life, which could 

lead to greater instability in the world and more world isolations than 

what exist today.  Most often, people who are not of European decent 

populate the least developed countries.  However, many of these 

countries have felt the brunt of European occupation, exploitation and 

corruption where many of their present resources are now owned and 

controlled by outsiders.  Whether the diamond mines, gold mines and 

mineral deposits that exist in such regions will ever benefit the people is 

still unknown.   

What is important to ASU students is that they can acquire such 

knowledge and understanding as they look toward a future where they 

are prepared to intelligently address and deal with these critical issues in 

a knowledgeable and reflective manner.  Not only should ASU students 

be able to thoughtfully examine the problems of the world and contribute 

to their solutions, they should also learn to appreciate what the world 
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must offer.  The beauty of the geography, the music and arts, the 

cultural dimensions of countries that go back for centuries and the 

melting pot of ideas that have served mankind and womankind for 

hundreds of years are just some areas that globalization can re-

emphasize.  As communication and technology have expanded, access to 

information and the quality of life have improved on a global scale.  This 

approach will give the students a balanced perspective of the world.  

What has been outlined, delineates that there is a large labor venue that 

is waiting for well educated college graduates who can make serious 

contributions to save the world and to enjoy being alive in it.  That is why 

this initiative is a strategic direction for Albany State University and 

imperative for the global well being. 

Framework for Internationalizing the Curriculum in Higher Education 
The curriculum process in higher education is influenced by several 

factors pertaining to structure, design and content.  However, the major 

influence on the curriculum development process comes from the 

faculty.  The role of the faculty is central because they ensure that the 

elements that support a course of study are properly aligned with 

academic and professional standards of the programs.  As in traditional 

programs of study, there are common structures that frame the process.  

Thus, program focus is reflected in the program goals and objectives 

which are linked to each course developed and included in the program 

of study.  The general topical content is also identified, sometimes in an 

outline form or there may be more expanded descriptions divided into 

sections rather than a sequence of related topics and/or chapters.  

Unlike the K-12 curriculum process, in higher education more attention 

is given to content than methodology.  Oftentimes, this does occur since 

most faculty members are not necessarily trained to be teachers where 

process and content are strongly emphasized simultaneously.  Because 

of the nature of the internationalizing curriculum process, strategies to 
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engage students in the learning process are essential.  Therefore, an 

important consideration is the use of simulations, technology, role 

playing and cooperative learning techniques, as well as internships and 

other authentic learning experiences.  Sometimes the use of the team-

teaching (not term teaching) could be a way for faculty members to share 

certain strengths that may be uniquely theirs, but in the broader context 

provide a more enriched learning experience for students.  Whether one 

uses direct teaching strategies, where great emphasis is placed on the 

interaction between the teacher and students, or distance learning, 

where teachers and students communicate through forms of technology, 

it is necessary to identify a reference point where learning experiences 

become meaningful to the students.  That reference point could be 

identified through pre-assessment techniques and reinforced by allowing 

students to generate their own area of interest through the process of 

self-selected research endeavors. 

Developing International Programs 
Course Development/Revision Conceptual Framework 
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Framework for Internationalizing the Curriculum in Higher Education 

Definitions 
Methodology   
There is no single approach to instruction that would necessarily be 

superior to another unless an instructional model is related directly to 

specific objectives.  If the program objectives are multidimensional, then 

the instructional approaches must also involve teaching strategies that 

would best fit objectives.  Thus, the use of direct instruction, cooperative 

learning, questioning and inquiry technologies, along with various 

reflective practices, may be well suited to bring about the greatest 

learning opportunities.  However, the research on adult learners suggests 

that the best practice to influence their learning involves more 

participative learning experiences where the students are actively 

engaged in the process.  The research also suggests that these students 

relate well to real life situations and the need for relevance if the 

experience is going to be meaningful.  The methodology of instruction 

must also be related to the assessment process and other related 

instructional activities.  The use of technology and library resources is 

critically important in this regard, as they provide opportunities to 

extend learning time for students where a greater level of understanding 

is necessary.  Therefore, the engaged students can come in many forms, 

in and outside of the normal classroom setting, as indicated in the 

following illustration. 
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Whatever strategies are selected, the goals and objectives of the course 

also influence the models of assessment. 

Course Goals and Objectives  

The goals and objectives of the program course are normally aligned with 

the overall goals of the program of study and provide a focus for the 

course.  The goals and objectives should have certain characteristics that 

would influence teaching methods, context and expected outcomes.  

These goals and objectives will also provide direction in planning for the 

breadth and depth of the learning experience that would reflect what 

students would be expected to know and be able to do because of the 

learning experience.  The course goals and objectives will also establish 

an acceptable level of performance that would also be reinforced by the 

adopted grading system. 

   Learner 
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Learning 
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Instruction 
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Computer Labs 

and Library 
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Study Abroad 
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Assessment/Outcomes   
The general notion of assessment would apply to an internationalized 

course just as any other.  The difference would rest with the program of 

study, predominant mode of instruction and the breadth and depth of 

the course content.  For instance, if the course objectives focused entirely 

on the acquisition of knowledge, then the methodology and assessment 

could be implemented in a very traditional manner of direct teaching 

supported by study guides and possibly a matching test.  If the objectives 

required the students to apply knowledge and generalize, then the form 

of assessment could possibly include essay tests, portfolios and other 

forms of authentic assessment.  The latter approach is more conducive to 

accommodate different learning styles and may be more effective for 

extended learning opportunities and transfer.  Thus, in dispensing 

information without any other intention for the learner, could be dealt 

with in the most rudimentary instructional process.  However, the 

framework to internationalize the curriculum promotes learner 

engagement strategies using various teaching methods.  The engaged 

learner will require different ways of assessment, some more traditional, 

others more authentic, and some through culminating experiences where 

either a process is established or a product is formed. 

Summary 
The process for internationalizing the curriculum involves multiple skills 

and a broad knowledge base.  The necessary skills are associated with a 

clear understanding of curricular design and the various aspects of the 

epistemology related thereto.  They take under consideration the 

modalities of learning and student’s desire to learn with complimentary 

methodology needed to bring about the most effective learning.  

Therefore, one must be familiar with and have command of an array of 

processes necessary to facilitate learning.  The use of groups, questioning 

techniques, extended learning, practical learning, reference materials 

and the integration of technology can all be used together or at different 
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times to accomplish specific course objectives.  The instructor serves in 

the role of the most important decision-maker in selecting the 

approaches necessary to satisfy the course objectives and the needs of 

the learner. 

The relevant content of a course is also within the purview of the 

instructor.  Some content can be learned, remembered and applied as 

course objectives are being achieved.  In some cases, the content can 

influence the methodology, especially if there are prerequisite 

requirements to build upon and/or clarify the content.  The awareness of 

the prior learning or lack thereof is critical to foster an ideal learning 

situation.  The use of familiar examples, cultural metaphors or live 

situations can help students gain confidence in their learning and set the 

stage for meaningful instructional and student learning experiences.  

Thus, the scope and sequence of the content should be arranged in 

rational relationships that are clearly explainable within the context of an 

instructional segment or unit.  Because of those experiences to 

internationalize the curriculum, it is expected that the faculty will have 

acquired the necessary skills to expose students to learning experiences 

where they have gained new knowledge, increased their awareness of 

global issues and developed an understanding of the knowledge, skills 

and disposition necessary to be an informed global citizen.  It is further 

expected that the students will gain an appreciation of other cultures 

and their social-political institution in relationship to their own. 

Reference materials have been added to this framework to provide the 

reader with source materials to help bring further information on the 

process of internationalizing the curriculum.  This information will 

demonstrate a direction in this area of curriculum development and its 

importance to the academy and the future of higher education.  
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From left Dr. Furror, Dr. Adewuyi, Dr. Perkins and Dr. Eluefiede at a 
Train-the-Trainer workshop in May 2006. 
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Faculty Training: Workshops on Internationalizing the 
Curriculum at Albany State University 

 

David A. Adewuyi, Ph.D. 

Department of Teacher Education 

 
Internationalized Curriculum Review Committee 

The Internationalized Curriculum Review Committee was inaugurated 

over three years ago to develop modalities and logistics to achieve the 

aim of internationalizing the curriculum at Albany State University 

(ASU). The five-member committee was chaired by Dr. David Adewuyi 

(Teacher Education), who was also the Consultant for the whole project. 

Other members of the committee were Professor Robert Rhymes 

(Psychology, Sociology & Social Work), Professor Patricia Ryan-

Ikegwuonu (Criminal Justice), Dr. Kwame Dankwa (History, Political 

Science & Public Administration), and Dr. Ganiyu Oladunjoye (College of 

Business). The committee, in collaboration with Dr. Claude Perkins, 

developed guidelines for internationalizing the curriculum, organized 

training workshops for faculty, and facilitated the implementation of 

curriculum internationalization. 

2004 Curriculum Development and Training 

The general objective of the 2004 summer training workshop was to 

focus on the work of the faculty from five departments to internationalize 

the curriculum. The Internationalized Curriculum Review Committee 

identified interested members of faculty from affected Colleges and 

Departments. They were invited to a series of seminars and workshops. 

Chapter 
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Experts in international education from outside of ASU were invited to 

address participants on the first day of the workshop. For instance, Dr. 

Richard Sutton of the Board of Regents was invited to address 

participants on international education. Syllabus preparation guidelines 

for internationalizing the curriculum were presented and discussed by 

the committee with participating faculty members. The guidelines were, 

in part, based on the conceptual framework developed by Dr. Perkins, 

and in part by the general ASU syllabus guidelines. The conceptual 

framework established the schematic by which internationalizing the 

ASU curriculum would proceed, while the ASU guidelines stipulated 

topic items that must be addressed in all syllabi at the University level.  

Important criteria to internationalize a course should manifest in 1] 

Course objectives (knowledge you want your students to acquire, which 

will integrate international content), 2] Anticipated learning outcomes 

(what your students will be able to do with the acquired knowledge), 3] 

Student projects and assignments, and 4] Reading materials and 

bibliography. In addition to the above, each syllabus should indicate: 

Instructor’s contact information (Name, Office location, telephone, fax, 

email & office hours). 

Course prerequisite. 

Course general overview. 

Alignment of course with standards-based instruction. 

Detailed outline of classroom sessions. 

University writing reinforcement policy. 

Integration of technology. 
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Course attendance policy. 

Course grading policy. 

Class cancellation policy. 

Important University dates. 

(See Appendix for the guideline) 

Twenty-seven faculty members from five departments (Psychology, 

Sociology & Social Work, Criminal Justice, Fine Arts, History, Political 

Science & Public Administration, and Health, Physical Education & 

Recreation) participated in the 2004 workshop. The focus of the 

workshop was to train the participating members on how to 

internationalize their courses on the one hand, and to serve as resources 

to their chairs and other colleagues, on the other. Participants were 

encouraged to either internationalize newly developed courses or revise 

existing ones. At the end of the exercise, each of the faculty members 

submitted a syllabus for either a revised existing course or a newly 

developed one that was internationalized. 

Syllabi Review Procedures: Acceptance or Rejection of Developed Syllabi 

Faculty members who participated in the workshops submitted syllabi 

following the discussed guidelines. The syllabi were collected and collated 

by the committee; copies of all the syllabi were made for each member of 

the committee. Armed with the prepared guidelines, each member of the 

committee assessed the syllabi individually, after which the members 

met collectively to compare notes. The committee then decided whether a 

syllabus was approved as submitted, improvements recommended, or 

rejected outright. Syllabi that needed improvements were sent back to 

their authors for modifications. The decision of the committee on each 

syllabus was communicated to the faculty members who submitted 
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syllabi to it. The decision to accept or reject a syllabus was strictly 

dependent of how closely the author followed the laid down 

guidelines/criteria which can be found in the appendix. 

2005 Curriculum Development and Training 

The objective of 2005 summer workshop was to continue what the 

Committee started in 2004. Specifically, it was intended to involve faculty 

members from the remaining departments that did not participate in the 

workshop of the previous year. In the 2005 summer, nineteen faculty 

members from four departments (Business, English & Modern 

Languages, Math & Computer Science, and Teacher Education) 

participated in an organized workshop at which they were trained in 

internationalization of the curriculum, using the previous year’s 

guidelines/criteria. At the end of the training, thirty-one syllabi were 

submitted to the committee, out of which twenty-nine were approved, 

following the procedure already highlighted above. The lists of the 

approved syllabi for 2004 and 2005 can be found in the appendix.  

After the training of faculty members in the design of syllabi to 

internationalize their courses and the subsequent approval of the syllabi 

by the Committee, the Deans of all Colleges and Chairs of affected 

departments were invited to a meeting each year. The purpose was to 

intimate them with the work of the committee and to seek their 

cooperation and support to ensure that required paper work was 

prepared and sent to appropriate university committees for approval of 

the new and revised courses. Many courses passed through appropriate 

ASU committees and were approved for teaching. 

2006 Train the Trainer Model  

The final phase of internationalizing the ASU curriculum was through 

another series of workshops in the 2006 summer tagged “Train the 

Trainer Model.” From the pool of faculty members who had participated 
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in earlier seminars and/or who were teaching internationalized courses, 

sixteen faculty members were identified and invited to make 

presentations to share and reflect, with others, their experiences. The 

focus of the model workshop was to determine the “best practices” in 

ASU’s curriculum internationalization process. There were four meetings 

and four papers were presented at each meeting. Participants had the 

opportunity to reflect on the course design, effectiveness of course 

delivery, as well as challenges and opportunities offered by the 

experience of teaching internationalized courses. The resultant robust 

exchange of ideas at these meetings served to further strengthen the 

competence of presenters and they were ready to serve as trainers for 

other faculty members who might be interested in the program. As part 

of the program, an effort led by Dr. Nneka Osakwe (English & Modern 

Languages), assisted by Dr. Kimberly Fields (Teacher Education) led to 

the collation of the presentations of participants in a handbook which 

would be a reference document for other institutions interested in 

embarking on a similar project of curriculum internationalization.  

Lessons Learned  

Typical of any human endeavor, happy and sad stories from participants 

at the 2006 “Train the Trainers” model workshop abound. On the 

positive side, most faculty members attest to the importance and their 

fulfilling experiences and those of their students in the delivery of 

internationalized courses. Internationalized courses gave faculty and 

their students the opportunity to see beyond their local set up, affording 

them eye-opening experiences. They were encouraged to learn about 

other cultures, appreciate diversity, and increase their knowledge of 

socio-economic and geo-political issues all over the world. Students 

embraced internationalized course with interest and enthusiasm. Based 

on the findings of a recent survey, over 650 ASU students have been 



 

30 

 

exposed to internationalized courses taught by more than forty faculty 

members. This has been achieved in only two years of the program! 

On the down side, some faculty members were frustrated that courses 

they developed anew or modified could not be taught because they were 

not approved by their departments either because of lack of interest or 

the inability of the affected departments to accommodate the courses. 

Some professors complained of low enrollment numbers or even non-

enrollment in their courses. Others lamented the dearth of suitable 

textbooks for their courses since available texts are written for American 

educational milieu. 

For me personally, I have been very fortunate to be exposed to this 

initiative since its inception. It took me around the United States, Ghana, 

and Nigeria in form of seminar and conference attendance, study abroad 

program participation, and representing ASU at one memorandum-of-

understanding signing ceremony respectively. I had the opportunity to 

work with ASU administration, faculty, staff, and students, the 

experience of which has enriched me professionally, socially, and even 

morally. 
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Appendix 
 

 
 

 
Albany State University 

Office of International Affairs 

Ronal H. Brown International Trade Center 
 
 

GUIDELINES FOR DEVELOPING INTERNATIONALIZED CURRICULUM 
 

A. COURSE OBJECTIVES (Knowledge you want your students 
to acquire) 

 

1. Include relevant state and national standards of your 
discipline 

2. Be explicit in writing your objectives. For instance: Upon 
completion of this course, the student will … 

3. Include objectives related to knowledge and application 

 
B. ANTICIPATED LEARNING OUTCOMES (What your students 

will do with their acquired knowledge) 

 
1. Be explicit about what the students will do. For instance: 

Students will develop a portfolio that will… 
 

C. STUDENT PROJECTS AND ASSIGNMENTS 

 
1. Include assignments that demonstrate application of course 

objectives. 

2. Include opportunities for students to demonstrate their 
knowledge of diversity. 

3. Include rubrics and other evaluation instruments. 
 

D. MATERIALS AND READINGS 

 
1. List relevant reading materials including a bibliography of 

not less than 15 current readings at the end of the syllabus. 
2. The Internet is an invaluable source of international 

education materials. 

 
 
David Adewuyi, Ph.D. 

Consultant, ASU Internationalizing of the Curriculum Project, 2003-6 
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Internationalized Curriculum Review Committee 
 

Approved Syllabi – 2004 Summer 
 

Name Course # Course Title New or 
Revised 

Agazie Marzine SOWK XXX Aspects of International Social 
Work 

New 

Amankwa 
Adansi 

SOCI 2013 Families: Comparative 
Sociology 

New 

Ashley Willie XXXXXXX Mental Health from Global 

Perspective 

New 

Blanch-Payne 

E. 

PSYC 3403 Cross-cultural Psychology New 

Boling James CRJU 4635 Global Terrorism New 

Brown Barbara MUSC 
1133 

Intro. To Music Literature Revised 

Bynum Leroy MUSC 

1180 

Concert Choral Revised 

Campbell 

Wilburn 

PEDH 3350 Globalization and American 

Sports 

New 

Dankwa 

Kwame 

POLS 

XXXX 

Politics of Globalization New 

Decuir Michael MUSC 

1123 

World Music Revised 

Fontenot 
Florence 

COMM 
2020 

Voice and Diction Revised 

Furro 
Tonyesima 

SOWK 
4460 

International Social Welfare 
Policy 

New 

Ryan-
Ikegwuonu Pat 

CRJU 
XXXX 

Organized Crime: A World 
History 

New 

Konde 
Emmanuel 

HIST XXXX Introduction to Global 
Terrorism 

New 

Land Dan PEDH 2272 Soccer Revised 

Martin Michael MUSC 
3133 

Music History: Antiquity to 
1750 

Revised 

Murfree 
Joshua 

PSYC 4000 World Psychology and Global 
Issues 

New 

Ngwafu Peter POLS 4822 Political Economy of Africa New 

Onyenwoke 
Nelson 

SOCI 3380 The Urban World New 

Oommen 
Zachariah 

FOSC 4290 Electron Microscopy New 
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Pent Andrea PEDH 

XXXX 

Intermediate Yoga New 

Ragon Bruce HEDP 3660 Current Issues in Health 
Education 

Revised 

Reed William PSYC 3372 Psychology and Black 

Perspective 

New 

Rhymes R. SOWK 

3391 

Issues in International Social 

Work 

New 

Sinclair 

Abraham 

ARST 3082 Ceramics Revised 

Spearman 

Marilyn 

SOWK 

4310 

Global Research New 

Vanderpuye 
Seyi 

FOSC 4500 Bioterrorism: Global Safety 
Issues 

New 
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Internationalized Curriculum Review Committee 
Approved Syllabi – 2005 Summer 

 
Department of Teacher Education  

Name Course # Course Title New/Revi
sed 

Beard Audrey EDUC 3378 Creative/Effective Teaching  Revised 

 EDUC 4400 Preparation for Teachers Revised 

Bembry 

Deborah 

EDUC 2201 Foundations of Education Revised  

 ECEC 3200 Early Childhood Curriculum Revised  

Fields 

Kimberly 

SPED 3367 Counseling Parents of 

Exceptional Children 

Revised  

 SPED 4420 Directed Observation of 

mentally retarded 

Revised  

Jenkins 

Patricia 

ECEC 3322 Teaching Reading Using 

Children’s Lit. & LA 

Revised  

 ECEC 4423 Corrective Reading in Early 
Childhood 

Revised  

Mitchell 
Marlon 

EDUC 2210 Technology & Media for 
Teachers 

Revised  

 PSYC 2290 Foundations of Learning & 
Motivation 

Revised  

Nam sang SPED 2230 Exceptional Children and 
Youth 

Revised  

 SPED 4440 Educational Assessment Revised  

 
College of Business 

Ansari M. ECON 3145 Banking and Foreign 
Exchange 

Revised  

Elimimian 
J. 

BADM 3450 Issues in Global Business New  

 MKTG 4231 Global Marketing Strategy New  

Li 
Bingguang 

MGMT 3106 Management Science & 
Operations 

Revised  

 MGMT 4205 Management Information 
Systems 

Revised  

Rogers 
Michael 

MGMT 4128  Contemporary Business 
Issues 

Revised  

 MGMT 4199 Business Policy Revised  
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Department of English & Modern Languages 

Courtoy A. 
DiAnn 

ENGL 2111 World Literature I Revised  

 ENGL 2112 World Literature II Revised  

Huang Hsi-
Ling 

ENGL 3301 Literature in Translation New 

 ENGL 4990 Chinese Drama and Culture 
Study 

New 

Kanwar 
Anju 

HONR 2101 Honors Seminar III Revised  

Mundy-
Shepard R. 

ENGL 1101  English Composition Revised  

 HONR 1112 Honors Humanity Revised  

Osakwe 
Nneka 

ENGL 3204 Rhetoric and Advanced 
Writing 

Revised  

 ENGL 4000 English as a Global 
Language 

New  

 
Department of Mathematics and Computer Science 

Singh Amitabh CSCI 
2102 

Software for Global 
Application 

New  

 
Graduate Courses 

Ansari M. ECON 

6108 

International Trade and 

Finance 

Revised 

Li Feng MATH 

5511 

World History of 

Mathematics 

Revised 
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Section II: Model Lessons on Internationalizing the Curriculum 

 Internationalized World Literature (ENGL: 2111) 
A. DiAnn Courtoy, Ph.D. 

 Internationalized Rhetoric and Advanced Writing (ENGL 3204) 
Nneka N. Osakwe, Ph.D. 

 Issues in International Social Work 
Robert Rhymes 

 The Influence(s) of Latin and Latin-American Music in Jazz (MUSC 
1123   World Music) 
Michael Decuir 

 Counseling Parents of Exceptional Children 
Kimberly Fields, Ph.D. 

 Advanced Forensic Chemistry 
Zachariah Oommen, Ph.D. 

 

 

 From right Dr. Courtoy and Dr. Fields at a Train-the-Trainer workshop 
in May 2006. 
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Internationalized World Literature (ENGL: 2111) 

 

A. DiAnn Courtoy, Ph.D. 

Department of English, Modern Languages and Mass Communication 

 
General Introduction 
It would seem at first glance that a plan to “internationalize” a course 

such as World Literature I would be redundant. However, if we are to 

engage our students and inform our courses with the best practices of 

learner-centered education, we should strive to infuse curriculum and 

instruction at all levels with appropriate and effective multicultural 

materials and classroom strategies. Having done so in this course 

enables me to accomplish the following: 

 Accurately assess student growth and understanding of issues in 

multicultural and international studies 

 Improve the climate among majority and non-majority students 

 Develop and disseminate multicultural and international 

curriculum materials and resources 

 Enhance reciprocal understanding and appreciation of culture 

among domestic and international students. 

 

Course:    ENGL 2111  

Topic:  World Literature I 

Class/ Year of student:  sophomore 

Chapter 
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Time:   Six 50-minute class, MWF  

Unit:   Scheherazade (1001 Tales of the Arabian Nights) 

Unit Objectives --- The students will be able to: 

1. Develop a perspective on the specific world culture from which 

the literary work came (Arabia), how this culture developed, and 

how its ideas contributed to and still inform contemporary 

cultures.  

2. Identify the literary genres and conventions of “frame tales” as 

illustrated by the assigned text. 

3. Analyze and evaluate the assigned literary work in its social, 

historical, and cultural context.  

4. Investigate and report on the effect that this literary selection has 

had on the history of ideas and aesthetics.  

5. Engage technology and media effectively in the learning process.  

6. Participate as an effective member in a collaborative online 

community.  

7. Log on to, navigate, and participate in a faculty-assisted WebCT 

Vista on-line course  

8. Communicate effectively on student-to-instructor and student-

to-student levels using WebCT tools 

9. Take on-line quizzes and post to the Discussion Forum 

10. Use the “My Grades” tool to ascertain assessment scores 

11. Create an effective PowerPoint presentation based on literary 

texts 

12. Participate in collaborative team-teaching presentation of 

assigned literary text 

13. Employ a mobile file/folder storage device on any computer 

14. Share internet files with designated individuals 
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Instructional materials:  

1. Textbook (The Norton Anthology of World Literature, Volume B) 

2. Overhead projector with internet connectivity 

3. Laptop or teacher computer with internet connectivity 

4. PowerPoint presentations 

5. Whiteboard and supplies 

6. Personal artifacts/souvenirs collected in travels abroad 

7. Historically and culturally correct costumes for literary 

characters 

8. Rubrics for essay exams, presentations, and projects 

9. DVDs, VHS video tapes, CDs, audio and video files from 

Internet  

10. WebCT Vista Instructional delivery system 

11. Virtual chat room and virtual office hours 

12. Surveys and questionnaires 

Introduction:  

1. Instructor’s role/ activities 
The role of a successful instructor in this internationalized unit is best 

played as instigator and facilitator. Beginning with a summary of the 

historical, religious, political, and economic background of the time 

period, the instructor delivers the information as a combination of 

lecture (with students taking notes) and media presentation (video or 

PowerPoint). Following the summary is a group activity designed to 

encourage discussion. The instructor poses questions regarding the 

literary work, punctuated by asking questions that require more than a 

cursory answer. For added dramatic effect, the instructor may opt to play 

the role of one or more of the characters in the text and appearing in 

authentically reproduced costume. Lectures are used to cover new 

material; discussion and debate are encouraged and rewarded. 

 

 



 

40 

 

 

2. State students’ role/ activities 
Students take an active role in exploring the cultural setting, 

background, and socio-economic aspects of the country from which the 

assigned literature evolved. During the lectures, they take notes and ask 

questions. Because the tests are on-line with time-released criteria 

attached, they use their notes to build study guides. Students read the 

text assignments, take a test weekly, and review for mid-terms and the 

final cumulative exam. Each student produces an 8 – 10 page research 

paper on a topic found on the Norton World Literature site (notes, 

outlines, rough drafts are required). By the time the research paper is 

due, each student has practiced “mini-research” assignments. On the 

WebCT Vista course site, students engage in peer-to-peer and student-to-

instructor communication and submit/respond/develop the discussion 

threads in the Discussion Forum. At the end of the semester, the 

students participate in a collaborative teaching project to present one of 

the literary works to their peers.  

Content Development: 
1. Instructor’s role/activities –  

At the beginning of the semester, the instructor should survey the 

students to see how much of the Arabian history, culture, religion, and 

literature they have experienced. A reflective letter is also effective in 

ascertaining where the students are at the beginning of the course. Used 

as a pre-test, the reflective letter can be part of the graded writing 

assignments. Additionally, the instructor should avail herself of the 

Norton World Lit web site (http://www.wwnorton.com/nawol/) for 

valuable teaching resources. 

The instructor should provide an information packet handout on the first 

session for the unit. The packet contains the detailed schedule for the six 
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sessions planned for this unit, the instructions for the presentation 

assignment, and the rubric for the grading criteria. 

2. Students’ role/activities –  

a) The students are responsible for understanding the information 

contained in the handout, as well as having read the work on the 

due date listed on the Assignment Schedule. 

b) They take the reading comprehension quiz on WebCT and access 

the MyGrades Tool to ascertain their grade. 

c) They form collaborative groups and formulate their plan for the 

group presentations as scheduled. 

d) Students view the movie The Arabian Nights and take notes 

during the viewing. 

e) Students participate in “Jeopardy” style gaming to review 

characters and literary components. 

f) Using material from the Norton Resource site, the students 

complete crosswords puzzles that add to the review material 

Discussion and Application:  

1. Instructor’s role/activities. 
a. Each classroom session begins with a question related to that 

morning’s NPR or CNN broadcast. The students are encouraged 

to listen to at least 20 minutes of world news coverage daily, and 

this affords the instructor fertile ground to ellicit discussion 

and/or debate.  

b. Other discussion is generated by showing the current AP Wire 

photos that relate to Arabia, the Middle East, and social issues 

of that region. 

c. The instructor’s personal collection of artifacts collected from 

travel in the Middle East provide the basis for discussion of art, 

architecture, religion, fashion, and gender relationships. (If 

artifacts are not available, the World Wide Web provides many 
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virtual museum sites, such at the Metropolitan Museum of Art 

and the Los Angeles Museum of Islamic Art). 

d. The instructor provides links on the WebCT ENGL 2111 page to 

the “Connections” and “Further Discussion” areas. 

e. A visit to The Jerusalem Post newspaper home page opens the 

door to many questions about the diversity of cultures in that 

region. 

 

2. Students’ role/activities 
a. When the students realize that a Tootsie Roll Pop is at stake as a 

reward, many of them are able to respond to the daily question. 

b. Students are encouraged to develop their own MyYahoo home 

page to be able to view the AP Wire Photos and provide questions 

for the WebCT Vista Discussion Forum. 

c. Students are encouraged to bring to class any artifacts they may 

have access to: many times they recognize Middle Eastern 

influences on jewelry, fashion, and home décor. 

d. Using the Norton web site, the students select topics for further 

investigation to understand and/or appreciate the connection to 

the other cultures and to the past. 

e. The students choose the leading newspaper of one of the larger 

cities and analyze advertisements to see where the influences of 

the Arabian Nights tales are still evident. 

Assessment:  
1. Instructor’s role/ activities –  

a. Using the WebCT Teach/Gradebook tool, the instructor can view 

the assessment of reading comprehension. 

b. By questioning and give-and-take dialogue exchange, the 

instructor can monitor and assess the level of critical thinking as 

evidenced by classroom discussion. 

c. Using the Assessments Tool on WebCT, the instructor can view 

the understanding of the genre of “frame tales.” 
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d. The mid-term and final exams contain analytical essay 

questions. 

e. Questioning the students and evaluating their presentations can 

demonstrate the level of understanding of the impact of the 

Arabian Nights on the history of ideas and aesthetics.  

f. The WebCT Vista tools provide information on usage data 

analysis, to track how the student uses the course delivery 

system, how the student scores on assessments, and how 

frequently and how deeply the student responds to the threaded 

Discussion Forum.  

g. Using a rubric for guidance, the instructor can evaluate the 

student’s critical analysis and PowerPoint presentation. Students 

must file their presentations in a mobile web-based folder, 

download and use it in class, and share the files with each other 

and the instructor.  

2. Students’ role/activities –  
Using the Norton text, the students read, read, and read. Using WebCT 

Vista, the students take the quizzes and tests and track their progress 

and standing in the course using the MyGrades tool. In one-on-one 

conferences, the students receive guidance on the process of the research 

paper. In peer reviews, the students receive editorial and substantive 

comments prior to revision of the paper. The students take notes as they 

watch the filmed versions of the literature. Their collaborative 

presentations demonstrate the depth of understanding of the literary text 

assigned to each group. The products of the presentation include a 

PowerPoint presentation, a handout with lecture notes, and a visual aid 

(usually costuming or a poster). 
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Dr. Osakwe presents the ASU model of internationalizing the 
Curriculum at a Train-the-Trainer workshop in May 2006. 
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Internationalizing the Curriculum in Rhetoric and 
Advanced Writing (ENGL 3204) 

 

Nneka N. Osakwe, Ph.D. 

Department of English, Modern Languages and Mass Communication 

 

GENERAL INTRODUCTION 
Course Description 

Rhetoric and Advanced Writing is designed to help learners acquire 

advanced level writing skills through awareness of national and 

international issues. The focus is on writing narrative/descriptive 

reports, book reviews, feature articles/stories, proposal/argumentative 

reports, speeches and research papers. Since reading and writing are so 

closely related, this course involves reading and analyzing discourses in 

the focus areas to identify various linguistic and stylistic devices 

employed by effective writers to explain, describe, narrate, evaluate and 

persuade. Learners use lots of Internet resources focusing on global 

issues, coupled with recommended texts.  

The course equally integrates the learning of language skills like usage, 

spelling, and punctuation in a communication context where reading, 

writing, speaking, listening, viewing, and thinking are all integrated, as 

well as focusing on tasks derived from global issues.  It equally involves 

observing how weak writing fails, with the aim of enhancing the learner’s 

ability to produce advanced level writing. Junior and senior level 

students whose majors are English, Education, and Mass 

Chapter 
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Communication take this course. The same level of students in other 

fields of study equally benefit from the course. 

Mode of Instruction:  

The mode of instruction for this course is hybrid. This means that the 

instruction is conducted partly on-line and partly in traditional class set 

up. Because of the level of practical discourse analysis involved, more in-

class activities are done. However, all in-class instruction takes place in 

the electronic writing lab because students constantly assess articles and 

reading materials on-line for in-class reading, analysis and impromptu 

writing responses.  

What makes the course internationalized? 
This course is internationalized because even though the primary aim is 

to improve students’ writing skills at an advanced level, it achieves this 

aim through the context of international and intercultural issues with 

profiling that spreads across social, health, political, and economic 

aspects of life in different countries of the world. Examples of such issues 

are HIV/AIDS, Poverty, Immigration, and Religious crisis, Terrorism, 

Human Rights / Protection, Child Trafficking, Drug Abuse, Cultural 

Diversity, Conflict Resolution, Prevention of War and Ensuring Peace. So, 

in the context of mastering composition skills, students learn various 

global and multicultural issues affecting the world and critically discuss 

resolutions orally and in writing. They learn the imperative ties and 

interconnectedness of countries of the world by problem issues. They 

learn how issues in one country affect other countries, and the need for 

global collaboration. For example, in reading about immigration issues, 

the students discover how poor economic conditions in a country, like 

Mexico, create immigration crises in U.S. They write grant proposals, 

feature articles, persuasive speech, reviews and research in the context 

of global and intercultural issues. In their critical and impromptu 

writing, they critically analyze the situation and proffer solutions. Also in 
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reading and profiling individuals who have achieved remarkable heights 

in society students write advanced narrative, descriptive, and 

argumentative papers.  

Learning-centered activities and assignments for students 

 

The learning process in this course is task-based, learner-centered, 

interactive and meaning-based, so students engage in lots of group and 

pair activities. These activities involve selecting articles on-line, reading 

and analyzing rhetoric in identified articles, responding to the articles 

orally, and pre-writing, drafting, writing, conferencing, making critical 

peer input, revising, proofreading, presenting and evaluating. For 

example, candidates read, analyze, and write responses on articles, 

which reflect international concerns.  

Procedure for students’ assessment  

The final learning outcome is measured through the completion of six 

writing projects, ten impromptu writing from reading international 

issues, in-class responses to articles read on-line, short writing 

assignments documented as e-portfolio and oral presentations. Each 

project is assessed with pre-outlined rubric discussed before writing. 

Rubric aligns with learning objectives which include international and 

intercultural learning. At the end of the course, students earn their 

points and final grade through the following mark allocation:  

Impromptu in-class Writing ---------------------------200points (20%)  

Rough drafts and final essay projects-- --------------200points (20%)  
Grammar and web assignments -----------------------100points (10%)  
other assignments & library work----------------------100points (10%) 

Presentations ----------------------------------------------100 points (10%) 
Final Portfolio ---------------------------------------------300 points (30%)  

TOTAL ------------------------------------------------------1000 points (*100%)  
 
*Course Journal (extra credit) worth up to 10% extra 
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Final Grade 
100-90------A,     

89-80-------B 
79-70-------C 

69-60-------D 
59-0 --------F 
 

MODEL LESSON 
Course: Rhetoric and Advanced Writing (ENGL. 3204) 

Topic: Writing Summary/Critical responses to Articles 

Class: Sophomores and seniors 

Time: 2.30mins 

Objectives:  

AT the end of the lesson students should be able to:               

1. Read any on-line article on HIV/AIDS, a global health disease 

2. Analyze the rhetorical discourse which the author employed 

3. Identify and note the organization, structures and mechanical 

accuracy of articles read and make written and oral comments  

4. Write a Summary/critical response of at least five paragraphs on the 

article  

5. Report orally summary of articles read on-line 

6. Engage in critical discussion of various HIVS/AIDS issues raised 

during oral presentation of articles. 

Instructional materials:              

1. Instruction held in electronic writing lab for internet access to 

numerous articles on HIV/AIDS 

2. Local newspaper articles of the week 

3. Any magazine with articles on HIV/AIDS 

4. Hand out on attributes of effective summary and critical response 

writing. 
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Introduction:  
1. Instructor’s role 

a. Ask students to comment on the present situation of HIV/AIDS in 

Albany as well as the U. S. and the world at large. 

b. Let students briefly present their opinion about the pandemic nature 

of the disease. 

c. Inquire about previous week’s assignment requiring them to read 

on-line/their textbook about effective summary writing and 

responding critically to articles and other people’s work. 

d. Let students know that the day’s lesson will focus on reading any 

article on HIV/AIDS and writing a critical response on it.    

2. Students’ role/activities 

a. Students discuss present situation of HIV/ AIDS in Albany and 

other parts of the world, behavior patterns that make people 

vulnerable to the illness and comparing various countries 

situations. 

b. They express their position on the issue 

c. They express their views on the reading assignments on 

summary/response writing. 

d. They lead group work, critically analyze situations, and initiate ways 

to mediate on health crisis 

e. They write and document work 

 
Content Development:    

1. Instructor’s role/activities 

a. Ask students what the attributes of a good summary are and engage 

them in a brief discussion on this issue. 

b. Write these attributes on the board as students mention them and 

ask students to compare the listed points with the ones on the 

handouts. 

c. Find out through questioning whether students agree with 

everything they read from the internet and their textbook about 

summary writing and critical responses. 
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d. Explore their views about critical responses to any work. 

e. As students respond, let them understand that effective critique of 

a work starts with accurate summary of the work, followed by 

opinion, backed by logical reasoning informed by knowledge of the 

issue under discussion.   

f. Restate the attributes of effective summaries 

g. Review the importance of objectives, ethical reactions, and 

responses to other people’s work. 

h. Review with students the handout on effective summary writing and 

critical responses to articles. 

i. Ask students to go on-line to any website and in forty minutes 

identify any article on HIV/AIDS, read the article, analyze the article, 

note the theme and major points, and write a five-paragraph critical 

response based on the article.  

2. Students’ role/activities: 
a. Students state the attributes of an effective summary 

b. They state whether they agree or disagree with what they read from 

the Internet and their text on summary/critical writing and why. 

c. They present their views about critical reasoning and responses to 

people’s works. 

d. Students review with instructor the handouts on effective 

summary/ critical response writing  

e. Students note final resolution on effective writing of critical 

responses.  

f. They identify any article of their choice on any website, note the title 

and author, read and analyze the article, note the main theme and 

major points, and write a critical response on the article. 

Discussion and Application to life:   

1. Instructor’s role/activities. 
a. Initiate class discussion by calling on students to give an oral 

presentation on the articles they have read and their responses to 

the issues raised. 
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b. Ask other students to react to each presentation by supporting or 

disputing the position of the presenter or the author of the article 

c. Moderate and time discussion. 

d. On the board or projector, note critical issues about HIV/AIDS as 

they are pointed out during class discussion for further emphasis 

later in the lesson. 

e. Use discussion forum to make students reflect on the causes of the 

disease, its prevention, accommodating those living with the 

diseases, etc. 

f. Also note important summary and critical techniques as they are 

made. 

g. Request for comments on structure, organization, special diction, 

and general expression observed in articles read. 

h. Request students to ask questions. 

 
2. Students’ role/activities. 

a. Students give oral presentations of their reading responses. 

b. They engage in class discussion after each presentation. 

c. They note summary of issues raised about HIV/AIDS, and report 

personal experiences, etc. 

d. They note summary of issues raised about summarizing and 

critically responding to people’s articles. 

e. They raise questions for further clarity and discussion. 

Assessment:  

1. Instructor’s role/ activities 
a. Agree with students on guidelines for assessing the 

effectiveness of their summary/critical responses. Let 

them understand criteria set for assessment of their 

writing. 

b. Work out points allotted to: 

i. the summary of main ideas 
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ii. the articulated and logical responses to issues 

 raised in articles 

iii. the effective use of structures and mechanical 

accuracy 

iv. the organization and expression of ideas 

c. For effective group assessment, ask students to print and 

turn in their papers to you. 

d. Ask them to sit in groups of threes. 

e. Redistribute the papers in such a way that each group 

receives three papers belonging to members of other 

groups. 

f. Explain the importance of confidentiality and respect of 

other students’ identity during group assessment. 

g. Ask the groups to use the guidelines to discuss each paper, 

make written comments, and assign grades to the three 

papers.  

h. Members of each group should be instructed to negotiate 

properly and agree before assigning points to the various 

categories and arriving at the final grade on each paper.  

i. Request each group to return papers to their owners for 

Final review and discussion.                  

 
2. Students’ role/activities 

 

a. Students work with the instructor through the discussion 

and arrive at assessment guidelines for written summary/ 

critical responses 

b. They print and turn in their work. 

c. They organize themselves in groups of threes. 

d. They read and assess each paper assigned to individual 

groups.  
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e. They return assessed papers to their owners for review, 

comments, final discussion, and resubmission to the 

instructor.  

f. Assignment: Conclude and give assignment, if any. 
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From right Prof. Rhymes and Prof Decuir at a Train-the-Trainer 

workshop in May 2006. 
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Issues in International Social Work 

 

Robert Rhymes 

Department of Psychology, Sociology and Social Work 

 

Introduction 
The University System of Georgia and Albany State University both have 

issued an initiative to internationalize the curriculum across the 

institution. The National Association of Social Workers (NASW) and the 

Council on Social Work Education (CSWE) have divisions that focus on 

International Social Work. CSWE is the accreditation body for Social 

Work Programs and is in the initial stages of requiring international 

content in curricula for accreditation.   

The mission of the Social Work Program at Albany State University is to 

prepare students to become knowledgeable and competent in the 

practice areas related to diverse populations who are oppressed in 

Southwest Georgia. This mission is in keeping with the mission of the 

profession’s commitment to promote social justice, economic stability, 

and the enhancement of the quality of life for all.  

In an increasingly globalization of the world today, it is imperative that 

social workers have an understanding of the global nature of social, 

economic, and political problems in order to be effective practitioners. 

This course will analyze key economic, political, and social issues 

currently affecting social work in an international context. It will explore 
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the role of social work in addressing these issues both internationally 

and domestically. 

This course focuses on global issues affecting human functioning and 

well-being. This course prepares students for generalist practice by 

providing knowledge of how international problems impact domestic 

social work practice. It will encourage students to develop a global 

perspective when addressing social, economic, and political issues. 

Students will be provided with knowledge of how the mechanisms of 

oppression, discrimination and economic forces impact human behavior 

and development from a global perspective. 

This course is offered online. What follows is a description of one lesson. 

To get a full description of the course, see the course syllabus in the 

appendix. 

Course: Issues in International Social Work 

Topic: What is International Social Work 

Class/Year of student: This is a 3000 level elective course 

Time: This is an online class. Weekly assignments are posted to WebCT. 

Students are expected to respond to an assignment question and submit 

it by a deadline. Exams, quizzes, and discussions will also be 

administered on WebCT. 

Objective(s): 

1. Demonstrate an understanding of the origins of social work in 

the west, the expansion of the profession into former colonies, 

and the indigenization of social work.  

2. Demonstrate an understanding of the definition of international 

social work as defined by two different authors. 
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3. Demonstrate an understanding of, aims, objectives, and current 

activities of national and international social work organizations. 

Instructional materials: 

Students are required to have access to a computer with internet. 

Students are assigned a chapter in the text that discusses the origins of 

social work as well as define international social work. References that 

include the web sites of social work organizations will be posted on the 

WebCT.  

Introduction:  

This session will introduce the student to the importance looking at 

social, economic, and political problems form a global perspective. It will 

also introduce the student to the history of international social work and 

to national and international social work organizations.   

1. Instructor’s role/ activities:  

The instructor will post a content module on WebCT regarding 

the origins of social work and the need for an understanding of 

international social issues.  

2. Students’ role/ activities: Students will read materials from the 

text, content posted by the instructor to gain an understanding 

of the development of international social work from different 

perspectives. Students will visit the web sites of national and 

international social work organizations to develop an 

understanding of their aims, objectivities and current activities.  

Content Development:  
1. Instructor’s role/activities: The instructor will post reading 

assignments from the chapter one of the text and other resources 

as well as lecture notes regarding the origins of social work and 

its expansion into former colonies and the indigenization of social 

work. Students will be asked to discuss the development of 

international social, a definition of international social, and the 
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aims and objectives on a national and international social work 

organization. The instructor will post the Url’s to the web sites of 

national and international organizations of social work on the 

course web site.  

2. Students’ role/activities: Students will read the posted 

materials. Students will visit the web site of the national and 

international social work organizations to gain an understanding 

of their aims, objectives and current functions as related to 

international social work. Students will post these findings to the 

web site. 

Discussion and Application:  
1. Instructor’s role/activities. The instructor will post a 

discussion question to the course web site Discussion Board for 

interactive discussion between students and the instructor. The 

question will ask the student to state personal opinions regarding 

the question. The instructor will monitor the flow and tone of the 

discussion and where appropriate, facilitate the discussion. 

2. Students’ role/activities.  Students will post a response to the 

discussion question to the Discussion Board. Students will also 

post a response to the discussion of at least two other students’ 

responses. 

Assessment:  
1. Instructor’s role/ activities: A multiple choice quiz will be 

developed covering history and development on international 

social work and the aims, objectives, and current activities of 

social work organizations. Students will have one hour to 

complete the quiz. 

2. Students’ role/activities: Students respond to the quiz with at 

least 70% accuracy. Web CT tracks the discussion board. 

Therefore, the instructor will monitor the tracker. A numeric 

grade will be assigned to the discussion based on the content. 
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Prof. Decuir explains the concept of the “World Music” as a course under 

the framework of Internationalizing the Curriculum at ASU. 

 



 

61 

 

The Influence(s) of Latin and Latin-American Music in Jazz 
(MUSC 1123   World Music) 

  

Michael Decuir 

Department of Fine Arts 

 

General Introduction:  
Course aim and Description: 

“World Music” is required of music majors and is open to the general 

student population.  Its purpose is to expose students to non-western 

musical genres not discussed in Music Appreciation. Music majors are 

required to have some knowledge in this area before receiving a 

Bachelor’s degree. 

Mode of Instruction: 
This is a survey class and is traditionally taught via lecture and listening 

sessions. 

What Makes Course Internationalized: 

This course is internationalized because it surveys music from South & 

West Africa, Asia, Central & South America, Caribbean Islands and 

indigenous North America.  Though it includes African –American music, 

these genres are not considered traditional western music. 

Students’ Activities:   
Students at times are allowed to play some instruments such as congas, 

mbira or shakuhachi.  They experience the degree of difficulty with 

regards to music making and develop a deeper appreciation for genre 

discussed.  Guest artists (local musicians) who perform in various world 
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music genres give lecture/discussions regarding their influences and 

choices.  Students also research various aspects to cultures with regards 

to the similarities and or differences to their own.  Oral reports (including 

musical examples) on musicians, their music and culture are also 

required. 

Assessment:  

Students are given written exams with regards to terminology cultural 

awareness.  Written and oral reports are also computed into their final 

grade.  See appendix for detailed syllabus. Below is a sample lesson 

drawn from the syllabus. 

Course Information 
Topic: The Influence of Latin Music in Jazz 

Class/ Year of student: Freshmen 

Time: This class meets for 50 mins (TR) bi weekly. 

Objective(s):  
1. Students will develop an awareness of the Latin and Latin-

American musical influences in Jazz by identifying: musicians, 

instruments, rhythms and genres indigenous to Central & South 

America.    

Instructional materials:  

The instructor utilizes CD and DVD players, musical transcriptions and 

various percussion instruments. 

Introduction: 
This particular class in World Music allows students to experience 

listening and performing music from Central and South America.  They 

will develop an awareness of the influence Latin and Latin-American 

rhythms, inherent to this region, had on American Jazz.  Some students 

are not musicians and therefore are not expected to perform on a 

professional level, but through this hands-on experience, an appreciation 
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for the music and culture discussed will come to fruition. This is 

particularly obvious, when they experience the difficulty in playing 

various rhythms simultaneously. 

1. Instructor’s role/ activities 

The instructor gives an overview regarding the music of      Central and 

South America.  This discussion includes the music and musicians from 

Cuba, Brazil, Puerto Rico and Belize.  The discussion will include the 

influx of this music via the migration into New York during WWII of 

musicians from this region including percussionist Chano Pozo from 

Cuba.   Dizzy Gillespie’s (one of the first jazz musicians to incorporate 

this music) pioneering utilization of Pozo in his orchestra is discussed.    

2. Students’ role/ activities 

The students will read Chapter 9 in the textbook, “World’s of Music.”  

Students will listen to the designated recordings (CD no. 4, tracks 7 & 8).        

Content Development:    
 
1. Instructor’s role/activities 

The instructor begins the class with a general discussion regarding the 

forced influx of Africans to this part of the hemisphere through the slave 

trade.  He also discusses the use of the cascara rhythm as a 

communication device as opposed to entertainment purposes.  The 

instructor solicits questions, comments regarding previous readings, 

research and listening assignments.  The instructor discusses and 

demonstrates various music from the aforementioned countries.  

Examples of rhythms such as samba and bossa from Brazil and cascara 

from Cuba as well as the clave’ is played for the class through recordings 

and demonstration.   

2. Students’ role/activities 
The students alternately play these rhythms on various percussion 

instruments. 
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Discussion and Application:  
1. Instructor’s role/activities. 

The instructor solicits questions and comments regarding the 

identification of various rhythms, music and musicians from the regions 

discussed.  The instructor selects recordings in the Latin-Jazz idiom 

which demonstrates each of these rhythms in the context of a particular 

song.  Recordings such as “Manteca” by Dizzy Gillespie is a very good 

example of the use of the clave’ and cascara.  “Girl From Ipanema” and 

“Desifinado” are used as examples of  bossa and samba rhythms.   

2. Students’ role/activities. 

As a part of this lesson, students are encouraged to research and write 

research papers on the life of Arturo Sandoval, Paquito Rivera, Mongo 

Santamaria, Juan Antonio Jobim Sergio Mendez or Nestor Tores.  This 

will include a bibliography and discography.  

Assessment: 
1. Instructor’s role/ activities 

The instructor holds discussions and asks questions regarding the types 

of music, instruments, genre of the regions studied and the historical 

implications of Latin-American influences in Jazz, particularly the quest 

for freedom in Cuba and the unique cultural implications resulting from 

the African slave trade with regards to Brazilian music.       

2. Students’ role/activities:  
Students answer questions and present the results of their research to 

the class.  They are expected to identify particular rhythms when they 

are played on percussion instruments and when they are heard in 

various songs.  Students will be graded on their presentations and 

listening skills. 
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Dr. Fields and Dr. Huang listen to a presentation at a Train-the-
Trainer workshop at the International Trade Center, ASU in June 

2006. 
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Counseling Parents of Exceptional Children 

 

Kimberly Fields, Ph.D. 

Department of Teacher Education 

 

Course Information 
Course: SPED 3367 -- Counseling Parents of Exceptional Children 

Topic:  Family Case Study Project /Collaborative Forum  

Class/ Year of student: Junior 

Time: Wednesday, 5:15 – 7:45 (2:30 minutes)  

Objective(s):  

1. Students will develop family counseling skills which will facilitate 

communications with culturally and/or linguistically diverse 

families which include an exceptional child.               

2. Students will create methods to include culturally and/or 

linguistically diverse families and make them feel comfortable in 

the school environment. 

3. Students will be able to identify and address the cultural barriers 

which may prevent culturally and/or linguistically diverse 

families from fully participating in school and/or community 

activities. 

4. Students will acquire knowledge of and be able to provide access 

to parent education programs and parent resource materials 
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targeted at culturally and/or linguistically diverse families which 

include an exceptional child. 

Instructional materials: 

1. Textbook: Winzer, M. and Mazurek, K. (1998). Special education 

in multicultural context. Upper Saddle River, New Jersey: 

Prentice Hall. 

2. Project Directions/Formatting Rubric 

3. Project Grading Rubric 

4. Reflective Journal 

Introduction:  

1. State instructor’s role/ activities 

Using case study vignettes in the text, Special Education in Multicultural 

Context, the instructor will discuss the importance of communicating 

and interacting with parents/guardians to support the student’s learning 

and well-being. 

2. State students’ role/ activities 

Students will reflect on observed students/families in their respective 

schools/communities, relating to shared vignettes, and predict the 

education-related needs of culturally and/or linguistically diverse 

families with exceptional children. 

Content Development 
1. Instructor’s role/activities 

a. Following the introductory activity, students will be 

assigned detailed directions for completing the Family Case 

Study Project and presentations to be shared during the 

collaborative forum. 

b. The instructor will discuss each dimension to be addressed 

in completing the Family Case Study Project and answer 

questions for clarity. 
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c. The instructor will discuss the program to be followed 

during the collaborative forum and encourage students to 

identify potential guests. 

2. Students’ role/activities 

a. Each student is to identify and gain permission to interview 

and observe a culturally and/or linguistically diverse 

family which includes an exceptional child. 

b. While interviewing/observing, the student is to collect data 

on and analyze the following dimensions: 

 1. Communication patterns 

 2.  Child-rearing attitudes/practices 

 3. Financial strengths/weaknesses 

 4. Conflict resolution/styles/problems 

 5. Parental needs/resources 

 6. Sources of anxiety, frustrations, and helplessness 

 7. Functional/dysfunctional patterns 

 8. Recommendations for increasing parent 

involvement 

 9. Attitude toward education/educational settings 

 10.  Plans for transitioning child to adulthood 

 

Discussion and Application 
1. Instructor’s role/activities 

a. The instructor will identify and secure a venue in which to 

host the collaborative forum where students and family 

members will share reflections on their experiences in 

completing the project. 

b. Formal invitations to attend the collaborative forum will be 

extended to participating and non-participating family 

members, students, other instructors, and community 

resource providers. 
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c. The instructor will discuss the importance of this project and 

forum as a means of helping professionals and families 

recognize (1) the various cultural factors which shape families’ 

acceptance of children with disabilities and (2) the importance 

of developing relationships with parents based on mutual 

trust and respect for their roles in achieving educational 

benefits for their exceptional children. 

d. The instructor will facilitate the student/family presentations 

and question/answer session. 

e. The instructor will provide closing comments. 

2. Students’ role/activities 

a. Students are to prepare an informal presentation to share 

during the collaborative student-family forum. 

b. Each student and family member representative will share 

reflections on the case study activity with the group 

c. Students and family member representatives will respond to 

questions posed by instructor, other students, and/or other 

family members 

Assessment         

1. Instructor’s role/ activities 

a. The instructor will provide a verbal assessment of the informal 

presentation during the collaborative forum based on general 

directions given for completing the assignment. 

b. The instructor will provide a completed grading rubric which 

assesses the detailed formatting guide for students to follow 

when completing their formal report. 

c.  The instructor will provide a completed grading rubric which 

assesses the clearly defined and explained dimensions in 

which data was to be generated and analyzed when 

completing their formal report. 

2. Students’ role/activities  
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a. Each student is to use Standard English in presenting 

reflections on completing the Family Case Study Project, as 

well as in responding to questions posed to them regarding 

the project. 

b. Each student should demonstrate the ability to organize and 

present pertinent information regarding the Family Case 

Study Project. 

c. Each student is to strictly follow the formatting rubric for 

completing the formal report and demonstrate competency in 

basic word processing and editorial skills. 
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From right Dr. Oommen, Dr. Ryan-Ikegwuonu and Dr. Elimimian listen 

to a presentation at a Train-the-Trainer workshop in June, 2006. 
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Advanced Forensic Chemistry 

 

Zachariah Oommen, Ph.D. 

Department of Criminal Justice 

 

 

General Introduction 
The course Advanced Forensic Chemistry is an application of chemistry 

to criminal investigations. This course is recommended for students 

those who wish to pursue a career in criminal investigation in an 

international perspective. The curriculum is designed to get an overall 

picture of “criminalistics and criminalists” around the world in the field 

of forensic chemistry. The natures of evidences, analytical and 

presumptive examination are all described to give an overall picture of 

international “criminalistics.” This course may be taken by forensic or 

chemistry majors.  

The course is taught as hybrid involving traditional class instruction and 

online teaching. Each topic is introduced by taking examples and 

illustrations prevailing locally and internationally. Students’ involvement 

through web search, answering questions, taking part in online quizzes 

and discussions are an integral part of this course. WebCT is one of the 

main techniques used to assess students’ involvement. The duration of 

their discussion time, number of questions and remarks made through 

discussions, critical thinking through their involvement in discussions 

are all assessed through WebCT. 
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Topic Description 

The sample topic of instruction is “Criminalistics of Drugs”, which 

involves proper collection, preservation, and analysis of evidences, that 

connects a perpetrator to a crime. A real world of investigation will be 

illustrated by depicting marijuana as an example of the drug and thus 

merging theory into practice. The importance of harmonization and 

standardization of investigative methods will be explained because of the 

increasing internationalization of the crime arising from drug abuse all 

over the world. 

Course Information 

Course:  Advanced Forensic Chemistry  

Course Code:   FOSC 4052 

Topic:   Criminalistics of drugs 

Class/ Year of student:  Senior 

Time :  50 minutes 

 
Objectives  

Students should be able to:  
To identify marijuana as an illegal drug.  

To identify the medical and industrial importance of marijuana from an 

international perspective.  

To identify and characterize illegal marijuana as a function of source of 

occurrence. 

Introducing the topic 
1.Teacher’s role/activity: 

 



 

75 

 

The teacher asks students questions intended to explore student’s 

understanding of the role of criminalistics and criminalists. Sample of 

questions are:  

How do you know that a person is driving under the influence of 

marijuana?  

How do you collect evidences?  

The instructor shows some pictures so that students can come up with 

answers.  

2. Student’s Role/Activities: 
 
Students respond to questions. They are also involved in searching the 

internet for the recent views regarding the topic. They seek answers to 
questions posed by the instructor. They are engaged in WebCT 

participation, hands on laboratory experiments, and discussions. 
    
Content development 

1. Instructor’s role 
 
The instructor requests students to respond to questions online. 

He presents the topic ‘Criminalistics of Drugs’ by taking Marijuana as an 

example. He introduces Plant characteristics, source of occurrence, slang 

names, and legal issues to students through power point presentation. 

He shows relevant pictures that attract the attention of students.  
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Marijuana plant (http://www.1stmarijuanagrowerspage.com/#how-to-

grow-marijuana) 

The instructor also discusses the national and international importance 

of marijuana, the decriminalization views of marijuana which is gaining 

importance among different nations and the criminalization views. 

Finally, he discusses the identification and characterization of the illegal 

marijuana using state- of-the-art instruments. An examination of the 

inorganic elements in the illegal samples would throw light into the 

source of occurrence.  

The instructor equally explains the social aspects, views and activities 

that are taking place in different countries for and against 

criminalization of the drugs. He explains the theory and practical 

identification of the illegal drugs, through power point presentation. 
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                  (http://marijuana.info/marijuana_pictures.htm] 
                
www.drugs-plza.com/marijuana/marijuana.htm 
http://www.usdoj.gov/dea/programs/forensicsci/microgram/mg0204/mg0204.html 

 

2. Student’s role 

 
Students note instructor’s information and ask questions. They also 
reflect on required assignment to gather information from internet about 

marijuana regarding, (1) different  slang  names common in the USA, 
China, India, Canada, Europe (2) Criminalization of the marijuana in the 

USA, China, India, Europe, Canada and (3) Decriminalization of the 
marijuana in the USA, China, India, Europe, Canada.(4) Methods of 
identification in different countries. They are also required to visit the 

WebCT, read the contents, and respond to questions to the content of the 
topic.                        

 

 

 

 

 

 

Discussion and applications 
1. Instructor’s role 

Post discussion questions in the WebCT to develop methods of 

identification that gives information regarding the source of occurrence. 

Describe the methods of identification through the topography and 

http://www.usdoj.gov/dea/programs/forensicsci/microgram/mg0204/mg0204.html
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morphology using polarized and electron microscopy and quantitative 

analysis by gas chromatography/mass spectrometer.  

 

(Tetrahydrocarbinol) 
For example, how do you distinguish the illegal drug that comes from 

Indian Himalayan Mountains or from Mexico? Why do female plants are 

preferred to male plants? Is there any difference of standard office 

procedures between national and international laboratories?  

 
 

http://www.bcseeds.com/female_plants.htm 

 
2. Student’s role 
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Each student should answer the questions through discussions and 

respond to at least two other students’ answers.  

Assessment 

1. Instructor’s Role  
 
Assessment is done by involving students in the discussions, answering 

quizzes, responding to other student’s comments. Instructor will make a 

quantitative report from the web CT and grade the students. The 

following points will be used to assess a student. 

Number of times of visit in the Web CT, duration of time spent in the web 

Ct, number of questions asked, responding to the answers and the 

critical thinking by considering the comments. 

2. Student’s role 
 

Students must check the assessment results and make appropriate 

follow up if necessary.   

References 
William E. Brewer (1), Stephen J. Lambert (2)Stephen L. Morgan (3), and 

Scott R. Goode (3) (1) South Carolina Law Enforcement Division, 

Toxicology Department, Columbia, SC 29210 

Hand Book of Forensic Drug Analysis- Edited by Frederick P smith and J 

A Siegel- Elsevier Academic Press, 2005 ISBN 0-12-650641-8 

Ho, M. H. Analytical Methods in Forensic Chemistry, Ellis Horwood, Ltd., 

London, 1990 (http://www.1stmarijuanagrowerspage.com/#how-to-

grow-marijuana) 

http://marijuana.info/marijuana_pictures.htm 

http://www.usdoj.gov/dea/programs/forensicsci/microgram/mg0204/

mg0204.htm 
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Section III: Proposed Courses with Sample Lessons 
 

 Asian American Literature 
Hsi-Ling Huang, Ph.D. 
 

 Software for Global Application 
Amitabh Singh 

 

 
 

Dr. Hsi-Ling Huang presents her sample course at a Train-the-Trainer 
workshop at the International Trade Center, ASU in June, 2006. 
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Asian American Literature 

 

Hsi-Ling Huang, Ph.D. 

Center of Excellence for Teaching, Learning and Advising (English) 

 

General Introduction: 
This course introduces students to selected works of Asian American 

literature, including Chinese, Japanese, Korean, Filipino, and Indian 

American writers.  We will discuss the issues of class and gender, 

ethnicity and assimilation, dislocation and cross-culturalism, as Asian 

American writers forge complex transnational identities in relation to 

historical uprootedness.  The constant reflections upon refugees, 

homeland, exile, alienation, and migration call attention to this “marl of 

the new diaspora” (Marilyn Chin), a recurring motif that appears in much 

of the Asian American literature.  Students will be exposed to Asian 

cultures through reading and discussing literature written by Asian 

American writers, which helps them understand the cultures outside of 

the U.S.   

This course will be instructed in a traditional classroom where students 

are required to actively participate in all class discussions and activities.  

Students must pass ENGL 1101 and ENGL 1102 before taking this 

course.   

Films, critical documentaries, culture lessons, leading class discussions, 

and formal presentations will supplement the readings and contribute to 
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a large sense of the rich and varied “lived” experiences of Asian 

Americans in the modern world.   

Students will be assessed by examinations and assignments, such as 

responses to activities, short essay, pop quizzes, oral reports, attendance, 

and participation.   

       

Course: Asian American Literature 

Topic: Culture Lesson—Chopsticks 

Class/Year of Student: Sophomore 

Time: 50 minutes 

Objectives: 

1. To help students become acquainted with specific cultural 

traditions related to the Asian American experience. 

2. To introduce the history and etiquette of chopsticks usage in Asian 

cultures for the students to engage in an authentic cultural 

experience.  

3. To help the students connect gender and class related issues in 

readings through everyday objects, such as Japanese “couple” 

chopsticks, “couple” tea cups, and Chinese silver or ivory 

chopsticks. 

4. To help the students relate readings to real life cultures. 

5. To implement writing across the curriculum. 

Instructional Materials: 
1. Various kinds of chopsticks with different materials (plastic, wood, 

bamboo, metal, etc.) from Asian countries (prepare enough pairs 

for all the students). 

2. Paper plates or bowls. 
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3. A small bag of each of the following items (or replace with items 

accessible locally such as beads or buttons): rice grains, dry mung 

beans, dry red beans, M&M’s.  

4. A bag of candy as the winning prize. 

Introduction: 

Although this course has not yet been implemented at Albany State 

University, the course and the culture lesson have been taught in 

another institute.  However, to convenient instructors who wish to 

experiment this activity, the demonstration and assessment will be 

described in projection.  Other than offering in a literature class, this 

culture lesson can also be applied to any other internationalized course 

that relates to Asian studies. 

Developed in 3,000 to 5,000 years ago by the Chinese, chopsticks are the 

most common utensils used in many Asian countries, such as China, 

Korea, Japan, Taiwan, Hong Kong, Vietnam, and Thailand.  Since China 

is one of the most influential and dominant cultures in Asia, many other 

countries in South East Asia also use chopsticks due to the large 

number of Chinese immigrants living in the regions.  Therefore, 

chopsticks represent a very important aspect of Asian cultures.  While 

students are reading stories written by immigrants from the above 

countries, it is important for them to learn about this essential cultural 

aspect that is deeply rooted in those immigrants’ lives back in Asia and 

in America.  

The students are expected to have read some writing that represents 

different parts of Asia, and in class they are expected to have discussed 

certain cultural, gender, or class issues related to the reading.  Therefore, 

Culture Lesson provides the students an authentic experience to help 

them understand the cultural backgrounds of those Asian American 

writers.  As this is a lesson designed for a 50-minute class, the focus will 

be placed on the history of chopsticks, the etiquette of chopsticks usage, 
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the proper way of holding and using chopsticks, and the variety of 

chopsticks (especially the ones that demonstrate class or gender roles).  

A game will be implemented as a way to assess the students’ skill in 

using chopsticks and as an activity to engage the students. 

After the activity, the students are to write a response to either the 

knowledge or the culture lesson.  The students will also be assessed later 

on with pop quizzes on the readings and culture lessons. 

Demonstration: 

1. Instructor’s Role/Activities 

The instructor should first explain the purpose of the lesson to the 

students according to the objectives mentioned earlier.  Then he/she 

should lecture on the origin of chopsticks, the countries that use 

chopsticks, the materials that are commonly used to make chopsticks, 

and etiquette and taboos of chopsticks usage.  The instructor should 

allow students to ask questions regarding the lecture and maybe relevant 

questions, such as Chinese bowls, Asian rice grains, a typical Chinese 

dinner, Japanese “couple” chopsticks and tea cups, etc.  The discussion 

can be extended to gender issue such as the Japanese “couple” 

chopsticks and tea cups—the longer chopsticks and bigger cup are for 

the husband and vice versa.   The different designs and shapes of 

chopsticks and how they reflect cultures and lifestyles can also be 

discussed.  Next, the instructor should demonstrate the proper way of 

holding chopsticks as well as different types and functions of chopsticks.  

The instructor then distributes a paper plate/bowl to every student, 

placing one rice grain, one dry mung bean, one dry red bean, and one 

M&M’s chocolate in each plate/bowl.  He/she would let each student 

choose a pair of chopsticks, and then allow the class to practice using 

chopsticks. 
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After five minutes of practice, the instructor then divides the class into 

two groups of students.  The classroom would be set to have a table on 

one side and another across the room.  The instructor would place two 

sets of four plates—one rice grains, one dry red bean, one dry mung 

bean, and one M&M’s—on one table.  On the other table he/she would 

place an empty plate for each group.  He/she would explain the rule of 

the game is to have the two groups compete in transferring any chosen 

grain/bean/chocolate to the empty plate in order to earn points in five to 

ten minutes(depending on the size of the class, but each student should 

have at least one chance to participate).  Base on the size and difficulty 

to be grabbed, the points of the items are to be set as: 

Four points for every M&M 

Three points for every rice grain  

Two points for every mung bean 

One point for every red bean  

The instructor then announces to start the competition.  When the time 

is up, the instructor should calculate the points and announce the 

winning group.  Giving a reward (such as a bag of candy or extra 

participation points) to the winning group is optional.     

2. Students’ Role/activities 

The students should take notes on the lecture and respond to questions.  

After the demonstration, the students then turn into active participants 

as they get the chance to hold chopsticks and practice using them to 

pick up an item as small as a grain of rice.  After the practice, the 

students are to compete in a game that involves team work and patience 

(the more they hurry, the harder it is to pick up an item with chopsticks). 
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Discussion and Application: 

1. Instructor’s Role/Activities 

The instructor should start a discussion on what the students learned 

from the lesson and activity.  He/she should give the students a quick 

pop quiz to refresh the students’ short term memory.  Some of the 

discussion questions can be how different materials affect the function of 

chopsticks, if the sizes of items determine the difficulty to be picked up, 

and how transferring a small item on a pair of chopstick is different from 

simply picked it up.  The discussion can also be extended to how the 

designs of chopsticks demonstrate different countries’ cultures. 

2. Students’ Role/Activities 

The students are encouraged to compare their experience before and 

after learning about chopsticks and Asian cultures.  They are asked to 

memorize the facts about the lesson and to write a reaction response to 

the lesson in order to implement writing across the curriculum.   

Assessment: 
For this particular activity, the students may be assessed by different 

assignments, such as a written response to the culture lesson (with or 

without specific questions like “How do the designs and materials of 

chopsticks reflect class in Asian cultures?” or “How is the etiquette of 

chopsticks different from American utensils?”), a quiz on the lesson, or 

an extended research paper with related topics. 
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Software for Global Application 

 

Amitabh Singh 

Department of Mathematics and Computer Science 

 

General Introduction 

Course Description 
In the “CSCI 2102 Software for Global Application” course, students will 

study principles and practice of software internationalization. They will 

learn about design and customization of software to accommodate 

linguistic and cultural diversity. They will also learn about software 

internationalization and localization issues.  

Albany State University has taken on a major initiative to internationalize 

the curriculum across all programs offered at the University. This course 

has been developed to give computer science students a global 

perspective on programming and software. Since we teach CSCI 1301 

Computer Science I and CSCI 1302 Computer Science II using Java, this 

course will smoothly blend into computer science curriculum. 

Level of students 
This course is designed for sophomore students. The course requires 

students to have a good understanding of Java programming language. 

At Albany State University, computer science majors take their first Java 

programming course in freshman year, which makes this course suitable 

for sophomore students.  

Mode of instruction 
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This course will be taught as a hybrid course. Students will be taught in 

a classroom with computer lab setting. Along with that, WebCT will be 

used to enhance the course experience. Students will have access to 

Syllabus, email, announcements, course material, projects/assignments, 

tests and grades through WebCT. 

What makes this course internationalized? 

In this course, students will learn about the need for software 

internationalization. They will study guiding principles and practices in 

use. They will also learn about various issues related to 

internationalization and localization. They will become familiar with 

various writing systems e.g. Ancient Writing Systems, Far East Writing 

Systems, Bidirectional Scripts, Greek, Latin and Cyrillic, Indic Scripts, 

Thai Script etc. They will know about different Date Formats 

(MM/DD/YYYY, DD/MM/YYYY, YYYY-MM-DD etc), Time Formats and 

Number Formats used around the globe.  

Learning activities and assignments 

In this course students will create applications such as Java Applets, 

Servlets and Java Server Pages to demonstrate their understanding of 

Software Internationalization. By learning internationalization 

techniques, students will become more familiar to software practices 

being followed around the world. This will increase their potential to 

become a team player who can work with people from all over the world. 

This is the reality and the need of present time. 

 

How students are assessed? 

Students’ evaluation and final grade will be based on the points earned 

from class projects/assignments, two examinations, and final 

examination. For the projects and assignments, students will be required 

to create internationalized software applications. Examinations will be 
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designed to test students on internationalization concepts and related 

Java programming skills.  

The final grade will be determined by averaging the total points earned 

on the assignments and examinations. 

 

Activities  Points 

Test One  100 

Test Two  100 

Projects/Assignments 200 

Final Exam  100 

 

Grading Scale 

A = 90-100 

B = 80-89 

C = 70-79 

D = 60-69 

F = below 59 

Below is a sample chapter from the course. 

Course: CSCI 2102 Software for Global Application 

Topic:  Internationalized Graphical User Interfaces 

Class/ Year of student: Sophomore 

Time: 1hr: 15mins   Tuesday, Thursday 

 
Objective(s):  

1. Demonstrate understanding of issues in designing graphical user 

interfaces 
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2. Demonstrate understanding of graphical user interface 

components such as panels, buttons, labels, textboxes, radio 

buttons, check boxes, menus etc 

3. Demonstrate understanding of internationalization and 

localization caveats for various components 

4. Design and create internationalized Graphical User Interfaces 

using Java programming language 

 
Instructional materials: 

1. Textbook: Java Internationalization, By Andy Deitsch, 

David Czarnecki,  

O’ Reilly Publishing Company, First Edition, March 2001, ISBN: 0-

596-00019-7 

2. Java Compiler: JDK 5.0 (free software available from 

http://java.sun.com) 

3. Java Editor:  jGrasp  (free software available from 

http://www.jgrasp.org )  

Introduction:  

1. Instructor’s role/ activities 

a. The instructor will ask questions to explore previous 

knowledge of the subject. He then introduces the topic and 

explains various graphical user interface components such as 

menus, buttons, textboxes, radio buttons, check boxes etc. 

b. The instructor will illustrate how to create a good Graphical 

User Interface design. 

2. Students’ role/ activities 

a. Students will learn how to create graphical user interfaces and 

what components to be used in it. 

b.  Students will do online search to find out which languages 

are written from left to right, and which ones from right to left. 

They will use this knowledge in designing the graphical user 

interface in three different languages. 
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Content Development: 
1. Instructor’s role/activities 

a. The instructor will explain design issues for internationalized 

graphical user interfaces. 

b. The instructor will illustrate how to create various 

components such as panels, buttons, labels, textboxes, radio 

buttons, check boxes, menus etc. 

c. The instructor will illustrate how to use a layout manager to 

organize above mentioned components in order to create a 

graphical user interface. 

2. Students’ role/activities 

a. Students will create components such as panels, buttons, 

labels, textboxes, radio buttons, check boxes, menus etc. 

b. Students will create one internationalized version of Graphical 

User Interface (a menu) which can be displayed into three 

different languages of their choice. 

Discussion and Application: 

1. Instructor’s role/activities 

The instructor asks students to discuss in groups how the 

internationalized menus are useful in different real life 

applications for example in retail stores, schools, companies etc. 

2. Students’ role/activities 

a. Students work in groups to generate information for 

discussion. 

b. Students present outcomes of discussion through their group 

leaders. 

c. Finally, they critique presentations and resolve of points of 

discord.  

Assessment:  
1. Instructor’s role/activities 

a. The instructor will assign a project to students requiring them 

to create an application which has a menu in it. Using the 
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internationalization features of Java, the menu should be 

displayed in three different languages of their choice. 

b. The instructor will evaluate student projects on the basis of 

layout of design, selection of components, selection of fonts 

and selection of colors. 

c. The instructor will provide feedback to students about 

strengths and weaknesses of their design based on above 

mentioned criteria.  

d. The instructor will test students’ conceptual knowledge from 

this chapter using a written examination. Topics covered in 

the examination and its format will be given to students at 

least a week in advance. 

2. Students’ role/activities 

a. Students will design and implement the project using Java 

language and submit it on or before the due date using 

WebCT. 

b. After the project is graded by the instructor, students will 

access feedback to their project using WebCT and review it. 

Students will discuss the same with the instructor in case 

they have any doubts. 
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Section IV: Other Internationalized Curriculum 
Experiences 

 

 

 Teaching Comparative International Legal Systems through Study 
Abroad Experiences 
Patricia Ryan-Ikegwuonu, J.D. 

 

 
 

Some participants listen to Dr. Ryan-Ikegwuonu at a Train-the-Trainer 

workshop at the International Trade Center, ASU in June, 2006. 
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Teaching Comparative International Legal Systems 
through Study Abroad Experiences 

  

Patricia Ryan-Ikegwuonu, J.D. 

Department of Criminal Justice 

 

Teaching within a study-abroad experience presents an assortment of 

challenges and benefits.  Fortunately the benefits far outweigh the 

challenges.  In an overwhelming number of instances, the “foreign” 

environment lends itself to a wealth of information, primarily through 

simple exposure.  Students are able to grasp content, ideas, and 

concepts much more readily pursuant to their subsequent-to-theory 

exposure.  This experiential learning, most commonly referred to as 

extended learning, serves as the engine that drives the enrichment of 

students involved.  The apex of this endeavor surrounds the degree to 

which the students involved become involved students. 

The study-abroad experience illustrated here was in South Africa, and 

the students are United States citizens and residents. The course used 

for instruction here is, CRJU 3300 -Comparative International Legal 

Systems.  In many ways, the course is multidisciplinary and therefore is 

germane in some degree to various major academic areas of 

concentration.  The course description, which has been amended slightly 

since the course was last offered, is as follows: 

CRJU 3300 – Comparative International Legal Systems seeks to enhance 

the student’s knowledge of the law and legal practices in selected 
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countries throughout the world. Discussions include comparisons of 

different countries and their systems for responding to various legal 

issues and dilemmas with an emphasis on law enforcement structures 

and strategies, court systems, and correctional infrastructure. Intended 

as a highly interactive course, students will be able to identify current 

and pressing legal issues in selected countries, be familiar with policing, 

legal remedies and effectiveness, and be familiar with the judicial and 

correctional systems.  This course is expected to utilize guest scholars 

and lecturers from the host country, and involve the students in 

experiential learning through various assignments, including the use of 

technology, excursions, site visits and study tours.  

This course requires no prerequisites, and students from various major 

areas of study can thrive. (Majors represented in past course offerings 

are from: Criminal Justice, Business, Political Science, History, Forensic 

Science, Education, and Computer Science.)  

The objectives of the course, although clearly stated, allow for the 

flexibility and academic freedom of the instructor; note the fact that 

he/she can select the countries to be examined during the course.  

Naturally, the foreign country being visited would be one of the countries 

spotlighted.  The instructor’s and the students’ roles and activities are 

clearly stated and discussed at the beginning of the course.  Students 

compare various legal systems and practices including law enforcement, 

courts, and correctional paradigms of various countries. These are 

compare to and contrasted with both their home country (in this case, 

the United States), and the country they are visiting (in this case, South 

Africa).  In this way, the course integrates international or global content. 

The course is highly interactive and learner-centered, and students freely 

discuss, question, even debate the various points of comparison.  

Additionally, they are free to express their opinions concerning the 
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soundness, and/or appropriateness of the foreign country’s systems and 

practices. One of the instructor’s major roles in the interaction is to keep 

students mindful of the all-important impact of culture on the systems, 

policies, and practices in issue.  Culture is critical when examining one’s 

government, social policies, law, and practices.  To examine, compare, 

critique and draw conclusions without infusing culture is faulty.  

Further, to neglect culture is antithetical to the purposes of 

internationalization; Understanding culture is critical to broadening the 

minds of our students, encouraging them to think critically about issues, 

and to see these issues through the “eyes” of others, thereby preparing 

them for the global environment.  Additionally, students are involved in 

numerous activities, some of which are cited in the following paragraphs. 

Instructional Materials 
The instructor should select a text and/or other instructional materials 

to aid and guide the instruction of the students.  Particularly within a 

study abroad experience, the purchase of a textbook by the students 

need not be required.  (The very atmosphere of this foreign environment 

would serve as a learning arena in a far greater sense, and the instructor 

could provide to the students the areas from the text with which they 

would work). 

In this case, the text chosen by the instructor was Comparative and 

International Criminal Justice Systems: Policing, Judiciary, and 

Corrections, by Obi N. Ibnatious Ebbe, Ph.D.    Ebbe’s text explores the 

policing, judicial, and penological models of various countries, and 

contrasts and compares effective and ineffective methods.  Although our 

course only studied six to seven of the countries featured, twelve are 

examined in the text:  United States, Ireland, Israel, Argentina, Sierra 

Leone, Hong Kong, China, United Kingdom, Nigeria, Japan, Denmark, 

and Brazil.  Ideal for CRJU 3300, Ebbe’s text does not feature South 

Africa, yet references it in some contexts.  As a result, the students can 



 

98 

 

utilize Ebbe’s text structure as a guide to examine the practices and legal 

systems of South Africa.  Crucial to our course, Ebbe’s text provides a 

careful synopsis of each country’s culture, historical, social and political 

underpinnings which configure its legal practices today. 

Other sources are numerous and varied, including relevant articles, 

other texts and books, newspapers, guest scholars/lecturers, South 

African citizens, and the experiential learning of the students via 

assignments, excursions, site visits, and study tours.  In this way, the 

course connects theory with practice or real world situations. 

The Role of Culture 
Both as an introduction to the course and additionally as an assignment, 

culture is at the center of an on-going analysis concerning its influence 

on each country’s legal system and practices, and its correlative impact 

on its citizens’ responses to the legal system and practices. 

Assignments 

Assignments in internationalized courses taught within study-abroad 

experiences must be “tailored” to the environment whenever possible.  

One of the purposes must always be to provide as much insight as 

possible to the student about their foreign environment, while ensuring 

that the student learns the related and intended content and concepts.  

To that end, the following are examples of some of the projects that are 

proposed for students enrolled in CRJU 3300 while they participate in 

the South Africa study program: 

1. Apartheid:  an examination and its aftermath. 

2. A comparative analysis of the oppression and civil rights struggle of the 

Black South African and the African American. 

3. Surveys:  Self-Reported Attitudes and Perceptions of the South African 

People. 

a. Purpose: To gain valuable first-hand information regarding the 
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sentiments of South African citizens concerning their country, their 

government, law enforcement, courts, corrections, and their 

“station” in life post-apartheid.  Secondly, to “force” students out of 

their “comfort zones”; to interact with the South African people. 

b. Methodology:  Students conducted approximately 15 – 20 survey 

forms each week for the four-week period.  The surveys consisted of 

approximately 20 items not including the usual and customary 

demographic information.   The students received survey forms to 

administer on a weekly basis.  This prevented them from 

administering all of the surveys within a one-two week time frame, 

and ensured that the students had a “reason” to interact with South 

African citizens throughout the duration of their stay.  

c. Respondent Composition:  Students were required to interact with 

and have surveys completed by the approximate number of citizens 

in approximate proportion to the racial population composition of 

South Africa.  Therefore,  because the country is 86 – 90% Black, 8 

– 10% Afrikaans (Dutch, European),  and 4 – 6% Asian (Indians, 

Orientals), 86 – 90% of those sampled needed to be Black citizens, 

8 – 10% were to be citizens who are Afrikaans, and the remaining 

respondents must be Asian.  This method helped to ensure that 

results obtained more aptly represented the overall national 

sentiment. 

4. The Truth and Reconciliation Commission (TRC):  an examination. 

5. African Women Making a Difference.  Selected women from different 

parts of the continent who are making a difference, are discussed along 

with indicators measuring their universal appeal or influence, if any.  

Women such as Winnie Madikizela-Mandela, Miriam Makeba, Margaret 

Dongo, Nobel Prize Winner Dr. Wangari Maathai, and Nawal El 

Saadawi, are just a few dynamic women discussed.  A future planned 

and related assignment would require students to research lesser-

known women making a difference; the “unsung heroes” throughout 
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the continent. 

6. Daily Journal:  Its initial entry would discuss the student’s reasons for 

study in South Africa, and their expectations and views about Africa in 

general, and South Africa in particular.  The final entry would involve 

an overall assessment, thoughts, feelings, and/or impact statements. 

Students are encouraged to maintain the integrity of the journal by writing 

entries daily and refusing to incorporate another student’s ideas and 

notions into their own work, nor to allow their work to be incorporated into 

another’s work. 

Excursions, Site Visits, Study Tours  
The following excursions, site visits and study tours (arguably with the 

exception of the Safari) were integral components of the students overall 

learning experience: 

1. Historical, Cultural, and Sociological Tours of Pretoria, 

Johannesburg and Cape Town. 

2. Mayibuye Archives (Largest collection of Anti-Apartheid and 

Resistance Movement resources in the world; housed at the Univ. 

of the Western Cape.) 

3. Robben Island (Civil Rights Activist, Freedom-Fighter, Attorney, 

and Former South African President Mr. Nelson Mandela was a 

political prisoner here for approximately 27 years.) 

4. Pollsmoor Prison (Mr. Nelson Mandela spent approximately 1 – 2 

years of his political imprisonment here.) 

5. Union Buildings (One of three seats of government in South Africa, 

located in Pretoria.) 

6. Parliament (One of three seats of government in South Africa, 

located in Cape Town.) 

7. Cultural Village (Five distinct tribal groups demonstrate to the 

students their distinct cultures.) 

8. Apartheid Museum (A re-enactment of the oppressive and deadly 
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apartheid government.) 

9. Hector Petersen Museum (Dedicated to the first victim to be killed 

during the Soweto student uprising in the 1970’s, this museum 

chronicles that uprising, and the events leading to it.)  

10. Cathedral where Archbishop Desmond Tutu was ordained. 

11. South African Museum 

12. Soweto tour: homes of Winnie and Nelson Mandela, Archbishop 

Tutu, Walter Sisulu, and Oliver Tambo; Regina Mundi Episcopal 

Church; home stay including role-playing to learn and appreciate 

the differences in culture. 

13. Universities of Pretoria, Cape Town, and the Western Cape. 

14. Numerous Townships and Squatter Camps. 

15. Day Safari. 

Guest Scholars/Lecturers and/or Presentations  
1. Dr. Vil-Nkomo, Dean at University of Pretoria 

2. Prof. Rajah, University of Pretoria 

3. Representatives of South African Police, Attorneys and 

Correctional Representatives. 

4. Lecturers on historical, cultural and sociological tours of cities, 

townships, squatter camps. 

5. Lecturers on Land Re-distribution (post-apartheid). 

6. Lecturers for excursions, site visits, study tours. 

Use of Technology 
A minimal amount of technology apart from E-mail was utilized, however 

the course can incorporate technology in a myriad of ways. Most notably, 

the internet can be used as a research tool for many, if not all of the 

assignments referenced earlier.  For instance, countries who have 

utilized or who plan to utilize a Truth and Reconciliation Commission 

can be researched; how effective have they been?  Are there parallels to 

be derived from the South African experience?  As related to a different 

assignment, students can research women making a difference all over 
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the globe, comparing and contrasting their struggles and triumphs. 

Secondly, the E-mail can be used as a vehicle for dissemination of 

assignments and announcements, both as relate to excursions, site visits 

and study tours.  Most popularly, students will use E-mail to correspond 

with those back home concerning their study abroad experience.   

Finalizing/Wrap-Up 

The finalizing and wrap-up stage serves as closure for the course and for 

the study abroad program.  It would normally involve two components, 

only one of which we have used thus far: (1.) A Reflections segment 

provides students an opportunity to de-brief and assess what they 

learned.  They would discuss how our culture has shaped us and how 

that “shaping” tends to “color” how we view another country’s practices 

and policies.  There might be discussions concerning the “foreign” 

country’s impact or influence on the rest of the world, if any, and finally 

what we, as United States citizens, can learn from South Africa. Students 

might be called upon to glean from their own experiences and the survey 

responses.  Are there any practices, policies that we might emulate?  Are 

there cultural adjustments that we might make?  This latter area 

encourages students to think in ways that counter any notions of 

ethnocentrism that may lie within them.  

(2.)  A Program Evaluation (assessment instrument) is administered.  

This is the component that we have completed each time.  Students are 

asked to rate the courses offered, the instruction, the study program as a 

whole, and specific activities and presentations in particular.  The 

students tell us if the course or courses offered will be used as credit 

towards their academic degree, if their experiences met their 

expectations, if they would recommend the program to other students, if 

they would like to re-visit or even reside in the country, and finally the 

students are asked to offer suggestions for future programs, and advise 

future participants. 
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Conclusion 
Perhaps the major and most significant characteristics of teaching an 

internationalized course within a study-abroad setting would be its 

integrative and learner-centered components.  Developing these two 

areas is critical to the effectiveness of the internationalized course. 
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Appendix A 

Contributors 

Claude G. Perkins, (Ph.D.) is the former Associate Vice President for 

Academic Affairs and Dean of the Graduate School at Albany State 

University.  Dr. Perkins also directed the Ronald H. Brown International 

Trade Center.  The Center provides services for international students, 

promotes study abroad endeavors for faculty and students, and serves as 

the key driver for internationalizing the curriculum. He established 

international partnerships with foreign colleges and universities in 

Belize, Brazil, Jamaica, Swaziland, Kenya, and Nigeria. He is equally the 

chief administrative officer for the African Educational Research Network 

On-line Journal “Symposium” in the United States 

(www.africanresearch.org). 

David Adewuyi, (Ph.D.) an Associate Professor of English Language Arts 

in the department of Teacher Education, holds B.A. English Language 

(Ife, Nigeria); M.A. Language Arts (Ibadan, Nigeria); M.A. English (UBC, 

Canada); and Ph.D. English Education (UBC, Canada). Dr. Adewuyi has 

studied and worked in many multicultural/multiethnic educational 

settings in developed and developing worlds for over 25 years. He has 

been serving as Consultant to Albany State University in its efforts to 

internationalize the curriculum since the inception of the program. He 

has represented the University both nationally and internationally in 

different capacities. He is the Managing Editor of The African 

Symposium, an online journal of African Educational Research Network. 

A. DiAnn Courtoy, (Ph.D.), an Assistant Professor of English at Albany 

State University, teaches courses in the core curriculum and upper 

division. She received the B.A. from the University of North Carolina, the 

M.A. from Valdosta State University, and the Ph.D. from Florida State 

University. Previously, she was a Technical Writer for the Department of 
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Defense.  Research interests include 18th Century Drama, Captivity 

Narratives, and Teaching with Technology (converting traditional courses 

to WebCT).  She serves on the Georgia Assessment for the Certification of 

Educators and with the Georgia Board of Regents K-16 Initiative to bring 

learner-centered course delivery to higher education. 

Nneka Nora Osakwe, (Ph.D.) is an Assistant Professor of English at 

Albany State University where she teaches Composition and Technical 

Writing. She is a Research Fellow of the American Association of 

University Women (AAUW) as well as a British Council Study Fellow. Her 

research interest is writing for social change, communication skills, 

discourse analysis, English Language pedagogy and Ethnography. Her 

consultancy work to UNICEF, Nigeria led to the production of her two 

Children’s Rights Story-texts and two books on Indigenous 

Communicative Teaching of Core Subjects. She is co-editor of six books, 

author of six children’s books, several journal articles and book-

chapters. (nneka.osakwe@asurams.edu) 

Robert M. Rhymes (M.S.W., ACSW) received his BA in Sociology from 

Albany State College. He received his Master of Social Work degree with a 

specialization in Clinical Social Work from Smith College. He was a 

practicing clinician in mental health in private and public mental health. 

He served as a Field Instructor for Howard University, Columbia 

University, and the University of Maryland. He served as an Adjunct 

Professor at the Southern Connecticut State University, Springfield 

College.  Currently he serves as the Field Instruction Coordinator and 

Assistant Professor of Social Work at Albany State University. 

Michael Decuir is an Assistant Professor of Music at Albany State 

University. He earned a BA in Music Education from Southern University 

at New Orleans and an MA in Music History & Literature from the 

University of California, Berkeley. Prof Decuir initiated the “Albany State 
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University Jazz Outreach Program” and hosts a bi-weekly radio show, 

“The Classic Jazz Hour”, and published an article, “Using an Analysis of 

the Wind Instruments in a Traditional New Orleans Jazz Band as a Tool 

for Teaching Improvisation” in  Monograph of Research Endeavors, 

Albany State University                  

Kimberly Fields, (Ph.D.) currently serves as the Coordinator of Special 

Education and as Assistant Professor at Albany State University. She 

received a Bachelor of Arts Degree in English, Master of Education 

Degree in Special Education, and an Education Specialist Degree in 

Educational Leadership and Supervision, all from Albany State 

University.  She completed her Doctorate of Education from Georgia 

Southern University in Curriculum Studies. She is engaged in 

professional research and grant writing. Dr. Fields was named the 2006 

ASU Teacher-of-the-Year, Who’s Who Among America’s Teachers (2004, 

2005), Phi Beta Lambda Scholar (2004, 2005), 2004 Women Making 

Magic Award, and 2003 McNair Research Scholar Mentor.  

Zachariah Oommen, (Ph.D.) is an assistant professor of forensic science 

in the Department of Criminal Justice since 2002. Dr. Oommen holds BS 

and MS degrees in Analytical Chemistry and Ph. D in Polymer Chemistry. 

He did his post doctoral research at Katholieke University, Belgium. He 

has several research papers in his credit and published 14 scientific 

papers in peer reviewed journals. He did extensive work in the scanning 

electron microscopes and polarized microscope. He is also interested in 

the analysis of drugs and other evidences of forensic interest using gas 

chromatograph and mass spectrometer.   

Hsi-Ling Huang, (Ph.D) joined Albany State University in August, 2003 

as Assistant Professor of English in Center for Excellence in Teaching, 

Learning, and Advising.  As a doctoral candidate at Florida State 

University, she majored in Women’s Literature and minored in Asian 
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American Literature.  In May, 2003 she earned her Ph.D. in English with 

emphasis in Creative Writing.  As a writer of Chinese, she has had 

publication since 1992.  Her writing in English has appeared in So To 

Speak, Jabberwock Review, Blackwater Review, Whalelane, Legible, and 

Feeling Our Way: A Writing Teacher’s Sourcebook published by Houghton 

Mifflin. 

Amitabh Singh is an Instructor of Computer Science at Albany State 

University. He has been teaching Computer Science courses for past four 

years. He has taught a wide variety of courses such as C++ 

programming, Java programming, Database Management, Computer 

Networks, Computer Graphics and Introduction to Computer 

Engineering. Prior to joining Albany State University, he worked in 

leading telecommunication companies in Software Engineer and Senior 

Engineer (Switching Systems) positions. His primary work area has been 

computer networking and communications.  

Patricia Ryan-Ikegwuonu, (J.D.) is an Associate Professor of Criminal 

Justice at Albany State University, earned a Juris Doctor degree from the 

University of Georgia, a B.S. degree from Florida State University, and an 

A.A. degree from Daytona Beach Community College. She serves as the 

departmental pre-law advisor, coordinator of the department’s internship 

program, is a member of the university International Studies Committee, 

the USGA Internationalizing the Curriculum subcommittee, and directs 

the ASU in South Africa Study Program. She is licensed to practice law, 

and is a member of the U.S. Supreme Court Bar. Her previous teaching 

experience includes the public school system, the University of Georgia 

as a teaching assistant, and Bethune-Cookman College.    
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Appendix B 

Course Syllabus 

Dr. A. DiAnn Courtoy…120 Holley Hall…430-

4937…diann.courtoy@asurams.edu 

SYLLABUS ENGL 2111 World Lit I 

An Internationalized Course 

Course Overview 

The literature available for examination and study from the Norton 

Anthology of World Literature (Books A, B, and C) is globally diverse and 
geographically broad. Selections range from the traditional Western 
European authors to those from other global traditions The authors we will 

study are listed below.  

Dr. A. DiAnn Courtoy  
Office: 120 Holley Hall  

Office Hours: MWF 11:00 a.m. – 3:00 
p.m.  
Phone: 430-4837 

   
RAM Mail: diann.courtoy@asurams.edu

  
WebCT Vista Mail: f_diann.courtoy  
 

 

Welcome to WebCT Vista 

This is a hybrid, instructor-facilitated WebCT Vista course. It is imperative 
that you acquire the skills to access the course. The first and second days of 

class will be devoted to a tutorial to enable you to do so. If you miss these 
two days, you will miss very important instruction. 

Course Materials: 

Materials:  

Red manilla folder (1st week) 
 

Text: 
Norton Anthology of World Literature, 
Volumes A, B, C 

Credit Hours: 3 

Prerequisites:   
ENGL 1101, 1102 (“C” or better) 

ASU RAMS mail account 
Purged RAMS mailbox (go in there 
and clean it out!) 

The Student Contract:   

You are responsible for meeting the requirements of this course from the day 
you register on Banner, NOT the day you pay your fees. You will have until 

the end of the first week of class to click on, open, read, digest, and agree to 
the Student Contract found on the WebCT Vista site. Once you agree to do 

mailto:diann.courtoy@asurams.edu
mailto:diann.courtoy@asurams.edu
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your best to complete the course, the remainder of the course materials will 
become available to you. 

What your are responsible for: 

All assignments, including Readings, Postings, Quizzes, Exams, PowerPoint, 
and Research Paper are listed, along with all delivery and due dates, on the 
Assignment Schedule. Click on the Organizer Page title “Assignments” and 

then on the Schedule. Check this schedule daily. It is subject to change. 
Note the current date in the top line of the schedule. You will build your 

portfolio as you navigate and accomplish the objectives of the course.  

Area Author/Work Associated Film 

Mesopotamia
n 

Folktale, The Epic of Gilgamesh  

Greek/Roman Homer, The Odyssey The Odyssey 

 Sophocles, Oedipus Rex  

 Euripides, Medea  

 Aristophanes, Lysistrata  

Hebrew The Bible: Old Testament Heroes  

Christian The Bible: The Gospels Jesus Christ 
Superstar 

Islamic The Koran  

English Shakespeare, Romeo & Juliet Zefferilli’s Romeo & 
Juliet 

African Folktale: The Epic of Son-Jara  

 Diop, The Bone, Mother Crocodile  

Spanish Cervantes, Don Quixote Man of La Mancha 

Native 
American 

Silko, Yellow Woman  

Jewish Amichai, poems Schindler’s List 

Asian Nō Drama  

Caribbean & 
Latin 

American 

Lispector, The Daydreams of 
Drunken Woman 

 

Reading Assignments: 

The due date on the Assignment Schedule represents the day by which you 
should have finished reading the text. You will have a quiz on each reading 

assignment on that same date. Check the Assignment Schedule for specific 
due dates. 

 



 

110 

 

Quizzes:   

A 10-question, 100-point quiz will be available for you on the WebCT Vista 

site for each reading assignment. It will only be available on the assignment 
due date, available only during certain hours. The time allowed is 20 
minutes. The questions will appear one at a time, and you may not revisit 

them. If you miss it, you miss the opportunity to average in 100 points to 
your assessment average. The quizzes are found in the Assessments 
Organizer. 

Research Paper: 

You will choose your research paper topic from the works listed below in the 
OTHER PERSPECTIVES section. Written in strict conformance to MLA 

formatting requirements, it must contain a minimum of 1200 words, with at 
least six sources.   

Other African Perspectives that you may use for research: 

Diop, The Bone, Mother Crocodile Soyinka, Death and the King’s 
Horseman 

Dadié, The Mirror of Dearth; The 
Black Cloth; The Hunter & the Boa 

Lessing, The Old Chief Mshlanga 

 Other Native American  Perspectives that you may use for research: 

Cantares Mexicanos The Night Chant 

Popol Vuh Zuni Ritual Poetry 

Inuit Songs Peynetsa, The Boy and the Deer 

Other Islamic Perspectives that you may use for research:   

Ibn Ishaq, The Biography of a 
Prophet 

Rumi, Ghazals 

Attar, The Conference of the Birds Medieval Lyrics: A Selection 

Sadi, Golestan Ibn Al-Qabturnuh, "In Battle" 

Ibn Arfa’ Ras’uh, "The Singing Lute" Al-Hakim, The Sultan’s Dilemma 

Çelebi, The Book of Travels El Saadawi, In Camera 

 Other Jewish Perspectives that you may use for research:   

Halevi, "Summer" Ben Jacob, "The Sacrifice of Isaac" 

Abulafia, "A Letter from the Grave" Yehoshua, Facing the Forest 

Other Asian Perspectives that you may use for research:   

Chinese Traditions 

Confucius, Analects Wu Ch‘eng-en, Monkey 

K’ung Shang-Jen, The Peach 
Blossom Fan 

Cao Xueqin, The Story of the Stone 
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Zhang, Love in a Fallen City Lu Xun, Diary of Madman; Upstairs in 
a Wineshop 

Hindu Traditions 

The Mahābhārata The Bhagavad-Gītā 

Devi, Breast-Giver Desai, The Rooftop Dwellers 

Japanese Culture 

Sei Shōnagon, The Pillow Book Kenko, Essays In Idleness 

Ichiyo, Child’s Play Tanizaki, In Praise of Shadows 

Kawabata, Snow Country Kojima, The American School 

Saikaku, The Barrelmaker Brimful of 
Love 

Ueda Akinari, Bewitched 

Other Caribbean Perspectives that you may use for research:   

Césaire, Notebook of a Return to the 
Native Land 

Brathwaite, poems 

Walcott, poems Goodison, poems 

Other Latin American Perspectives that you may use for research: 

Darìo, poems Borges, The Garden of Forking Paths 

Neruda, poems  

Powerpoint presentation: 

You will produce a PowerPoint Slide Presentation on one of the topics listed 

in the Organizer titled “PowerPoint Topics,” by clicking on “Assignments.” 
From the list provided, choose a topic. Once you choose your topic, it is 
blocked to the other students. First come, first served. As part of your 

portolio, copy it to a CD and include it in a plastic sleeve; send it as an 
attachment to me on or before the due date.  

Course Objectives: 

ENGL 2111 is an intense approach to critical reading, writing, and thinking 
at the  sophomore level. It introduces you  to the pleasures of exploring 
literary masterpieces and reinforces your skills in literary analysis and 

research. Designed to put participatory students in a continual process of 
interpreting, confronting, discovering, and discussing human experience, it 

teaches you to accept literary conventions with a "willing suspension of 
disbelief" (Coleridge).  

The works selected for study represent the complex sensibility of a given 
period or culture as well as its contemporary relevance. This course explores 

the interpretive possibilities of world literature from the beginnings (the 
invention of writing) and on through the centuries, culminating with the 
Renaissance in Europe.  
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Because this is a hybrid on-line course, your active participation is crucial to 
your success. If you are highly self-motivated, you will do well;  you will gain 

a broad knowledge of some of the world's most significant cultural traditions 
and literary masterpieces; you will become skilled at taking on-line courses. 
Moreover, you will acquire a fundamental understanding of the terminology 

and characteristics of the earliest of humankind’s literature, followed by  the 
cultural periods of many nations. Finally, those of you who successfully 

complete this course will exit with greatly enhanced critical reading and 
thinking skills. 

Student Learning Outcomes: 

Upon the successful completion of this course, you will be able to do the following: 

 Demonstrate college-level reading comprehension  

 Write to a specified audience  

 Identify, formulate, and generate support for a thesis  

 Exhibit critical thinking through critical essays  

 Identify sources of criticism  

 Evaluate the effectiveness of various websites 

 Log on to and navigate a WebCT Vista on-line course  

 Participate fully in a WebCT Vista on-line course 

 Take on-line quizzes and post to the Discussion Forum 

 Use the “My Grades” tool to ascertain assessment scores 

 Form a collaborative group to teach a selected piece of literature 

to your peers 

 Create an effective PowerPoint presentation as part of the 
collaborative group project 

 Format a document in strict compliance with MLA guidelines 

 Employ a mobile file/folder storage device on any computer 

 Share internet files with designated individuals 

 Create and maintain a dynamic electronic calendar 

Submission Procedures:  Portfolio: 

Please see me immediately if you 

have not learned how to document 
sources using MLA style. 
 

Click on “Research Resources”  on 
the course WebCT Vista webite for a 

link to the MLA Styleguide. 

You will submit a compendium of all 

your work in a portfolio when you 
come to take the final. No portfolio, 
no final.  
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A template for a correctly formatted 

document can be found in Word. 
Come to class on day 1 and you’ll 
learn all about it. 

Click on “Portfolio” on the course   
webite for detailed instructions on 

how to assemble your portfolio. 
 
Sample Portfolios are available for 

review in my office.  
 

 

Tips for the Assessments: 

 When taking an online quiz, be sure to submit each answer by 
pushing the “Save answer” button. This logs your answer onto the 
Vista server. If the connection is interrupted for any reason, when you 

return to the quiz, you can pick up where you left off. Also, you can 
see which questions have been answered and which still require an 
answer. 

 Pay close attention to the introductory page where you will click the 
“Begin Assessment” button. That page will list the settings of that 

quiz. 

 Quizzes have various settings. I may give you a time limit, or I may 
only release one question at a time, in which case there will also be a 
“Next question” button to click after you save each answer.  

 If I only release one question at a time, I may or may not allow you to 
revisit the question.  

 If you are NOT allowed to revisit a question, DO NOT skip it because 
you will not be allowed to return to that question.  

 At the end of the quiz, you MUST click the “Finish” button.  

 Then submit the quiz for grading.  

 You will see a “View results” button, which, if I have set it, allows you 
to view your grade upon submission. 

Assessment Scale Assessment Breakdown 

Letter grades are based on the 
following points:  

 
900 points or more=  A 

800 to 899 points= B 
700 to 799 points= C 
600 to 699 points= D 

599 points or fewer= F 

Type % Points 

Quizzes:  

Mid-term  
Postings:  
Research notes 

Outline 
Research paper:  

Powerpoint:  
Final: 

10% 

20% 
10%  
10% 

10% 
20% 

20% 

100% 

100 

200 
100 
100 

100 
200 

200 
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1000 
points 

COURSE PROCEDURES  

1. Complete your reading assignments by the date specified on the 
Assignment Schedule. 

2. Read the on-line lectures that accompanies the reading assignment. 

3. Take the on-line quiz within its scheduled time or take a zero. 

4. For your academic enrichment, do read the introductions preceding 

each work and take notes from lectures. 

5. Finally, please note that we shall refer to line, not page, numbers, 

when discussing most of the works, e.g., V.iii.23-25.  

6. This course syllabus provides a general plan for the course activity; 
deviations may be necessary and will be announced within Vista. 

7. There is a sample assignment and assessment.  

8. Follow the directions for the assignment and take the introductory 

quiz. 

9. If you have problems completing either of these tasks, please inform 
me immediately so that we can help you resolve any issues. These are 

for practice, but they will help troubleshoot and resolve any problems 
you may have with these two tools.  

10. If you do not complete the sample assignments and quiz and you have 

problems later on completing a quiz or assignment, I will not help you. 

Accessibility Statement AMERICANS WITH DISABILITIES 
ACT COMPLIANCE: 

WebCT Vista has made every effort to 
create a Web site that is accessible to 
individuals with disabilities, as well 
as those using a range of computer 
technology and browsers. 
 
Key Accessibility Features  
Every attempt has been made to have 
this course website display in as 
many browsers as possible. At a 
minimum, sites should work correctly 
using:  

It is the policy of Albany State 
University to provide reasonable and 
appropriate accommodations for 
individuals with documented 
disabilities. This college will adhere to 
all applicable federal and state laws, 
regulations, and guidelines with 
respect to providing reasonable 
accommodations as required to afford 
equal educational opportunity. 

If you need special accommodations 
for any sort of disability, please email 

http://69.42.87.218/cgi-bin/ezlclk.fcgi?id=9535
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 Internet Explorer 5.5 or higher;  
 Netscape 4.5 or higher; and  
 America Online 7.0 or higher. 

For detailed information the 
accessibility features available, 
please see the Organizer titled 
“Accessibility” on the course home 
page. 

me as soon as you register for this 
course. There are special tools and 
techniques available from Microsoft 
and its products that can make your 
educational experience more 
accessible. 

Class Attendance Policy: 

Each of you has the same 16 weeks in which to become knowledgeable in 

World Literature I. The Syllabus, Assignment Schedule, and Organizer Pages 
on the course website contain everything you need to be successful except 

YOU. Because everything is meticulously charted out for you, your voyage 
through the readings, postings, quizzes, and assignments is clear. The rest 
is up to how seriously you approach this course. 

Because this is a Hybrid On-line course, we will not meet face-to-face all the 

time. Pay attention to your schedule. It will indicate those days when you 
have work to do that does not require your physical presence in the 
classroom.  

Attendance will be taken for each face-to-face class meeting. If you are 
absent, you are responsible for obtaining any information that you missed 
from your classmates, not your instructor. You are allowed three absences, 

no excuses needed. For each absence after three, your final grade will be 
lowered by 6 points. That translates to an 85 dropping to a 79: from a B to a 
C. In other words, it’s your investment; the return you earn on this 

investment reflects the effort you put in to it. If you want to pass, come to 
class. 

Athletes and students involved in University-sponsored events: plan your 
absences accordingly. THERE IS NO PENALTY FOR EARLY SUBMISSION. 

Make-up Policy 

There are no make-ups or “do-overs” at this level. Missed on-line quizzes will 

receive a grade of “zero.” A missed mid-term or final will do the same. If you 
have a crisis (comforting a hung-over roomie or going home early does not 
constitute a crisis), then you must contact me for a negotiation. 

Class Participation Policy: 

Discussions: Discussion postings are 
the conduit of communication in an 

online course. I encourage you to 

Cell phones: Run silent. Unless it is 
Oprah or Trump, it can wait until the 

end of class. Log the call and tend to 
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check daily and post often as this is 
part of your participation grade.  

I check the course daily so in most 
cases I will respond to postings 
within 24 hours. 

it later. All electronic devices will be 
collected during exams. 

Laptops: allowed only if you have a 

silent keyboard. 

Holidays and Important Dates 

Campus events are announced on the ASU Web Page. Make sure you have 
an ASU Ram account, or you will not be happy in this course. Check the 

WebCT Vista course site daily for announcements from me. Check your 
Assignment Schedule for due dates and scheduled assessments. 

WARNING! WARNING! WARNING! 

1. DO NOT wait until the last minute to submit a quiz or a posting. If 

technology fails, you will need time to implement a back-up plan. Late 
submissions will not receive full credit. 

2. In order to successfully complete this course, you must have a 
computer and internet connectivity.  

3. Always have a back-up plan in case something happens and you 

cannot use your primary computer. You need to identify a secondary 
computer which you can go to if yours fails. 

4. Keep an electronic back-up copy of your work in your Yahoo! Briefcase 
until the end of the semester. 

5. Print out a copy of everything you do in this course. Following the 

instructions in the “Portfolio” Organizer Page, build this document as 
you finish each assignment. Do not wait until the night before the final 
to try to assemble it. Although it does not receive a grade per se, your 

presentation of the Portfolio reflects you and your sense of self-worth. 

WARNING! WARNING! WARNING! 

If you use AOL for your internet service provider, go to the IT office in the 

library and ask for the correct browser settings to overcome the AOL firewall. 

Sample Assignment and Assessment 

There is a sample assignment and assessment posted on the course site 

home page. I want you to follow the directions for the assignment and take 
the practice quiz. If you have problems completing either of these tasks, 
please inform me immediately so that we can help you resolve any issues. 

These are for practice, but it is designed to help troubleshoot and resolve 
any problems you may have with these two tools. If you do not complete the 
sample assignments and quiz and you have problems later on completing a 

quiz or assignment, I will not help you. 
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Dr. A. DiAnn Courtoy…120 Holley Hall…430-
4937…diann.courtoy@asurams.edu 

 

ENGL 2111 World Lit I 

An Internationalized Course 

Assignment Schedule 

The literature available for examination and study from the Norton 
Anthology of World Literature (Books A, B, and C) is globally diverse and 
geographically broad. Selections range from the traditional Western 
European authors to those from other global traditions The authors we 

will study are listed below. This schedule is located on the course web 
page in the Organizer title “Assignments.” Check your site daily for 

announcements. The schedule is subject to change. 

DUE DATES: The date shown is the day by which you should have 
completed the reading. Postings are on-going. To receive the points, 

you must post to the prompt and respond to at least two of your 
classmates postings.  

Quizzes:  A 10-question, 10-point quiz will be available for you on the 

WebCT Vista site for each reading assignment. It will only be available on 
the assignment due date, available only during certain hours. The time 
allowed is 30 minutes. The questions will appear one at a time, and you 

may not revisit them. If you miss it, you miss the opportunity to add 10 
points to your assessment total score. The quizzes are found in the 
Assessments Organizer. 

POSTINGS: You have the opportunity to earn 10 points for each 
valid, worthy posting you make to the Discussion Forum. If you 
respond appropriately to the posting prompt, you will have earned a 

total of  100 points. 

  Assignment  Activities 

Week 1 W: Intro to Course 
F: WebCT Vista Tutorial 

Yahoo briefcase tutorial 
Lecture A: Are You Ready for On-
line? 

Quiz 1 On-line (WebCT practice) 

Week 2 M: The Invention of Writing Lecture B: Before Pen & Paper 

  

W: Folktale, The Epic of 
Gilgamesh 

Lecture C: Gilgamesh’s World 

F:  Gilgamesh, cont’d Quiz 2 On-line (Gilgamesh) 
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Week 3 M: The Greek Theatre Lecture D: The Greek Theatre   
The Odyssey Film 

W: Homer, Selections, The 
Odyssey 

Lecture E: Homer’s The Odyssey 
The Odyssey Film Cont’d 

F:  Homer, Selections, The 
Odyssey 

Quiz 5 On-line(The Greek 
Theatre and Odysseus) 

Week 4 M: Greek Tragedy Lecture F: Greek Tragedy/Oedipal 
Complex 

W: Sophocles, Oedipus Rex . 

F: Sophocles, Oedipus Rex  Respond to Posting No. 1 

Week 5 M: Euripides, Medea Lecture G: Hell Hath No Fury 

W: Euripides, Medea Quiz 6 On-line (Oedipus & 
Medea) 

F:  Research Topic Day Choose research topic; choose 
Powerpoint Topic; respond to 
Posting No. 2. 

Week 6 M:  Greek Comedy Lecture H: Greek 
Comedy/Lysistrata 

W: Aristophanes, Lysistrata   

F: Aristophanes, Lysistrata Quiz 7 On-line (Lysistrata) 

Week 7 M: MID TERM EXAM Proctored Essay Exam 

W: The Bible: Creation Myth   Lecture I: The Old Testament 

F: The Flood and Noah   

Week 8 M:  Moses Respond to Posting No. 3. 

W: Abraham and Isaac      Respond to Posting No. 4. 

F:  Joseph and His Brothers Respond to Posting No. 5. 

Week 9 M:  Fall of Rome/Rise of 
Christianity 

Lecture J: From Year Zero 
Jesus Christ Superstar 

W: The Gospels of Matthew 

and Mark 

 

F: The Gospels of Luke and 

John 

Quiz 8 On-line (The New 

Testament) 
Respond to Posting No. 6. 

Week 

10 

CCHSF
B 

M: The Koran  

W: The Koran Lecture K: Behind the Veil 

F:  The Islamic World  Respond to Posting No. 7. 
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Week 
11 

M: The Elizabethans Lecture L: Shakespeare’s World 
Zefferilli’s Romeo & Juliet 

W: Romeo & Juliet Acts I – III  

F:   Romeo & Juliet Acts IV - V Quiz 9 On-line (S’s World, R&J) 

Week 
12 

M: The Spanish Inquisition Lecture M: OLE! 
Man of La Mancha 

W: Selections, Don Quixote    

F: Selections, Don Quixote  Quiz 10 On-line (Cervantes, 

DQ) 

Week 
13 

M: Achebe, Things Fall Apart Lecture N: Mother Country 

W: Folktale: The Epic of Son-
Jara 

  

F: Madagascar (not in text)  Respond to Posting No. 8. 

Week 
14 

M: Amichai, poems Lecture O: The Holocaust 
Schindler’s List 

W: The Holocaust Museum 

D.C. 

 

F: The Exodus (on-line) Respond to Posting No. 9. 

Week 
15 

M: Research Paper Day  

W: Thanksgiving Holiday  

F: Thanksgiving Holiday  

Week 
16 

M: Nō Drama Lecture P: (Japanese Theatre) 

W: Lispector, The Daydreams 
of a Drunken Woman 

  
Respond to Posting No. 10. 

FINAL EXAM TBA  

 

REMEMBER: Reading Assignments: The due date on the Assignment 
Schedule represents the day by which you should have finished reading the 
text. You will have a quiz on each reading assignment on that same date. 

Check the Assignment Schedule for specific due dates. 

   

Posting   Subject Text Discussion Prompt 

1. Sophocles, Oedipus Rex Freudian Theories 

2. Euripides, Medea Infanticide 

3. OT, Genesis Creation Myths 

4. Abraham and Isaac      Obedience 

5. Joseph and His Brothers Justice 
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6. The Gospels/JCSS Eye Witness Testimony 

7. The Islamic World Why all the hatred? 

8. African Lit Loyalty and Fidelity 

9. The Jewish Problem Why all the subservience? 

10. Japanese NO Why all the drama? 
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ALBANY STATE UNIVERSITY 
DEPARTMENT OF ENGLISH AND MODERN 

LANGUAGES 
 
 
 

General Information 
 

Course Number: ENGL3204 
Title:   Rhetoric and Advanced Writing 
(Internationalized) 

Credit Hours:  3 

 
Course Description:   
This course is designed to help learners acquire advanced level writing 

skills through awareness of national and International issues. The focus 
is writing narrative/descriptive reports, book reviews, feature 
articles/stories, proposal/argumentative reports, speeches and research 

papers.  
 
Semester and Year:  Fall 2005 

Class Meeting (Day/Time):  Tuesday 5:15 -7:45pm 
Class Location:  Holley Hall 204 

 
Instructor’s Contact Information 
 

Name:  Dr. Nneka Nora Osakwe 
Office Location: Holley Hall 120 
Office Phone: (229) 420-1043 

E-mail address: nneka.osakwe@asurams.edu 
Office Hours M 10-11am, 1-5pm; TR 11-12am, 3:30pm-5pm  

 
Textbooks, Required and recommended Reading: 
 

*The Penguin Handbook 2nd Edition by Lester Faigley. Pearson 
Longman, 2006 (Required) 

 
*Models for Writers: Short Essays for Composition 8th edition by   Alfred 
Rosa Paul Escholz. Bedford/St. Martins.com 

 
*Portfolio keeping by Medra Reynolds. Bedford/St.Martins.com 
 

*Other required materials: A notebook for your writing sketchbook 
entries; and a folder in which to submit essays for evaluation.  
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*Additional notebook for course journal optional (extra credit)*.  

Antakki, C. Analyzing Everyday Explanation: a casebook of methods.  
London: Sage Publications, 1988. 
 
Bhatia, Vijay. K. Analyzing Genre: Language Use in Professional    Settings 
 Harlow: Longman, 1993  
 

Brown, P. and C. Fraser, Speech as a Mark of Situation.  In K. Scherer and 
H. Giles  (eds), Social Markers in Speech, Cambridge: Cambridge 
University Press, 1979. 

 
Hacker, Diana.   A Writer's Reference, Third Edition.  New York: Bedford 

Books of St. Martin's Press 1995. 
 
Osakwe, Nneka N. “Writing a Book Review through Discourse Analysis.”  
English for Communicative Competence, Ed Ifeyinwa J. Ogdazi, Nneka N. 
Osakwe and Dolly C. Ekpunobi, Nigeria: John Jacob’s Classic Publishers, 

2003.                                  
                                                                               
Sinclair, J. M. and R. M. Courthard. Towards an Analysis of Discourse: 
The English  Teachers and Pupils.  London: Oxford University Press, 1975                                      

                     
Swales, John.  English in Academic Research Setting, Cambridge: 
Cambridge University Press, 1990. 
  
Course Prerequisites 

 
ENGL. 1101, 1102 and 2111 passes with a minimum of C grade.  
 

General Overview 
 

Since reading and writing are so closely related, this course involves 
reading and analyzing discourses in the focus areas to identify various 
linguistic and stylistic devices employed by effective writers to explain, 

describe, narrate, evaluate and persuade. Learners use lots of Internet 
resources focusing global issues, coupled with recommended texts.  

 
The course equally integrates the learning of language skills like usage, 
spelling, and punctuation in a communication context where reading, 

writing, speaking, listening, viewing, and thinking are all integrated 
focusing on tasks derived from global issues.  It equally involves observing 
how weak writing fails, with the aim of enhancing the learner’s ability to 

produce advanced level writing. 
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The learning process in this course is task-based, learner-centered, and 
interaction-based, so students engage in lots of group/pair activities. 

These activities involve reading identified articles on global issues, 
responding to the articles orally and in writing, pre-writing, drafting, 

conferencing, revising, proofreading, presenting and evaluating. For 
example, candidates will read, analyze, and write responses on articles, 
which reflect international concerns such as those on social, health, 

political, and economic issues. Crucial issues would be HIV/AIDS, Poverty, 
Terrorism, and Human Right protection, Child Trafficking, Drug Abuse, 
Cultural Diversity, Prevention of War and Ensuring Peace.  

 
The final learning outcome is measured through the completion of six 

writing projects, impromptu responses to articles read on-line short 
writing assignments and presentations.  

 
Course Objectives: 
Upon the completion of this course, candidates will be able to demonstrate 

with 85% mastery or higher, language and knowledge based competences, 
and the professional skills and dispositions associated with the following 
specific objectives: 

 
1. demonstrate an understanding of  the general principles of 

effective writing, including the major rhetoric, summary, and 
specialized writing. 

2. demonstrate an understanding of the attributes of readable 

writing 
3. demonstrate an understanding of the writing process 
4. demonstrate an understanding of the rhetoric and discourse 

analysis of descriptive /narrative reports through writing of a 3-4 
page essay 

5. demonstrate an understanding of the rhetoric and discourse 
analysis of feature story/article writing through effective analysis 
and writing of a 2-3 page feature story/article 

6. demonstrate an understanding of the rhetoric and discourse 
analysis of book review through reading, analyzing and writing a 

2-3 page review of any foreign novel 
7. demonstrate an understanding of the rhetoric and discourse 

analysis of persuasive speeches through reading, analysis and 

writing of a 3-4 page persuasive speech 
8. demonstrate an understanding of the rhetoric and discourse 

analysis of research writing through final production of a 7-10 

page research paper 
9. demonstrate an understanding of basic computer skills, 

including the ability to store and retrieve information in yahoo 
brief case 
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10. demonstrate effective  oral presentation skills  
11. demonstrate effective preparation of power points  

 
 

Learning Outcomes 
Each student will produce six writing projects as follows:   

 Project I : Descriptive/Narrative report on in-class video/ 

picture 
 Project II : Publishable Feature article on area of study 
 Project III: Book Review of any Middle/High school text or 

literary book. 
 Project IV:  Persuasive Speech 

 Project V : Proposal or Argumentative report 
 Project VI : Research Paper 
 A minimum of ten Impromptu Writing generated from reading 

and responding to on-line articles on national and international 
issues 

The writing projects might not necessarily follow a rigid sequence as 
outlined above. For example, preliminary work on the research paper like 
compiling bibliography cards, preparing note cards, writing tentative 

outline and thesis statement will be spread out within the writing of other 

projects. 
 
I. Outline of Class Sessions  
 

Week 1  
 Course over view & Pre-test essay 

 
Week 2 & 3 
Principles of effective writing 

Attributes of readable writing  
Rhetorical & discourse analysis  

Writing through discourse analysis 
Reading on-line any article on an international religious issue and 
writing an impromptu response 

 
Week 4 & 5 
Project 1 

Descriptive/Narrative report  
First draft for Review:  

Second draft and oral presentation/peer review  
Length: approximately three to five double-spaced word-processed pages 
Reading on-line any article on an International social issue (poverty) and 

writing an impromptu response.  
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Week 6 & 7  
Project 2 

Feature Article/story on any topic 
First Drafts for Review:   

Second draft   and oral presentation/ peer review:  
Length: approximately three to five double spaced word-processed pages 
Reading on-line any article on an International health issue (HIV/AIDS) 

and writing an impromptu response 

Week 8 & 9 

Project 3 
Book review  

First Draft for review:  

Second draft and oral presentation/ peer review 

Length: approximately two to three single-spaced word-processed pages 

Reading on-line any article on an international economic issue (depth 
relief) and writing an impromptu response 

Week 10 & 11 

Project 4 

Persuasive Speech 
First draft for review 

Second draft and oral presentation /peer review 
Length: approximately three to four double-spaced word-processed pages 

Reading on-line any article on an international political issue (democracy 
and good governance)  

and writing an impromptu response 
 
Week 12& 13 

Project 5 
Proposal/ Argumentative report 
First drafts for review  

Second draft: oral presentation /peer review 
Length: approximately three to four double-spaced word-processed pages 

Reading on-line any article on an international political issue (peace and 
conflict resolution) 
and writing an impromptu response. 

Week 14& 15 
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Project 6  
Research paper 

Length: 1,500-2,000 words (approximately six to eight double-spaced 
word-processed pages) 

Reading on-line any article of choice and writing an impromptu response 

Week 16 

Final presentations and submissions 

Submission of Portfolio containing all drafts and final copies of projects, 

copies of read on-line articles and impromptu response to articles 

 
 

II.  Critical reading and discourse analysis of selected works 
and handouts.  
 

            Students will write short responses from assigned (on-line) 
reading, and will also do some impromptu writing in class. 

 

III  Web Assignments       
                 Examples: 

   The Writing Process 
   Writing Descriptive and Narrative essays 
   Grammar exercises 

    Research Writing Process 
                   http:owl.englis.purdue.edu/handouts/interact/index.html                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                        

http:owl.englishpurdue.edu/handouts/research/index.html 
http://www.nt.armstrong.edu/speeches.htm                      
http://deathpenaltyinfo.msu.edu/c/about/arguments/argu

ment3b.htm           
 

Other Assignments  

There will be other short writing assignments, taken from 
various chapters. Respond to the assignments thoughtfully 

and thoroughly and on or by the due date; late assignments 
will not be accepted. Some of these assignments will be done 
in class; for some you may be expected to submit by e-mail. 

For each writing assignment, you will receive 2 points for 
superior effort; 1.5point for satisfactory effort; or 1point for 
unsatisfactory effort.   

 
IV  General Guideline 

 

http://www.nt.armstrong.edu/speeches.htm
http://deathpenaltyinfo.msu.edu/c/about/arguments/argument3b.htm
http://deathpenaltyinfo.msu.edu/c/about/arguments/argument3b.htm
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1. The professor will adhere to all University policies pertaining to 
attendance, make-up assignments, cheating/plagiarism, as well as 

withdrawal, incomplete, and completion of all final exams/writing 
projects.  Candidates are expected to be familiar with and adhere to 

these policies. 
 Note: All work must be original to this class. You may not use papers 

you've written for another class.  

**Plagiarism Policy: Plagiarism is defined as using the words 
and/or ideas of another, representing them to be your own, without 
proper credit to the author or source. Whether intentional or 

unintentional, plagiarism will result, at a minimum, in a grade of 
zero for that assignment. Since it is impossible to evaluate a 

plagiarized paper, no credit can be given. See the university handout 
for other possible consequences** 

 

2. The professor will retain all materials submitted.  Candidates who 
desire copies of submitted materials should make copies of these 

materials before submission. 
 
3. The professor will use a variety of assessment measures to evaluate 

a candidate’s progress in acquisition of course knowledge 
competencies, skills, and professional depositions. This includes 
unannounced quizzes. Rubrics are provided to guide candidates on 

how they will be assessed. 
 

4. The professor has the right to modify and/or change the syllabus as 
needed during the course of the semester.  In such cases, advance 
notice will be given to the candidates. 

 
5. Beepers and cell phones MUST be turned off before coming to class. 
 

6. No matter the circumstance students are not permitted to come to 
class with children or visitors. 

7. If you are a candidate with a disability who requires special 
materials or accommodations, please discuss with the professor 
during the first week of class (preferably, immediately after the first 

class period).  Candidates with a verifiable disability will be 
permitted to use appropriately modified academic accommodations 

to address course requirements.  It is the candidate’s responsibility 
to contact the Office of Disability Services and notify that office of 
their disability.  The professor will, upon receipt of a letter from the 

Office of Disability Services, make appropriate academic 
accommodations for the candidates as recommended. 

 

 
Course Attendance Policy 
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Class attendance and active participation in class activities are mandatory 
for all candidates.  The professor’s definition of class attendance is as 

follows – arriving to class a minimum 5 minutes prior to the official starting 
time of the class period and NOT leaving before the end of class period, 

except in a pre-excused situation. 
A class attendance roster will be circulated at each meeting.  Absenteeism 
cannot exceed the credit hours for the course.  This means that a 

candidate cannot miss more than one class during the semester without 
suffering a substantial penalty. Excessive absences may result in the 
professor lowering the grade earned by the candidate by one letter grade.  

For example, “A” to “B” , or “C” to “D”.  This policy applies to excused and 
unexcused absences. 

 
Drafts and final Papers  
Rough drafts should be typed on a computer. Handwritten drafts are NOT 

acceptable. Late or unfinished drafts will result in a lower final grade. 
Follow the specific requirements for each project. A complete reworking 

and retyping of drafts is required before final submission. 

V  Methodology: Process writing; portfolio  

Unlike traditional composition classes in which you turn in an essay every 

few weeks and receive a grade, you will be working on your essays 
continually, submitting first and second drafts for evaluation. However, 
you will not turn in final drafts of any of your papers until the end of the 

semester. At that time, you will submit a portfolio consisting of final drafts 
of your papers, as well as earlier drafts. Your final folder should include: 

Discourse communities’ papers; the six paper, all other short writhen 
assignments, with annotated bibliography; and an abstract. Don't put final 
revision off until the end of the semester. Revise continually.  

Peer Revision: 

In-class peer revision will take place on the day a draft is due. You will be 
expected to bring two copies of each draft (your original plus two copies). 

Peer revision response sheets will be collected at the end of the period. For 
Internet peer revision, it is the responsibility of you and your peer revision 

partners to respond to each other's drafts before the due date.  

Revising your drafts: 

When you revise your drafts, keep in mind the comments of your peer 

revision partners. Take responsibility for your learning. Revise actively, 
thoughtfully, and critically. Revising does not mean grammar correction 

and changing of some words. It involves complete rethinking, 
restructuring, reorganizing, and rewriting of your paper. 
 

Assessment:  
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A process writing approach will be adopted for this course. Each writing 
project will be graded twice. After the first grading you have an option to 

revise your paper for a second grading for improved grade or to accept your 
grade and move on to your second project. A writing portfolio is developed 

at the end of the course.  
 
Your grade will be broken down in the following manner:  

Impromptu in-class Writing ------- -100points (10%)  
Rough drafts of projects ----------- 200points (20%)  
Grammar and web assignments-----100points (10%)  

Other assignments & library work ---100points (10%) 
Presentations ---------------------  100 points (10%) 

Final Portfolio ----------------------400 points (40%)  
TOTAL  ---------------------------1000 points(*100%)  
 

*Course Journal (extra credit) worth up to 10% extra 
 

Final Grade 
100-90-----A 
 89-80------B 

 79-70------C 
 69-60------D 
 59-0  ------F 
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Albany State University 

Department of Psychology, Sociology and Social 

BSW Social Work Program 

 

Course Plan 

Course Number: SOWK 3391 
Course Title : Issues in International Social Work 

Semester/Year: Fall   2005 
Credits    : 03 

Time: This is an online course   

Office: CMH Room 316 Hours: MW 10AM – 12:00PM 2:00 – 4:00 PM TR 

2:00 – 4:00 PM Virtual Office Hours: MW 10 AM – 12 PM (This means I 
will be in the chat room at these times to discuss any concerns you have 

about the course.) 
Email rrhymes@asurams.edu 

Telephones: 229 430 4916 (office)   229 776 0746 (home)                     

Required Text 
Healy, L. M... (2001). International social work: Professional action in an 

independent world. New York Oxford University Press, Inc 
 
Hokenstad, M. C., & Miggley, J., (1998). Issues in international social 

work: Global challenges       for a new century. Washington, D. C. NASW 
Press.  
 

Supplemental Text 
Publication Manual: American Psychological Association (2003). 

Washington, DC: American     Psychological Association. 
 
Prerequisites: None 

Co requisites: None 

                 

I. COURSE DESCRIPTION 
This course will analyze key economic, political, and social issues 
currently affecting social work in an international context. It will explore 

the role of social work in addressing these issues both internationally 
and domestically. 
 

II. COURSE OVERVIEW 
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This course is designed to provide the student with a beginning 
understanding of global interdependence and the practice of social work. 

It is increasingly evident that the social problems and conditions arising 
out of global interdependence create for the social work profession 

significant areas of international responsibility and demands for expended 
knowledge and competencies. Commitment and dedicated efforts are 
required to address the problems caused by globalization and to capitalize 

on the new opportunities we have for social work to attack  the  seemingly 
insoluble problem of worldwide  poverty. Social problems are now shared 
by both more and less economically developed countries. The actions of 

one country – politically, economically and socially – now directly and 
indirectly affect other countries’ social and economic well-being and the 

overall social health of the planet. It is important that social workers be, 
(a) prepared to address internationally related case and community 
problems that arise in their domestic practice, (b) contribute mutual 

problems solving on global social problems, and (c) monitor the impact of 
their own nation’s policies on other countries’ and peoples’ well-being. This 

course, then, will help the student to understand global interdependence 
and his/her responsibility as social workers to address these issues. 

III.  COURSE RATIONALE RELATIVE TO PROGRAM MISSION, GOALS, 

AND OBJECTIVES 

This course focuses on global issues affecting human functioning and well-
being. This course prepares students for generalist practice by providing 

knowledge of how international problems impact domestic social work 
practice. It will encourage students to develop a global perspective when 

addressing social, economic, and political issues. Students will be 
provided with knowledge of how the mechanisms of oppression, 
discrimination and economic forces impact human behavior and 

development from a global perspective. 
 
This course is associated with Program Goal 2: To provide content about 

social work practice with client systems of various sizes and types (CPS 
B5.7.1), and Program Goal 3: To articulate knowledge of characteristics, 

sensitivities, and social barriers experienced by underserved, oppressed, 
and marginalized groups, and to actively promote social justice. (CPS 
B5.7.2), Goal 8: To demonstrate knowledge of the liberal arts perspective 

including human biology, society and culture, history, political science, 
economics and analytical sciences. and Goal  10: To articulate the ability 

to cite and apply significant theories explaining human behavior, person-
in-environment, personality development, physical development, human 
diversity, social dysfunction, emotional and behavioral disorders as related 

to all persons, including the oppressed, the underserved and those 
persons  who are considered marginalized.  
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IV. COURSE OBJECTIVES 

This course will address the following knowledge, values, and skills 

objectives: 
Knowledge Objectives: 

1. Comprehend the need for international social work 
2. Demonstrate a beginning understanding of global  

interdependence 

3. Comprehend global social, economic, and political problems 
4. Demonstrate an understanding of the history of international 

social work. 

5. Demonstrate an understanding of  how global social, economic, 
and political problem impact the practice of domestic social 

6. Demonstrate the ability to identify international social work 
organizations 

7. Demonstrate an understanding of careers in international social 

work. 
Values Objectives:   

1. Develop social work values, knowledge and practice principles for 
working with individuals, families groups, institutions, and 
international communities  

2. Develop a sense of awareness of the contradictions between 
social justice and self determination values in communities, 
organizations, and institutions and their effects on individual 

functioning throughout the world 
3. Develop an appreciation and personal sensitivity to the 

uniqueness of individual human development in different parts 
of the world  

4. Develop an integrated social work ethic which combines human 

rights and social justice, giving equal value to social services 
delivery and social change effort in a global community. 

 

Skills Objectives: 
1. Demonstrate the ability to analyze global social, economic, and 

political problems 
2. Demonstrate the ability to be culturally sensitive to issues of 

diversity when analyzing international issues. 

3. Demonstrate an the ability for understanding and influencing 
global policy 

4. Demonstrate the ability to apply social work values and ethics to 
international professional action 

5. Demonstrate an understanding of international social welfare 

organizations and their functions 
 

V. EXPECTED EDUCATIONAL OUTCOMES 



 

133 

 

Through written examinations, classroom participation, and a term paper 
students will demonstrate:  

 an understanding of the global interdependence of global social, 
economic, and political problems.(Program Objective 1) 

 a beginning understanding of  the implications that domestic 
practice has on global interdependence (Program Objective 9) 

 an understanding of international social welfare organizations and 
their functions 

 an understanding of how race, ethnicity, socioeconomic status and 
other ecological factors affect human development over the life span. 

Program Objective 4) 
 

VI. Description of Activities/Exercises/Projects 

 Term Paper. Develop a term paper that discusses an international 
social, economic, or political issue and how this issue affects the 
practice of social work from an international and domestic 
perspective. The paper should be no fewer that fifteen (15) double 

spaced type written pages. Include a bibliography with no fewer that 
10 entries. Use the American Psychological Association (APA) 

Publication Manual style. The paper should be written using Micro 
Soft Word and emailed to the professor as an attachment. 

 Group Project. The class will be divided into groups of three. Each 
group will be responsible for presenting a discussion on a particular 
international social, economic, or political problem. These 

presentations should be posted to the Discussion Board. The format 
of the presentation should be in PowerPoint. Each group will be 
assigned a chat room. This chat room should be utilized to organize 

the presentation. The instructor will monitor the chat rooms to 
evaluate group participation. 

 Exams. A mid-term and final exam will be administered at the 
University prescribed time. Dates will be announced at a later date. 

 Annotated Bibliography. Develop an annotated bibliography no 
fewer that 15 entries from professional journals that address social, 

economic, and political problems from global perspective. At least 
five articles must be retrieved from the Internet. Other articles 
should come from professional journals that are found in the 

library, such as Social Work.  Include articles that address at risk 
populations, race, ethnicity, socioeconomic status and rural areas. 

Articles should also address the international/domestic interface.  
Use the APA style. 

 Volunteer Experience. You are required to volunteer in a social 
service agency that provides serves to families for no fewer than 20 
hours during the semester. Select an agency that provides services 

to the international community or one that addresses global issues. 
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You will submit a paper describing the agency’s services to families 
and how these services enhance the well being of families.  Your 

paper should address issues of service provision to the special 
needs of at risk populations in rural southwest Georgia. And show 

how these services impact international social, economic, and 
political problems. The paper should discuss how this experience 
has enhanced your understanding of the practice of international 

social work. 
 

VII.   EVALUATION OF COURSE OUTCOMES 

 
The final grade will be determined on the six class assignments.  

 
Assignments  Value Points Due Date 
Term paper  100           Week XV 

Group presentation 100  Week XI 
Assignment One           100  Week VIII 

Annotated bibliography 25  Week VII 
Assignment Two  100  Week X 
Volunteer Experience               25  Week XII 

Discussions                              50                      As assigned 
 
Final grades will be determined according to the following points: 

 
450 - 500  = A 

400 - 449  = B 
300 - 350  = C 
250 - 299  = D 

           Below 250 = F 

Class Attendance Policy 

 

This is an online course and class attendance is not required. However, 
students are expected to participate in the weekly discussions based on 

the assigned readings. Nonparticipation in these discussions will be 
considered as being absent form class. Class attendance is mandatory at 
Albany State University. The attendance policy states that: “All students 

are expected to be in class on time for all class meetings. Attendance 
begins the first day of class and all students are expected to remain in 

class for the entire class period unless prior arrangements have been made 
with the instructor. Absenteeism cannot exceed the credit hours for the 
course.” This means that if a class meets two times per week, a student 

cannot miss class more than two times during the semester without 
suffering a substantial penalty. For this class students are allowed one 
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absence. Excessive absences may result in the instructor lowering the 
grade earned by one letter grade e.g. A” to “B” or “D” to “F”. (NOTE: This 

includes “excused and unexcused” absences.)”  
 

All excused absences must have prior approval by the instructor. Excused 
absences will be granted for official University business or unusual 
circumstances only. Unforeseen circumstances must be brought to the 

attention of the instructor as soon as feasible. Documentation may be 
required 
 

 
 

VIII. COURSE METHODS 
This course is being offered for online instruction. Students are expected 
to read assigned materials presented in each of the course modules as well 

as materials retrieved from the internet. Students are to participate in 
discussions of these materials using the Discussion Board tool. Students 

are expected to post his/her reactions to the materials read.  One should 
raise questions and make comments regarding the discussion topic. 
Students are also expected to react to the posted discussions of fellow 

students. Students will be assigned to groups of no fewer than three 
persons. Each group will be assigned a topic on which to make a 
presentation and lead classroom discussions which are expected to take 

place in the course chat room.  
 

Cognitive Methods: Students are expected to read the required texts 
and search the internet for specific topics related to international 
social work to develop an understanding the of how economic, 

cultural, social, and economic global policies affect the international 
and domestic practice of social work. 
 

Affective Methods: Students will be made aware of the effects of their 
own biases in regard to cultural differences, human rights, social 

injustices, economic disparities, and oppression can affect how they 
view client systems and thus how they are able to respond to these 
client systems. 

 
 Experiential Methods: Students are expected to provide ten hours 

of volunteer services to a social services agency that focuses on 
international social work. Students are expected to write paper on 
their volunteer experience describing how the structure of   agency 

and how it provides services that enhance the well being of the 
particular client population served from an international 
perspective. The paper should also include a discussion of how this 

experience has enhanced your understanding of the practice of 
international social work. 
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Communications: If a student has any questions about this course 

they should be posted to the Discussion Board.  These questions 
should be of a general nature and are open for discussion by the 

class. I will monitor the Discussion Board once each day at 4:00 PM 
and will reply to questions at that time. Students are also 
encouraged to respond to these questions. If a student has questions 

of a personal nature email those questions to the instructor and you 
will receive a response by email. Students may also raise questions 
by calling my office during office hours. 

 
IX. REQUIRED READING 

Healy, L. M. (2001). International social work: Professional action in an 
independent world. New York Oxford University Press, Inc 
 

Hokenstad, M. C., & Miggley, J., (1998). Issues in international social 
work: Global challenges for a new century. Washington, D. C. NASW 

Press.  
 
Publication Manual: American Psychological Association (2003). 

Washington, DC: American     Psychological Association. 

 

Note: The instructor reserves the right to make changes to the syllabus 

such as additional readings or activities as long as students are gives 
ample time to comply. 
 

X. COURSE OUTLINE AND SCHEDULE 

 

Week I Introduction Orientation 
 
Week II    Chapter 1 (Healy) 

 International Social Work  
 What is international social work? 
 Why is it important? 

 The psycho logical system 
 The societal system 

 Overview of the psychosocial approach 
 
Week III History on International Social Work 

 Chapter 2 (Healy) 
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 Social work in the US and Europe    
     
 the spread beyond Europe 

  Latin America 

Asia 
Africa 

 

Week IV  International profession Action 
Chapter 3 & 4 (Healy) 

 International organizations 

 Social work in selected countries 
      

      
Week V Global Interdependence and Social Work 

Chapter 5 (Healy) 

Environmental  
 Cultural     

 Economical 
 Social welfare 
 

Week VI International Organizations and their Function  
Chapter 6 (Healy) 

 United Nations agencies 

 Governmental agencies     
 Non governmental organizations 

     

 

Week VII Values and Ethics for International Professional Action   

Chapter 7 (Healy) 

 Universalism versus cultural relativism 
     

 
 

Week VIII International /Domestic Practice Interface 
 Chapter 9 (Healy) 
 International populations 

 The migration process and impact 
 Immigration statuses 

 Cultural knowledge 
 Working through interpreters 
 International adoption  

 Intercountry casework 
 Marriage, divorce and child custody  



 

138 

 

 International child abduction 
 Deportation 

                                               Assignment One Due 
 

Week IX Understanding and Influencing Global Policy 
 Chapter 10 (Healy) 
 Global police defined  

 Types of policy     
 Comparative policy actions in practice 
 The central process 

 Stages of the policy-making process 
 How to influence policy 

 
Week X  Social Work as a Force for Humane Global Change 
 Chapter 12 (Healy) 

 International exchange 

 Globally relevant conceptual frameworks 

                                                Assignment Two Due 
 

Week XI  Social Work and the Economy 
 Chapter 4 (Hokenstad & James) 

 Local impact of a global economy 
 Social work and local empowerment   
 Social work as political action 

 The central process 
_____________Group Projects Due     

 
Week XII Global Graying  
 Chapter 5 (Hokenstad & James) 

 Facts and perceptions 
 Structural change, family impact and policy responses 
  

 Social work and older people 
 

 Volunteer Assignment Due 

 
 
Week XIII Ethnic Conflict and Violence in the Modern World  

 Chapter 7 (Hokenstad & James) 
The global scenario of conflicts 

 Global security and peacekeeping   

 Social reconstruction and preventive action 
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Week XIV Social; Work with Refugees 
Chapter 8 (Hokenstad & James) 

 The refugee problem in the modern world 
 Responding to the refugee problem 

 The role of social work 
 
Week XV the international AIDS/HIV Crisis 

 Chapter 9 (Hokenstad & James) 
 The HIV pandemic 
 Impacts of the AIDS/HIV pandemic    

 Social work responses to the AIDS/HIV crisis 
     

 Term Paper Due 
 
Week XVI Social work as an international profession 
   

Note:  
The Americans with Disabilities Act (ADA) of 1990 requires that the 
University makes reasonable accommodations to persons with disabilities, 

as defined in the Act. Students who believe the need assistance under the 
ADA guidelines should report to the instructor. 

 
XI. RELATION OF THE COURSE TO OTHER PARTS OF THE 
CURRICULUM 

The role of local social work will be more and more affected and influenced 
by the international environment. Thus, this course will analyze key 

economic, political, and social issues currently affecting social work in an 
international context. It will explore the role of social work in addressing 
these issues both locally and internationally. It will consider the 

significance of the international context of social problems. All courses in 
the Social Work curriculum analyze and attempt to find solutions social 
problems. In particular, Social Welfare and Policy I & II, Human Behavior 

in the Social Environment II and Social Work Practice III  address these 
issues.   

 
 
XII.         BIBLIOGRAPHY 

 
AIDS in the Third World: A global disaster. (1999, January 2). Economist, 
43-44. 
AIDS – Displaying global dynamics [Editorial]. (1994). American Journal 
of Public Health, 84, 175. 

Anderson, R. M., & May, R. M., (1992). Understanding the AIDS
 pandemic. Scientific American, 266(5), 58 – 66. 



 

140 

 

Crosby, J., & Van Soest, D., (1997).  Challenges of violence worldwide: An 
educational resource. Washington, D.C. NASW Press. 

Deacon, B., Hulse, M., & Stubbs, P., (1997). Global social policy: 
International organizations and the future of welfare. London: Sage. 

Dicks, B. A., (1994). African-American women and AIDS:  A public health 
and social work challenge. Social Work in Health Care, 19(3/4), 123 – 

143 
Dominelli, L., & Hoogvelt, A., (1996). Globalization and technocratization 

of social work. Critical Social Policy, 47(16), 45 – 62. 
Harris, R. (1997). Internationalizing social work: Some themes and 

issues.  In N. S. Mayadas. T. D. Watts, & D. Elliott (Eds.), International 
handbook on social world theory and practice (pp. 429 – 440). Westport, 
CT: Greenwood Press. 

Hoff, M. D., & McNutt, J. G. (Eds.) (1994). The global environment crisis: 
Implications for social welfare and social  work. Aldershot, England: 

Ashgate. 
Hoy, P. (1998). Players and issues in international aid. West Hartford, CT: 

Kumaarian Press. 
 Holmberg, S. D. (1996). The estimated prevalence of HIV in 96 large US 
metropolitan areas. American Journal of Public Health, 86, 642 – 654. 

McNeil, D. G., Jr. (1998, November, 15) AIDS stalking Africa’s struggling 
economies. The New York Times. pp 1, 20 

Midgley, J. (1997).  Social welfare in global context. Thousand Oaks, CA: 
Sage. 

Van Wormer, K. (1997). Social welfare: A world view. Chicago: Nelson-
Hall. 

 
XIII. University Writing Reinforcement Policy 
 

Writing is integral to teaching and learning in all disciplines. Writing 
activities in this course will be evaluated and may include a variety of in-
class and out-of-class writing assignments and forms of essay writing 

required on examination. 
 

All written assignments will be graded for grammar, sentence structure, 
spelling, etc as well as content. It is suggested that the University’s writing 
resources labs be utilized for all writing assignments. It is further 

suggested that all written assignments be submitted one week prior to 
their due date for comments and suggestions from the instructor. Written 
assignments may be returned with mark-ups for improvements prior to a 

grade being given.  
 

All written assignments must be reviewed by the Writing Lab prior to 
submission. A grade of “C” or better for grammar must be is required 
for a paper to be accepted.  The graded paper must be submitted at 
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least one week prior to the due date of the final submission date. It 
is recommended that you submit your work to the instructor for 

content review prior to final submission.  FAILURE TO FOLLOW THIS 
REQUIREMENT WILL RESULT IN 10 POINT DEDUCTION FRON THE 

GRADE. 
 
All written assignments must have a cover sheet that follows the 

format of the sample at the end of this syllabus. Failure to follow this 
format will result in a five point deduction from the grade. 
 

XIV. Integration of Technology 

 

Topics will be assigned periodically to be researched on an internet web 
site. All written assignments should have at least bibliographic entry from 
an internet web site. 
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[Format for cover sheet for written assignments] 
 

Title 
(Bold, top margin = 2 inches, font 18) 

 
 
 

 
 

(8 spaces) 
 
 

Your name 
(Font 14)  

 

 
 

 
(21 spaces) 

 

 
 
 

 
 

 
 
 

 
 

 
 
 

 
A paper submitted in partial fulfillment of the requirements for the 

course:  

Human Behavior and the Social Environment I 
 

Albany State University 
Albany, GA 
(Font 12) 
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ALBANY STATE UNIVERSITY 
 

Teacher Educators’ Unit 
“Teaching for Learning – Performance Based Preparation” 

College of Arts and Sciences 
 
 

Course Syllabus 

General Information 

  
Course Number: MUSIC 1123 

Title:  World Music 

Credit Hours: 2 

Description from ASU Catalog: 

Primarily for music majors, this course may be 

taken by others who have passed MUSC 1100.  

Introduction and general survey of the music of the 

world’s cultures.  

Term and Year: Spring Semester, 2003  

Class Meeting  (Day/Time): 

Monday 1:00 p.m. – 1:50 p.m. 

Wednesday 1:00 p.m. – 1:50 p.m. 

Friday  1:00 p.m. – 1:50 p.m.  

Class Location:  110 Holley Hall 

Instructor’s Contact Information 

 

Name:   Mr. Michael Decuir 

Office Location:  114 Holley Hall 

 
Office Telephone Number:  (229) 430-4853 

 

Other Telephone Number:  (229) 430-4849 
 

E-mail Address:  mdecuir@asurams.edu  
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Office Hours:    

Monday 9:00 a.m. – 11:00 a.m.,  2: 00 p.m. – 3:00 p.m. 

 Tuesday 9:00 a.m. –  10:00 a.m. 

Wednesday 9:00 a.m. – 11:00 a.m.,  2: 00 p.m. – 3:00 p.m. 

 Thursday 9:00 p.m. –  10:00 a.m. 

 Friday 9:00 a.m. – 11:00 a.m. 2: 00 p.m. – 3:00 p.m. 

 
Textbook(s) and/or Required or Recommended Readings 

 
Textbook 
Titon, Todd Jeff, Gen.Editor:  “World’s of Music” Fourth Edition 

Schimer/Thomas Learning. 
 
Course website 

  
Required Readings: 

Netl, Bruno: “The Study of Ethnomusicology Twenty-Nine Issues & 
Concepts”, University of Illinois Press   Urbana, Illinois 1983 
 

Southern, Eileen “The Music of Black Americans” W.W. Norton & Co. 
New York, N.Y. 1997 

 

Recommended Readings: 
         

     Jones, Leroi: “Blues People” Morrow Quill New York, N.Y.  1963  
 

Course Prerequisites 

 
Music Majors through level 1000 and students from the general 

population who have successfully taken into Music Appreciation 1100.  
 
General Overview 

      
The study of foreign music and the cross relationship(s) when present 
to western musical practices is essential to the development of 

understanding and appreciation for American folkways.                                         
 

Course Objectives 

 
Upon completion of the course, candidates will be able to demonstrate 

with 80% mastery or higher, the following knowledge-base 
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competencies, and the professional skills and dispositions associated 
with each.  Specifically, candidates will be able to: 

 
1. Present the music of various music cultures from around the 

world. 
 
2. Show the relationship(s) and or influence of the music of various 

cultures as it relates to 20th century American music. 
 
3. Analyze the music through ethno-musicological and 

anthropological views. 
 

4. Research and analyze the music utilizing Western musical devices 
(key, form, etc.). 

 

      5.  Students will be able to demonstrate the relationship and or cross 
influences between popular American music and music from various 

cultures including Latin, Reggae, and the impact of Blues on European 
popular music.   
 

Anticipated Learner Outcomes 
 
     1.  Students will be able to adapt curriculum/ lesson plans to multi-

cultural settings. 
      

     2.  Students will be able to discuss in detail and reference historical data 
foreign music and cultures. 
           

Standards-Based Instruction 
 

The course objectives are aligned with PRAXIS II, Georgia Professional 
Commission Standards (PCS), G-STEP, and Albany State University 
College of Education “Core Values”. These objectives articulate what 
teachers should know and be able to do. * 
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Objectives 

 
PRAXIS 

II 
Topics 

MEN
C 

Natio
nal 

Stand
ards 

 
 

 
Georgia 

PCS 

 
 

Georgia 
Quality 

core 
Curric
ulum 
 Fine 
Arts 

Music 
Apprec. 

ASU 
COE Core 

Values 

1. Present the 
music of 
various 
cultures from 
around the 
world. 

Topic 
No. I 

Stand
ardNo

s. 
2,3,5
& 6 

Standa
rd 1 

Topic 
Nos. 

1,2,3,4
&,5 

1. R
R
R
P 

2. Show their 
relationship(s) 
and or 
influence on the 
music of 
various 
cultures as it 
relates to 20th 
century 
American 
music. 

Topic 
No. I 

Stand
ard 
Nos. 
5, 6, 
&  9 

Standa
rds 
Nos. 1 
& 2 

Topic 
Nos. 3, 
4 &7 

       RP 
   2-I, 4-I 
     TCP 
   1-I, 2-I  
      CRP 
    1-I, 2-I 

3. Analyze the 
music through 
ethno-
musicological 
and 
anthropological 
views. 

Topic 
No. II 

Stand
ard 
Nos. 
5, 6, 
7, 8 & 
9 

Standa
rds 
Nos. 1 
& 2 

Topic 
Nos. 
1,3,&6 

       RP 
   1-I, 4-I 
     TCP 
   1-I, 2-I 
      CRP 
  1-I,2-I,3-I 
 

4. Research and 
analyze the 
music through 
Western 
musical devices 
(key, form, etc.). 

Topic 
No. II\ 

Stand
ard 
Nos. 
3, 4, 
6, 7, 
8, & 9 

Standa
rds 
Nos. 1 
& 2 

Topic 
Nos.1,3
,4,5,6,
7\9 

      RP 
1-I, 2-I, 3-I, 
4-I 
     TCP 
1-I, 2-I 
     CRP 
1-I, 2-I, 3-I 
 

 
 

* Internet Web Sites 
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   PRAXIS - http://www.nbpts.org/ 
   Georgia PCS - http://www.gapsc.com/ 

   G-STEP -  
 

Detailed Outline of Class Sessions 

 

 
-------------------------------------------------------------------------------------- 
Date    Course Schedule 

------------------------------------------------------------------------------------- 
 

A. Music-Culture as a World Music  
  

--------------------------------------------------------------------------------------- 

1.     North American/Native American Music 
 

--------------------------------------------------------------------------------------- 
2. The Music of West Africa 
         a. Ewe 

         b. Mande 
         c. Dagbamba 
         d. Shona 

         e. BaAka 
--------------------------------------------------------------------------------------- 

3. The Music of African-Americans 
a. Songs of the African Slaves 
b. Work Songs        

c. Spirituals 
d. Gospel 

e. Blues 
f. Ragtime 
g. Jazz 

h. Rhythm & Blues 
i. Soul 
j. Funk 

k. Hip-hop    
--------------------------------------------------------------------------------------- 

4. The Music of Eastern Europe 
a. Russian folk Songs 
b. Bosnian Music 

c. Bulgarian Music    
--------------------------------------------------------------------------------------- 

5. The Music of Asia/Indonesia 

a) Gamelan  



 

148 

 

b) Javenese 
c) Japanese  

     --------------------------------------------------------------------------------------- 
6. Latin American/Caribbean Music 

a) Venezuelan Music 
b) The Music of Ecuador 
c) Cuban Music 

d) Reggae 
e) Rumba 

 

Description of Activities/Exercises/Projects: 
 

Students will be expected to do written and oral reports.  There will be 
outside listening assignments as well as concert and or recital 
attendance.  Music majors will do transcriptions and non majors will 

do historical/political research at the discretion of the instructor.  
 

University Writing Reinforcement Policy 
 

Writing is integral to teaching and learning in all disciplines.  Writing 

activities in this course will be evaluated and may include a variety of 
in-class and out of class writing assignments as well as forms of essay 
writing required on examination.   

 
Integration of Technology 

 
A major component of this course is the infusion of technology into the 
teaching-learning process. Technology will be used to enhance teaching, 

support candidate learning, and develop candidates’ higher order 
thinking and creativity skill.  Students will research via the internet 
and use audio and or video recordings for their reports. 

 
General Statements 

 
1.  Students are expected to read and participate in classroom/group 

discussions.  The educational process can best be facilitated when 

there is with regards to all parties involved.  All assignments must 
be turned in and or reported on time.  

 
2.  Candidates are not permitted to eat or drink in the Band room. 

 

3.  Male candidates are not permitted to wear hats, caps, headbands 
or other headpieces in class.  Such headwear should be removed 
prior to entering the classroom.  Female candidates are requested 

to minimize headwear. 
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4.  Beeper, cellular telephones and pagers must be turned off during 
class sessions. 

 
5.  Make-up examinations will be given only in cases of illness or 

emergencies at the professor’s discretion. All make-up examination 
must be taken within two (2) class days of the original examination 
date. Candidates are responsible for contacting the professor to 

arrange make-up examinations.  Written examinations will be 
announced at least three (3) days in advance. 

 

6.  Approximately four in-class examinations, plus a midterm and a 
comprehensive final examination will be given. 

 
7.  The final examination will be administered in accordance with the 

University’s schedule for final examinations. All candidates must 

take the final examination during the official final examination 
scheduled period. 

 
8.  Class attendance is mandatory at Albany State University.  ASU 

attendance policy states that: “All students are expected to be in 

class, on time for the all class meetings.  Attendance begins on the 
first day of class for the entire class period unless prior 
arrangements have been made with the instructor.  Absenteeism 

cannot exceed the credit hours for the course.  This means if a class 
meets two times per week, a student cannot miss more than two 

times per semester without suffering a substantial penalty.  
Excessive absences may result in an instructor lowering the grade 
earned by one letter grade, e.g. “A” to “B” or “D” to “F”.  (This 

includes excused and unexcused absences).  Academic standards 
and policies, including the class attendance policy, are to be 
adhered to by all candidates. Failure to attend class does not 

constitute official withdrawal from the University.  
 

9.  The final examination for this course will be administered on 
(Date)___________ at (time)_________in room___________. 

 

10. If you are a candidate with a disability who requires special 
materials or accommodations, please discuss this with the 

professor during the first week of class (preferably, immediately 
after the first class period).  Candidates with a verifiable disability 
will be permitted to use appropriately modified academic 

accommodations to address course requirements. It is the 
candidate’s responsibility to contact the Office of Disability Services 
and notify that office of their disability.  The professor will, upon 

receipt of a letter from the Office of Disability Services, make 
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appropriate academic accommodations for the candidate as 
recommended. 

 
Course Grading Policy 

 
The professor of record will evaluate the class on a weekly basis using 
a combination of weekly examinations, homework assignments, 

project assignments, quizzes and daily recitation. 
 
The professor will administer approximately four in-class 

examinations plus a midterm and comprehensive final examination.  
[Note:  All candidates will be given an opportunity to evaluate their level 

of understanding of concepts introduced in this course.]  
 
The professor will disseminate an addendum to the course outline 

during the second week of class.  This addendum will describe other 
evaluation instruments that will be used in the course, the weight of 

each evaluation instrument, and the grading scale to be used if it is 
different from the general grading scale shown below.   

  

Grading Scale 
A = 90- 100 
B = 80-89 

C = 70-79 
D = 60-69 

F = 0-59 
 

Class Cancellation Policy 

 
Classes will not be cancelled unless in the case of an emergency. In 
such cases, the professor will notify candidates of class cancellations 

by phone and/or email. The Chair of the Department also will be 
notified. In addition, a memo of the cancellation will be placed outside 

the door of the class meeting location.  In situations where there are 
special events sponsored by the University in which all candidates are 
expected to attend, the professor will check attendance at such events. 

The professor will modify the syllabus, as needed, to ensure coverage 
of relevant course content affected by the cancellation.  

 
Important University Dates 

 

August 16 New student registration 
August 19  Phase II registration 
August 20 Classes resume 

August 21-22 Registration, drop/add and payment of fees 
August 23 Final payment of fees 
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September 2 Labor Day Holiday 
September 25-26 Advisement Meeting/Education Cohorts* 

October 3-4 Mid-term Examinations 
October 8 Last day to drop course and withdraw with grade 

of “W” 
October 20-26 Homecoming Week 
November 6-7 Advisement Meeting/Education Cohorts* 

November 11 Deadline for clearance for graduation for Fall 
Semester 

November 11-15 Phase I-Advisement and Registration for Spring 

Semester 
November 15 Deadline to remove “I” and “IP” grades 

November 27-29 Thanksgiving Holidays 
December 3-4  Final Examinations for potential graduates 7  
December 7 Technology Conference  

(Mandatory for Graduate and Undergraduate 
Teacher Education Majors)* 

    December 9 Classes End 
December 10-12 Final Examinations 
December 14  Commencement 

10:00 A.M. (Albany James H. Gray Sr. Civic 
Center) 

 

Bibliography and References 
 

Books 
De Lerma Dominique-Rene “Black Music in Our Culture” Kent State 

University Press 1972 

Southern, Eileen “Readings In Black American Music” WW Norton & Co. 

New York, NY 1983 

Jones, Leroi “Blues People” Morrow Quill Co. New York, NY 1963 

Bechet, Sidney “Treat It Gentle” Da Capo Press 1978 

Southern, Eileen “The Music of Black Americans” WW Norton co. New 

York, NY 1983 

 
Journal Articles 
 

Web Sites 
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SPED 3367 

Counseling Parents of Exceptional Children 
 
 

GENERAL INFORMATION  

 
Course Number SPED 3367 
 

Title  Counseling Parents of Exceptional Children 
 

Credit Hours 3 Semester Undergraduate Credit Hours 
 
Description from ASU Catalog 

Designed to help teachers improve their interaction and 
communication with parents of exceptional children. Basic 
principles and techniques of counseling parents are included. 

 
Term and Year  Spring 2006 

 
Class meeting (time and day) 5:15 – 7:45 p.m. Wednesday 
 

Class Location  ACAD  
 
INSTRUCTORS CONTACT INFORMATION 

 
Name of Instructor  Kimberly Fields 

 
Office Location  ACAD 244M 
 

Office Telephone Number 420-1045 
 

Other Telephone Number 430-4715 
 
Email address  kimberly.fields@asurams.edu 

 
Office Hours   

Monday, Wednesday, Friday   10:00 – 12:00  

Tuesday    9:00 – 12:00 
  

TEXTBOOKS AND/OR RECOMMENDED OR REQUIRED READING 
Turnbull, A. (2001) Families, Professionals, and Exceptionality: 
Collaborating for Empowerment (4th Edition) Upper Saddle River, New 

Jersey: Merrill Prentice Hall. 
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Winzer, M. and Mazurek, K. (1998) Special Education in Multicultural 
Context Upper Saddle River New Jersey, New Jersey: Pearson Prentice 

Hall. 
 

COURSE PREREQUISITES   
SPED 2230 
 

GENERAL OVERVIEW  
The course emphasizes the integration of guidance and counseling 
procedures with parents of exceptional children into the total educational 

program for exceptional students.  The course is based upon the fact that 
involvement for parents of exceptional children is essential from a legal 

and educational perspective.  Communication skill training through 
written exercises and role playing activities is stressed.  The family is 
studied so that teachers and counselors can collaborate with families with 

exceptional members. The growing number of children from culturally and 
linguistically diverse backgrounds and the increased participation of their 

families in schools is recognized and strategies to help future teachers, 
practicing teachers, aids, and paraprofessionals understand and 
accommodate these families is explored. The course further examines 

changing instruction and adapting classroom climates, structures, and 
discipline to address the distinct work styles, views, values, language, and 
expectations of children from diverse backgrounds. Ethical and legal 

issues are presented to guide professionals working with parents of 
exceptional children.  

 

COURSE OBJECTIVES 

The Interstate New Teacher Assessment and Support Consortium 

(INTASC) Standards, PRAXIS II Objectives, and CEC Standards for 
Professional Practice Professionals in Relation to Persons with 
Exceptionalities and Their Families are acknowledged following each 

objective. A list of the INTASC and CEC Standards, Code of Ethics for 
Educators of Persons with Exceptionalities, and Praxis II Objectives are 

listed below the course objectives.  
 
The purpose of this intensive, knowledge-based course is to assist 

students in developing a solid foundation for developing strategies for 
working with families of students with exceptionalities and for interacting 

with other professionals about students with these disabilities. In-depth 
reading and study are required outside class time. In-class time will be 
provided for lectures, videos, discussion, clarification of the readings and 

associated activities. Specifically, students will: 
1. develop family counseling skills, which will facilitate 

communications with parents and their exceptional children, 
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taking into account those culturally and linguistically diverse 
families  (INTASC Principle 5, 6, 10; CEC Standard 2, 4;  

PRAXIS Principle II, III)  
2. become familiar with the psychological and sociological aspects 

of a child’s disability and practice communicating this 
information to parents in understandable language and context 
(INTASC Principle 2, 6, 10; CEC Standard 1, 4, 5; PRAXIS 

Principle I)   
3. develop an awareness and understanding of legal and ethical 

issues regarding the counseling of parents (INTASC Principle 1; 

CEC Code of Ethics; PRAXIS Principle II)  
4. develop strategies and helpful hints to make parent conferences 

successful (INTASC Principle 4, 6; CEC Standard 4; PRAXIS 
Principle II, III) 

5. create methods to include international families and make them 

feel comfortable in the school environment (INTASC Principle 4, 
6; CEC Standard 4; PRAXIS Principle II, III) 

6. analyze and understand the dynamics of parents who are 
discouraged and who express negative attitudes (INTASC 
Principle 6, 9, 10; CEC Standard 3, 4;  PRAXIS Principle II, III) 

7. determine and address the cultural barriers which may prevent 
families from fully participating in school activities (INTASC 
Principle 6, 9, 10; CEC Standard 3, 4;  PRAXIS Principle II, III) 

8. acquire knowledge of therapeutic approaches to families so that 
teachers/counselors can make appropriate referrals (INTASC 

Principle 1, 7; CEC Standard 1, 3, 4; PRAXIS Principle V) 
9. use both written and verbal communication contacts with 

parents (INTASC Principle 10;  CEC Standard 4; PRAXIS 

Principle II, III)   
10. discuss the various types of parent conferences (progress 

report, counseling, planning, training, and family) (INTASC 

Principle 9, 10; CEC Standard 4; PRAXIS Principle II, III)  
11. acquire knowledge of parent education programs and parent 

resource materials (INTASC Principle 1, 5; CEC Standard 1; 
PRAXIS Principle II, III)  

12. describe plans to prepare parents to work as volunteers in 

schools (INTASC Principle  7, 9, 10; CEC Standard 4; PRAXIS Principle 

II, III) 

 

Interstate New Teacher Assessment and Support Consortium 
(INTASC) Standards 

Standard 1, Subject Matter. 

The teacher understands the central concepts, tools of inquiry, and 
structures of the discipline(s) he or she teaches and can create learning 
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experiences that make these aspects of subject matter meaningful for 
students. 

 
Standard 2, Student Learning. 

The teacher understands how children and youth learn and develop, and 
can provide learning opportunities that support their intellectual, social 
and personal development. 

 
Standard 3, Diverse Learners. 
The teacher understands how students differ in their approaches to 

learning and creates instructional opportunities that are adapted to 
learners from diverse cultural backgrounds and with exceptionalities. 

 
Standard 4, Instructional Strategies. 
The teacher understands and uses a variety of instructional strategies to 

encourage students' development of critical thinking, problem solving, and 
performance skills. 

 
Standard 5, Learning Environment. 
The teacher uses an understanding of individual and group motivation 

and behavior to create a learning environment that encourages positive 
social interaction, active engagement in learning, and self-motivation. 
 

Standard 6, Communication. 
The teacher uses knowledge of effective verbal, nonverbal, and media 

communication techniques to foster active inquiry, collaboration, and 
supportive interaction in the classroom. 
 

Standard 7, Planning Instruction. 
The teacher plans and manages instruction based upon knowledge of 
subject matter, students, the community, and curriculum goals. 

Standard 8, Assessment. 
The teacher understands and uses formal and informal assessment 

strategies to evaluate and ensure the continuous intellectual, social and 
physical development of the learner. 
 

 
 

Standard 9, Reflection and Professional Development. 
The teacher is a reflective practitioner who continually evaluates the effects 
of her/his choices and actions on others (students, parents, and other 

professionals in the learning community) and who actively seeks out 
opportunities to grow professionally. 
 

Standard 10, Collaboration, Ethics, and Relationships. 
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The teacher communicates and interacts with parents/guardians, 
families, school colleagues, and the community to support students' 

learning and well-being. 
 

 

CEC Standards for Professional Practice Professionals in Relation to 
Persons with Exceptionalities and Their Families 

1. Instructional Responsibilities  
Special education personnel are committed to the application of 

professional expertise to ensure the provision of quality education for all 
individuals with exceptionalities. Professionals strive to:   

 
2. Management of Behavior  
Special education professionals participate with other professionals and 

with parents in an interdisciplinary effort in the management of behavior. 
 
3. Support Procedures  

Adequate instruction and supervision shall be provided to professionals 
before they are required to perform support services for which they have 

not been prepared previously. 
 
4. Parent Relationships  

Professionals seek to develop relationships with parents based on mutual 
respect for their roles in achieving benefits for the exceptional person. 

 
5. Advocacy  
Special education professionals serve as advocates for exceptional 

students by speaking, writing, and acting in a variety of situations on their 
behalf.  
 

Code of Ethics for Educators of Persons with Exceptionalities 

 

We declare the following principles to be the Code of Ethics for educators 
of persons with exceptionalities. Members of the special education 
profession are responsible for upholding and advancing these principles. 

Members of The Council for Exceptional Children agree to judge and be 
judged by them in accordance with the spirit and provisions of this Code.  
 

A. Special education professionals are committed to developing the 
highest educational and quality of life potential of individuals 

with exceptionalities.  
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B. Special education professionals promote and maintain a high 
level of competence and integrity in practicing their profession.  

C. Special education professionals engage in professional activities, 
which benefit individuals with exceptionalities, their families, 

other colleagues, students, or research subjects.  
D. Special education professionals exercise objective professional 

judgment in the practice of their profession.  

E. Special education professionals strive to advance their knowledge 
and skills regarding the education of individuals with 
exceptionalities.  

F. Special education professionals work within the standards and 
policies of their profession.  

G. Special education professionals seek to uphold and improve 
where necessary the laws, regulations, and policies governing the 
delivery of special education and related services and the practice 

of their profession.  
H. Special education professionals do not condone or participate in 

unethical or illegal acts, nor violate professional standards 
adopted by the Delegate Assembly of CEC.  

 

PRAXIS II Objectives 

 
Special Education: Knowledge-Based Core Principles and Teaching 

Students with Mental Retardation 
 

I. Understanding Exceptionalities 
A. Theories and Principles of Human Development and Learning 
B. Characteristics of Students with Disabilities 

C. Basic Concepts in Special Education 
 
 

II. Legal and Societal Issues 
A. Federal Laws and Landmark Legal Cases Related to Special 

Education 
B. Issues Related to School, Family, and/or Community 

 

 
III. Delivery of Services to Students with Disabilities 

A. Conceptual Approaches Underlying the Delivery of Services to 
Students with Disabilities 

B. Professional roles and Responsibilities of Teachers of Students with 

Disabilities 
C. Assessment 
D. Placement and Program Issues 
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IV. Factors Other Than Direct Instruction that Influence the Education of 
Students with Mental Retardation 

A. Basic Concepts 
B. Definitions/Terminology Related to Mental Retardation 

 

 
V.  Delivery of Services to Students with Mental  

A. Conceptual Approaches 

B. Professional Roles/Issues/Literature Toward Individuals with 
Mental Retardation 

C. Assessment 
D. Placement and Program Issues 
E. Curriculum and Instruction for Students with Mental Retardation 
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Conceptual Framework: Teaching for Continuous Learning and 

Performance-Based Preparation 
    

 
 
 

 
 

 
 

 
 

 
 
 

 
 

 
 
Reflective Practitioner 

 1 I Demonstrates understanding and the ability to 
communicate student’s progress to other professionals and 
parents. (Ck,PK,S,D) 

 2 I&A Demonstrates understanding and the ability to reflect on 
professional practices, develop a plan for professional 

growth, and implement that plan. (CK,PK,D) 
 3 I&A Demonstrates understanding and the ability to apply 

National, State, University/College, and professional 

standards to positively impact student learning. (CK,PK,D) 
 4 I&A Demonstrates understanding and the ability to select, 

construct, use various types of formal and informal 
assessment instruments, and make instructional decisions 
about student learning and development. (CK,PK,S) 

 5 A Demonstrates understanding and the ability to construct 
research-based inquiry and use the findings to positively 
impact student learning. (CK,S) 

Technology-Competent Practitioner 
 1 I&A Demonstrates understanding and the ability to use 

technology in the teaching and learning process, 
collaborating and networking with colleagues to enhance 
professional growth. (PK,CK,S) 

 2 I Demonstrates understanding and the ability to integrate 
technology into curricula and administrative routines. 
(CK,PK,S) 

Reflective 
Educator 

Technologically-Competent 

Practitioner 

Culturally-Responsive Practitioner 

Professional 
Educator 
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 3 A Demonstrates understanding and the ability to use 
multimedia tools and applications to conduct research and 

analyze data. (PK,S) 
Culturally-Responsive Practitioner 

 1 I&A Demonstrates understanding, knowledge of, and respect for 
cultural diversity (e.g., gender, ethnicity, religion, 
socioeconomic status, sexual orientation, disability, 

cultural background. (PDK,PK,D,CK) 
 2 I&A Demonstrates the ability to communicate and collaborate 

with students, parents, schools, and community personnel 

in a culturally responsive manner. (PDK,PK,CK,S,D) 
 3 I&A Demonstrates cultural competence and objectivity in 

assessing, planning and implementing instructional 
strategies. (PDK,PK,CK) 

Legend   
PDK denotes Pedagogical Knowledge CK denotes Content Knowledge 

I denotes Initial Level S denotes Skills 

A denotes Advanced level PK denotes Professional 
Knowledge 

D denotes dispositions  

 
STANDARDS-BASED INSTRUCTION 
 

This course embraces the Albany State University college of Education 
Conceptual Model by assisting the student to: 

 
 Communicate and interact with parents/guardians, families, school 

colleagues, and the community to support students' learning and 

well-being. 
 Reflect on methods to attract international families to schools and 

actively participate. 

 Develop relationships with parents based on mutual respect for their 
roles in achieving benefits for the exceptional person. 

 Recognize the various cultural factors which shape families’ 
acceptance of children with disabilities. 

 Become a reflective practitioner who continually evaluates the 

effects of her/his choices and actions on others (students, parents, 
and other professionals in the learning community) and who actively 

seeks out opportunities to grow professionally. 
 
 

This course is aligned with the following national, state, professional, 
and university standards: 
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SPED 3367: 

Counseling 
Parents Objectives 

SPED 3367: 

Counseling 
Parents 

Activities 

 

INTASC 

Standards 

CEC 

Standards 

PRAXIS II 

Objectives 

Conceptual 

Framework 

1. To develop family 

counseling skills, 
which will facilitate 

communications 

with parents and 
their exceptional 

children, taking into 
account those 
culturally and 

linguistically diverse 
families  

Collaborative 

Forum 
Family Case 

Study 

Textbook 
Study 

Guides 
Class 

Assignments 

 

6,9,10 2,4 II RP1, CRP2 

2. To become 
familiar with the 
psychological and 

sociological aspects 
of a child’s disability 

and practice 
communicating this 

information to 

parents in 
understandable 
language and 

context 

Collaborative 
Forum 

Family Case 

Study 
Textbook 

Study 
Guides 
Class 

Assignments 

2,6,8,9,10 3,4 I,V RP1, CRP2, 
RP5 

3. To develop an 

awareness and 
understanding of 

legal and ethical 
issues regarding the 

counseling of 

parents  

Assessments 

Article 
Abstracts 

Textbook 
Study 
Guides  

Class 
Assignments 

 

10 3,4,5 II RP3, CRP1 

4. To develop 
strategies and 

helpful hints to 
make parent 

conferences 
successful  

Collaborative 
Forum 

Family Case 
Study 

Textbook 
Study 
Guides  

9,10 4 II RP2, CRP1 
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Class 

Assignments 
 

5. To create 

methods to include 
international 

families and make 
them feel 

comfortable in the 

school environment 

Collaborative 

Forum 
Family Case 

Study 
Article 

Abstracts 

 

4,6 4 II,III RP1, CRP2 

6. To analyze and 

understand the 
dynamics of parents 

who are 

discouraged and 
who express 

negative attitudes  

Collaborative 

Forum 
Family Case 

Study 

Textbook 
Study 

Guides  
Class 

Assignments 

9,10 4 II CRP1 

7. To determine and 
address the cultural 

barriers which may 
prevent 

international 

families from fully 
participating in 

school activities 

Collaborative 
Forum 

Family Case 
Study 
Article 

Abstracts 
 

6,9,10 3,4 II,III RP1, CRP2 

8. To acquire 

knowledge of 
therapeutic 

approaches to 

families so that 
teachers/counselors 

can make 

appropriate 
referrals  

Assessments 

Article 
Abstracts 
Textbook 

Study 
Guides  
Class 

Assignments 

1,2,5,8,9,10 3,4 II,III,V RP1, CRP2 

9. To use both 
written and verbal 

communication 
contacts with 

parents  

Assessments 
Article 

Abstracts 
Textbook 

Study 

Guides  
Class 

Assignments 

10 4,5 II RP1, CRP2, 
CRP1 
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10. To discuss the 

various types of 
parent conferences 
(progress report, 

counseling, 
planning, training, 

and family)  

Assessments 

Collaborative 
Forum 

Family Case 

Study 
Textbook 

Study 

Guides  
Class 

Assignments 
 

9,10 4,5 II RP1, CRP2 

11. To acquire 
knowledge of parent 
education programs 

and parent resource 
materials 

Collaborative 
Forum 

Family Case 

Study 
Textbook 

Study 

Guides  
Class 

Assignments 

5 4 II,III RP1, CRP2 

12. To describe 

plans to prepare 
parents to work as 

volunteers in 

schools  

Collaborative 

Forum 
Family Case 

Study 

Textbook 
Study 
Guides  

Class 
Assignments 

5,10 4 II,III RP1, CRP2 

 
 

DETAILED OUTLINE OF CLASS SESSIONS 

 

DATE DISCUSSION ASSIGNMENT 

 

1-11 Overview of 

Course/Syllabus 
Family Characteristics 

 

1-18 Family Characteristics Email 

1-25 Family Functions  

2-1 Family Interaction  

2-8 Family Life Cycle  

2-15  Journal Article I 



 

164 

 

2-22  
Midterm 

3-1 Family Roles and 

Policies 

 

3-8 Family Roles and 

Policies 

 

3-15 SPRING BREAK 
 

3-22 Partnerships and Trust Pre-Registration for 

Summer 

Journal Article II 

International families 
of students with 

disabilities 

3-29 Communicating and 

Collaborating Among 
Partners 

 

4-5 Meeting Families’ Basic 
Needs  

4-12 Families as Partners in 
Student Evaluation 

Pre-Registration for 
Fall 

 

4-19 Individualizing 
Education in 

Partnerships with 
Families 

Supporting Students’ 
Individualized 

Achievement and 

Performance 

Family Project I 

4-26  Family Project II 

4-29 through 5-3  Final Exam Week 

 

DESCRIPTION OF ACTIVITIES/ EXERCISES/PROJECTS 
 

Article Abstracts. Each student will be required to read two recent articles 
(2000 or later) on topics relevant to working with parents and families of 
students with disabilities, and write a brief abstract on each article. One 

article must focus on the counseling needs of international families of 
exceptional students. The articles must come from different journals and 
should meet the following criteria: 
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 include title of article, author, date and title of journal, page 

numbers 

 brief summary of article, application to the field, your personal 
opinion of article 

 different journals are used 
 2-3 typed, double-spaced pages 

Assessments. Students may be administered chapter quizzes, a midterm, 
and final exam. All assessments are multiple choice. Students are 
responsible for providing scantrons and #2 pencils for all assessments. 

Collaborative Forum Group Project. The class will be responsible for 
creating a group presentation for display at the Special Education 
Collaborative Forum. Displays should meet the following criteria: 

 tri-board neatly decorated 

 hand-outs available for individuals 

 presentation topic pertinent to class 

 representative available to introduce display 

Email. All students are expected to provide the instructor with an email 
address no later than the third class meeting. 

Family Case Study Project I Study designed to help you apply concepts, 
learned in class with an American family.  This report can be based on 

interview, instrument assessment data, and observations.  
 

Family Case Study Project II Study designed to help you apply concepts, 
learned in class with an international family.  A comparison/contrast 
should be made with this project to that of the American family reported 

on. This report can be based mainly on research, but may include 
interview, instrument assessment data, and observations if available.   
 

Please include information on the following dimensions: 
 

 1. Communication patterns 
 2.  Child-rearing attitudes/practices 
 3. Financial strengths/weaknesses 

 4. Conflict resolution/styles/problems 
 5. Parental needs/resources 
 6. Sources of anxiety, frustrations, and helplessness 

 7. Functional/dysfunctional patterns 
 8. Recommendations for increasing parent involvement 

 9. Attitude toward education/educational settings 
 10.  Plans for transitioning child to adulthood 



 

166 

 

In-Class Group Assignments. Assignments relating to specific chapter 
information will be randomly assigned to individuals/groups. 

Punctuality, Participation, and Professionalism. Punctuality. Attendance 

and punctuality are key components of overall professionalism. All 
students are expected to arrive to class on time. In order for an absence to 

be considered excused, it must (in most cases) be approved in advance by 
the course instructor.  

Participation. All students are expected to fully participate in all class 
activities, including lectures and discussions, demonstrations, role plays, 

presentations, small-group projects, collaborative learning activities, etc.  

Professionalism. At all times, students are expected to conduct themselves 
in a professional manner. Thus, in addition to those factors listed above, 

professionalism includes such things as establishing positive relationships 
and interactions with peers, colleagues, instructors, etc., attending 
respectfully to others who are sharing information with the class, being 

flexible to unforeseen changes in schedules, assignments, etc., and being 
prepared for all class meetings.  

All written assignments must be presented in typewritten form, utilizing 

appropriate APA format, if relevant. All assignments must be turned in on 
the date announced. 

 
UNIVERSITY WRITING REINFORMCEMENT POLICY 

Writing is integral to teaching and learning in all disciplines. Writing 
activities in this course will be evaluated and may include a variety of in-

class and out-of-class writing assignments and forms of essay writing 
required on examination. 
 

INTEGRATION OF TECHNOLOGY 
Students are required to manipulate the on-line companion website to 
complete the study guide requirement for the course. Additionally, chapter 

quiz study questions will be administered via the internet. Class 
communication will be handled via the internet as much as possible. 

Internet research searches must be completed. Student class 
presentations and mini papers must demonstrate some form of technology 
proficiency. Also the instructor will model forms of technology integration 

in delivering instruction. (usage of digital camera, video recorder, power 
point presentations, etc.) 
 

COURSE ATTENDANCE POLICY 
Attendance 
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Students are expected to attend ALL class sessions.  Absence from more 
than three class sessions will result in the reduction of student’s grade to 

one letter grade below his or her final grade.  If you must be absent, it is 
your responsibility to obtain the information from the session missed; 

therefore, it is advised that you select a fellow classmate to retrieve 
handouts and secure notes in your absence.  
 

Tardiness 
All students are expected to be on time to class.  Continuous distractions 
by those who are tardy disturb the flow of the class and cause a detour in 

attention.  
Each tardy above 10 minutes will equal to one absence. 

 
 
COURSE GRADING POLICY 

   A = 100-90;   B = 89-80;   C = 79-70;   D = 69-60;   F = 59-Below 
 

Article Abstracts (2 @ 10) – 20% 
 
Assessments 

 Midterm – 10% 
 Final – 10% 

 

Collaborative Forum Group Project – 10% 
Email - 5% 

Family Case Study I – 15% 
Family Case Study II – 15% 
In-Class Assignments – 10% 

Dispositions – 5% 
 
 

CLASS CANCELLATION POLICY 
In case of the cancellation of a class session, the instructor will modify the 

courses syllabus to cover relevant topics. Cancelled classes will not be 
made up. 
 

IMPORTANT UNIVERSITY DATES 
See Class Calendar 

 

BIBLIOGRAPHY AND REFERENCES   

Abindin, R.R. (1992). Parenting Skills. (2nd ed.). NY: Human 

Services   Press. 
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Albany State University 
Department of Criminal Justice 

Forensic Science 
 

 
Course Information 
 

 Course title/name Advanced Forensic Chemistry 

 Course number and section FOSC  

 Semester  Spring, 2007 

 Class meeting day, time and location: 1hr 15 minutes (TR), CMH 205 

 Course description – 
 
Trace Evidence analysis, identification and quantization by gas 

chromatography (GC), GC/Mass spectrometry (GC/MS) of drugs and 
arson residues, selected ion monitoring by GC/MS, thin layer 
chromatography (TLC), liquid chromatography, and Micro Chemistry.  

 
Forensic chemistry is the application of chemistry to the analysis of 

physical evidence. Included among the topics will be crime scene 
investigation international perspective, analysis of drugs, explosive 
residues, gunshot residues, papers and inks, and paint chips Laboratory 

techniques will include gas chromatography, mass spectroscopy, 
electrophoresis, infrared spectroscopy, liquid and thin-layer 
chromatography. Micro chemical analysis using Polarized Light 

Microscopy 
 

Instructor Contact Information 
 

 Instructor’s name  Dr. Zachariah Oommen                            

 Office location  CMH    335                                                                                                                                           

 Office hours:                                                                 

 Face-to-face   1hr 15 minutes (TR) 

 Virtual   Any time during the semester 

 Office phone number  430-5079                                              

 E-mail address  zachariah.oommen@asurams.edu              
 
Required Text 

 
Teaching forensic analytical chemistry 
 

William E. Brewer (1), Stephen J. Lambert (2) 
Stephen L. Morgan (3), and Scott R. Goode (3) 
(1) South Carolina Law Enforcement Division, Toxicology Department, 
Columbia, SC 29210 
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Hand Book of Forensic Drug Analysis- Edited by Frederick P smith and J 

A Siegel- Elsevier Academic Press , 2005 ISBN 0-12-650641-8 
 

Gerber, S. M., Ed., Chemistry and Crime; From Sherlock Holmes to 
Today's Courtroom, American Chemical Society, Washington, DC, 1984.  
 

Ho, M. H. Analytical Methods in Forensic Chemistry, Ellis Horwood, Ltd., 
London, 1990.  
 

Hunt, S. M. Investigation of Serological Evidence: A Manual for Field 
Investigators, Charles C. Thomas Publ. Ltd., London, 1984.  

 
James, R. E. Laboratory Manual for Criminalistics, Prentice Hall, NY, 
1980.  

 
Lowry, W. T. Forensic Toxicology: Controlled Substances and Dangerous 

Drugs, Plenum Publ. Co., NY, 1979.  
 
Maples, W. R.; Browning, M. Dead Men Do Tell Tales, Bantam DoubleDay, 

NY, 1994.  
 
Saferstein, R. Forensic Science Handbook, Vol. I-III, Regents/Prentice 

Hall, NJ, 1993.  
 

 Journal of Forensic Science 

 Journal of Forensic Science Society 

 Crime Lab Digest 

 Journal of Forensic Identification 
 
Course Prerequisites 

 

 CHEM, 1201. 1202, CHEM 2032 
 
Course Objectives 

 

 To prepare students who can stand at the interface between New 
Knowledge and National and International Societal Needs in 
forensic field. 

 To provide a general overview of the prevalent chemical principles, 
methods, and instrumentation involved in the analysis of physical 
evidence. 

 To provide a realistic picture of the day-to-day functions of a crime 
laboratory professionals in and around the world. 
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 To emphasize the importance of science and ethics in the analysis 
of forensic evidence and in the reporting of the findings of such 
analyses. 

 To motivate and assist the students to achieve excellence and to 
grade them according to their actual performance. 

 

 
 

Online Course Parameters 
 

 WebCT participation, a technology development part of the course, and 
will be credited 

 Attendance  
o Participate the discussions and assignments as and when 

requested by the instructor 

 Discussion and Assignments 
o I will allow access to each assignment for one week. If you wait 

until the last minute and the server is down or your computer 
explodes, then I can’t help you. 

o Assignments can be an attachment file and save the files as 
plain text (.txt) or rich text format (.rtf). These two file types 
will not maintain formatting. If formatting is important to you, 

save files as a web page (HTML). 
o Reply  or comments to the assignments and discussions will 

be posted after the access time 

 
First Assignment 

 

 Access WebCT and there is a sample assignment and assessment. I 
want you to follow the directions for the assignment and take the 
introductory quiz. If you have problems completing either of these 
tasks, please inform me immediately so that we can help you resolve 

any issues. These are for practice, but it is designed to help 
troubleshoot and resolve any problems you may have with these two 

tools. If you do not complete these assignments and you have problems 
completing a quiz or assignment, I will not help you.  

  

Back-up Procedures 
 

 All students should keep an electronic back-up copy of your work until 
the end of the semester. 

 

Important Notes for Assessments and Assignments 
 

 Assessments/quizzes 
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o You must submit each answer by pushing the “Save answer” 
button. This protects the student because their choice is logged 

on the WebCT Server. If the connection is interrupted for any 
reason, when you return to the quiz, you can pick up where you 

left off. Also, you can see which questions have been answered 
and which still require an answer. 

o You will need to pay close attention to the introductory page 

where you will click the “Begin Assessment” button. That page 
will list the necessary settings. Quizzes have various settings. I 
may give you a time limit, or I may only release one question at a 

time, in which case there will also be a “Next question” button to 
click after you save each answer. If I only release one question at 

a time, I may or may not allow you to revisit the question. If you 
are not allowed to revisit a question, DO NOT skip it because you 
will not be allowed to return to that question. At the end of the 

quiz, you must click the “Finish” button. Then you must submit 
the quiz for grading. You will see a “View results” button, IF your 

professor allows you to view your grade upon submission. 
 DO NOT wait until the last minute to submit a quiz for grading. 

If technology fails, you will need time to implement a back-up 

plan. Late submissions will not receive credit. 

 Assignments 
o I will accept files in the following file formats 

 .doc (MSWord) 
 .xls (Excel) 

 .ppt (PowerPoint) 
 .rtf (rich text format) and .txt (plain text format) are global 

text reading formats. If you do not have MSWord, you can 
save your documents that you have created in your data 
processing application in one of these two formats so that 

I can read it and give you credit. 
 DO NOT wait until the last minute to submit an assignment. If 

technology fails, you will need time to implement a back-up plan. 
Late submissions will not receive credit. 

 

Class Attendance Policy 
  

 Students are encouraged to be in class and on time. They will be 
responsible for all class activities and assignments. Make-up tests will 
be given only in the case of extreme illness or personal tragedy. 

Absences need to be approved. Attendance and participation in class is 
a requirement. A lot of what is learned in this course will be through 

analytical ability and research skill. Students are expected to follow the 
laboratory practices and other assignments systematically 

 



 

174 

 

Web Participation Policy 
 

 Your participation will be determined by your discussion postings and 
accessing the course materials. There is a Tracking tool within WebCT 

that allows me to view what content pages you have visited and how 
many original and reply posts you have submitted in the Discussion 

tool. 
 
Class Cancellation Policy 

 

 Classes will be taught as per the Schedule. Assignments, quizzes, and discussion 
topics will be intimated to you both by e-mail and announcing during lecture 
sessions. In case of cancellation, missed topics will be taken in another time with 
prior notification. 

 
General Statements (Do and Don’ts in the course and class room) 

 

 Students are to be in class in time 

 Class policy will be strictly followed 

 Eating and drinking in side the class room is not allowed 

 Punctual with the rules and regulations of the University 
 
 
Detailed Outline of course work 

 
Course out line Topics  
 

1. Introduction to forensic science  
 

i. Evidence control, processing, and chain of 
custody  Crime scene investigation International 
perspectives  

 
2. Drug identification  

i. Drug classes based on nations and spot tests Eg. 
marijuana and Cocaine  

 

3. Confirmatory methods for drug identification 
 

i. Instrumentation and interpretation of spectra  Gas 

chromatography/Mass spectrometry (GC/MS) Fourier 
transform-infrared spectroscopy 

 
4. Toxicology 
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i. Alcohol Breath testing  Blood alcohol 
analysis  Headspace GC 

 
5. Trace Evidence 

i. Gunshot residue Atomic absorption spectrometry,  
 

6. Hair and fiber analysis 

 
 Classification hair based on race,  

Microscopy, elemental analysis, and Extraction/ 

chromatography 
 

7. Paint analysis  
 

 FTIR, SEM, Pyrolysis GC/MS 

 
Lab Experiments 

 
1. Alcohol Content of Blood and Breath  

2. Arson samples by GC  

3. GC/MS for illegal drug identification 

4. Fiber identification by Poalrized microscopy 

5. Microchemical analyis of explosives and drugs  

 

Discusssion and Application  

 

Online Course Parameters 
 

 WebCT participation, a technology development part of the course, and 
will be credited 

 Attendance  
o Participate the discussions and assignments as and when 

requested by the instructor 

 Discussion and Assignments 
o I will allow access to each assignment for one week. If you wait 

until the last minute and the server is down or your computer 
explodes, then I can’t help you. 

o Assignments can be an attachment file and save the files as 
plain text (.txt) or rich text format (.rtf). These two file types 

will not maintain formatting. If formatting is important to you, 
save files as a web page (HTML). 
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o Reply  or comments to the assignments and discussions will 
be posted after the access time 

 
 

Documentation of the experiments 
Lab note book 
 

It is necessary to keep a lab notebook during this class as documenting 
the work is a part of the course. Lab notebooks need to be written in ink 
and they need to have date and time notations in them. Indicate the source 

of the sample, date and time received and what you did with them and the 
results. Always get the signature of the lab assistant/ the instructor before 

you leave the lab.  
 
Lab Report - A type written report is required to be posted on the WebCT 

for   each experiment within one week after you have finished the 
experimental work. It is recommended that you keep a hard copy of the 

reports ready to hand over to the instructor if necessary.  Keep in mind 
that 20 % of the grade is timely posting on the Web 
And the 20 % is doing the experiments properly.   

 
The following directions will help students to write the Lab Report 
 

 
Title  Title of the given experiment  

 
Objective – Why do you perform the experiments?  
 What is your expectation from the experiments? 

 A few sentences are usually sufficient. 
 
Introduction – Briefly describe the background and theories of the 

experiment based on your text book   or journal paper. What 
will happen when you perform the experiments? Write this 

part before you start the experiments.  
 

Procedures - the procedures you have used, exactly as given in the Manuel 

 
Data -  Include the experimental data, for example the graph or chart 

print out.   
 
Calculations – Include the calculations if necessary 

 
 
University Writing Requirement 

 
UNIVERSITY WRITING REINFORCEMENT POLICY 
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Writing is integral to teaching and learning in all disciplines. Writing 

activities in this course will be evaluated and may include a variety of 
writing assignments. 

 
 
 

 
Expectation of students and the Technology 
 

 Students are expected use the ASU e-mail address and visit the WebCT 
every week for new assignments and discussion topics 

 In order to successfully complete this course, you must have a computer 
and internet connectivity. I suggest that you always have a back-up plan 

in case something happens and you cannot use your primary computer. 
You need to identify a secondary computer. There is a computer lab on 

the first floor of the Criminal Justice building. Times vary, so you will 
need to check and see what those times are. 

 

Grading Component  
       

 Exams 1-3                      60% 

 lab                                  20% 

 Assignments                  15% 

 Attendance       5% 

 Total                            100% 
 
Student Evaluation and Final Grade 
 

90 – 100% A 

80 – 89% B 

70 – 79% C 

60 – 69% D 

Below 60% F 

 
 

 
 



 

178 

 

Dr. Hsi-Ling Huang  Office: RHS 326 
Albany State University Phone: (229)430-4736 

Semester, Year  Hsi-Ling.Huang@asurams.edu 
Course Number  Office Hours: TBA 

 
Asian American Literature 

 

Course Description: 
 
This course introduces students to selected works of Asian American 

literature, including Chinese, Japanese, Korean, Filipino, and Indian 
American writers.  We will discuss the issues of class and gender, ethnicity 

and assimilation, dislocation and cross-culturality, as Asian American 
writers forge complex transnational identities in relation to historical 
uprootedness.  The constant reflections upon refugees, homeland, exile, 

alienation, and migration call attention to this “marl of the new diaspora” 
(Marilyn Chin), a recurring motif that appears in much of the Asian 

American literature.  Films, critical documentaries, culture lessons, and 
class presentations will supplement our readings and contribute to a large 
sense of the rich and varied “lived” experiences of Asian Americans in the 

modern world. 
 
Course Objectives: 

 
Upon completion of this course, students should be able to: 

 
1. understand the history of Asian Americans and important national 

(international) events in relation to immigrants; 

2. be able to make critical distinctions among various Asian American 
groups (for instance, how “refugees” differ from “immigrants”); 

3. gain an informed perspective on Asian American literature and 

criticism as expanding creative and scholarly fields and global 
viewpoints; 

4. become acquainted with specific cultural traditions related to 
Asian American experience; and  

5. analyze multiple literary genres in Asian American literature, 

including, but not limited to, the novel, drama, poetry, and the 
short story. 

 
Course Prerequisites: 
 

Students must pass ENGL 1101 and ENGL 1102 with C or higher 
grades. 
 

Required Texts and Readings: 
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Asian-American Literature: An Anthology.  Ed. by Shirley Geok-lin Lim, 
NTC Publishing Group, 1999. 

 
Additional Resources: 

The Harper Handbook to Literature. 

“Asian American Literature” Columbia Literary History of the United 
States, ed. Emory Elliott, Columbia University Press, NY, 1988.  P. 811-

21. 
“Seventeen Syllables” from Seventeen Syllables and Other Stories by 

Hisaye Yamamoto. 
Asian American Studies. Eds. Jean Yu-Wen, Shen Wu, and Min Song.  

Rutgers University Press, 2000. 
A Resource Guide to Asian American Literature. Eds. Sau-ling Cynthia 

Wong and Stephen H. Sumida.  MLA, 2001. 
Bold Words: A Century of Asian American Writing. Eds. Jini Srikanth and 
Esther Y. Iwanaga.  Rutgers University Press, 2001. 

Chinese Festivals. Tan Huay Peng. Hong Kong, Federal Publications, 
1991. 
Tentative Documentaries: 

Ellis Island. The History Channel DVD. 
Chinatown: Strangers in a Strange Land. The History Channel 

DVD. 
China Rising. The History Channel Videos. 

The Stories of Maxine Hong Kingston. PBS Video. 
Conquering America with Bharati Mukherjee. PBS Video. 
 
Tentative Films: 

Picture Bride 

The Joy Luck Club 
Come See the Paradise 
 

Course Requirements: 
 
Students will be asked to come prepared to participate in class and 

complete all assigned readings before they are scheduled to be discussed.  
The student’s success depends upon the level of engagement one brings to 

the course, and one’s grade will subsequently reflect the quality and effort 
each student demonstrates throughout the semester.  Students will be 
asked to attend class regularly, write one short research paper (5-7 pages), 

participate in a class presentation, and take 3 examinations. 
 
20% First Examination 

20% Second Examination 
20% Third Examination 
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10% Leading class discussion (including a short report)  
20% Short Essay 

10% Participation and attendance (including pop quizzes) 
 

*Examinations will be tested based on your understanding of the texts, 
including class notes, discussions, and presentations.  The types of 
questions will include identification of literary terms and/or significance 

of characters/symbols in the texts, short answers, and essay questions.     
NO MAKE-UP EXAMINATIONS WILL BE GIVEN UNDER ANY 
CIRCUMCEDANCES. 

 
*You are required to lead a class discussion (at least 30 minutes) on one 

of the authors.  You'll need to research on additional biographical and 
critical background of the author and his/her works.  You are encouraged 
to use technology (PowerPoint, overhead projector) and/or any visual aid 

form (bulletin board, handouts) to engage your audience.  Remember, 
you’re leading a class discussion, not reporting on your research results.  

You may include creative activities, such as games, free writes, small 
group discussions to have the whole class involve.  On the day of your 
presentation, you need to have business (formal) attire and speak proper 

English.  The grading criteria of your presentation will be posted on WebCT 
later on.  You also need to turn in a 1-2 paged, single-spaced report on 
your topic.  The report should include two parts: your research result on 

the author/short stories and your personal response to the story.  You 
also need a work cited page to list your references.  

 
*Participation includes attendance and in class discussion.  You are 
allowed to have one week of absences (whether it’s excused or not) 

without FAILING this course.  However, every time you’re late/absent for 
the class, you’ll be penalized (missing a class is 2 points off and lateness 
is 0.5 point off your final participation grade.  3 lateness equal to one 

absence.)  If you come to class unprepared or turn in assignment late, your 
grade will also suffer.  If you have to miss a class due to university 

business, you need to provide document and notify me BEFORE your 
absence. 
 

*You are required to write a research essay (5-7 pages) on a topic in 
relation to our readings.  Detail of the essay requirement will be posted on 

WebCT later on. 
 
Professionalism: 

 
Turn your cell phone off and put it out of sight.  Your cell phone will be 
confiscated if you use it in class (whether it’s talking, text messaging, or 

playing video games).  If you step out of class to answer your phone, you’ll 
be counted as absent.  No chitchatting.  Raise your hand if you have 
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something to say.  No disrespectful attitude/language toward me or your 
peers.  No hat/sunglasses/tinted glasses allowed so that I can see your 

pretty eyes.  Dress the way you want people’s respect. 
 

Class Cancellation Policy: 
 
Classes will only be cancelled due to emergency situations.  Check your 

email for ASU INFO announcements.  If our class is cancelled for 
teacher/student conference, you MUST attend conference according to the 
time you sign up.  Missing required conference is equal to absence. 

 
Albany State University Student Code of Conduct: 

 
Office of Student Life, Value III.—ACADEMIC DISHONESTY Section 1. 
Academic Dishonesty: “The intentional misrepresentation of one’s work to 

deceive for personal gain, when in fact said work is not that person’s or 
assisting another to do the same.  It is the willful cheating, plagiarizing, 

and fabrication of work.  Academic dishonesty includes, but is not limited 
to, engaging in dishonest practices in scholastic study examinations; 
unauthorized assistance during examinations or in connection with any 

work done for academic credit, using unauthorized materials such notes, 
textbooks, previous examinations, exhibits, experiments, papers, other 
supplementary items; copying information from another student during 

an exam; allowing another student to copy all or a portion or work; 
obtaining prior knowledge of examination materials, and using 

commercially prepared papers or research projects in any academic area.  
A recommended grade of “F” in the course is the minimum sanction.” 
 

What is plagiarism? 
 
Webster’s College Dictionary published by Random House: “the 

unauthorized use of language and thoughts of another and the 
representation of them as one’s own.”  It can range from a borrowed 

sentence without citation, to paraphrase, to download a paper from the 
Internet and submit it as one’s own.  Plagiarism is a serious violation of 
the Albany State University Student Code of Conduct and will not be 

tolerated by the university.   
 

Grading Scale: 
A=90 and up 
B=80—89 

C=70—79 
D=60—69 
F=59 and below 
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University Calendar: 
www.asurams.edu 

  
Tentative Schedule: 

 
Week One Introduction to Asian American Literature 
 

Week Two History Background of Early Asian Immigrants 
  Readings: Sugimoto, Huynh, Lim 
  Film: Ellis Island 

 
Week Three Asian Affiliations 

  Readings: Gonzalez, Cha, Hagedorn, Kamani 
  Film: Chinatown 
  Culture Lesson: Chopsticks and Chinese Zodiac 

 
Week Four Struggles and Recognitions 

  Readings: McCunn, Far, Yamamoto, Okada 
  Film: Picture Bride 
 

Week Five First Exam 
  Film: Stories of Kingston 
  Culture Lesson: Origami and Kimono 

 
Week Six Identity 

  Readings: Mori, Yamauchi, Kingston, Mukherjee 
Film: Conquering America with Bharati 
Mukherjee 

 
Week Seven Gender Issues 
  Readings: Chu, S. Wong, J. Wong, Abbasi 

  Film: The Joy Luck Club 
 

Week Eight Parents and Families 
  Readings: Tan, Chin, Yamauchi, Chang 
  Culture Lesson: Asian Festivals 

 
Week Nine Second Exam 

  Discuss Research Essay 
  Film: China Rising 
 

Week Ten American Place and Displacement 
  Readings: Low-Yone, Santos, Jen, Yamamoto 
   

Week Eleven Language and Vision 
  Readings: Sone, Kim, Lee 
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  Culture Lesson: Chinese Characters 
 

Week Twelve Draft 1 Research Essay Due 
  Readings: TBA 

 
Week Thirteen Third Exam 
  Film: Come See the Paradise 

 
Week Fourteen Final Draft Research Essay Due 
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Albany State University 
Department of Mathematics and Computer Science 

 
Course Syllabus 

 
General Information 
 

 Course Number: CSCI 2102 (new course) 
 Course Title: Software for Global Application 
 Credit Hours: 3 

Description: Study of the principles and practice of software 
internationalization with emphasis on the design 

and customization of software to accommodate 
linguistic and cultural diversity. 

Semester and Year:  TBA 

 Class Meeting (Day/Time):  TBA  
 Class Location:  TBA 

 
Instructor’s Contact Information 
 

 Name:  Amitabh Singh 
 Office Location: RHS 336 
 Office Tel#:  (229) 430-4888 

 Fax #:  (229) 430-7895 
 Email Address: Amitabh.Singh@asurams.edu 

 Office Hours: TBA 
 
Textbooks, Required and Recommended Readings 

 
Textbook 
Java Internationalization  
By Andy Deitsch, David Czarnecki 
O’ Reilly Publishing Company, First Edition, March 2001  
ISBN: 0-596-00019-7 

 

Required Reading 
None 
 

Recommended Reading 
None  

 
Course Prerequisites 
 

CSCI 1301      Computer Science I 
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General Overview 
 

The purpose of this course is to give students the opportunity to 
learn about software internationalization and localization issues, 

using the Java programming language as the environment for 
testing such software features. Each student will also have the 
opportunity to design and implement an individual semester project, 

involving reading and/or research and/or Java programming. 
 
Course Objectives 

After successful completion of this course, students will be able to 
demonstrate the following with 85% mastery or higher: 

1. Understand software internationalization, localization and 
globalization.  

2. Identify various writing systems e.g. Ancient Writing Systems, 
Far East Writing Systems, Bidirectional Scripts, Greek, Latin 
and Cyrillic, Indic Scripts, Thai Script etc.  

3. Understand defining a Locale, working with the Locale class, 
Querying for Locale information and checking available 

Locales.  
4. Demonstrate the knowledge of Formatting Messages, Date and 

Time Formats, Number Formats, Message Formats. 

5. Effectively use Character Sets and Unicode.  
6. Searching, Sorting and Text Boundary Detection. 

7. Font and Text Rendering 
8. Internationalized Graphical User Interfaces: General Issues, 

Internationalization and Localization Caveats for various 

components, using a Layout Manager 
9. Input Methods 
10. Internationalized Web Applications: Applets, Servlets, Java 

Server Pages 
11. Future Enhancements to the Internationalization. 

 
Learning Outcomes 
 

Students will create web applications such as Java Applets, Servlets 
and Java Server Pages and will demonstrate their understanding of 
Software Internationalization. 

 
Detail Outline of Class Sessions (Subject to modifications) 

TBA 
 
 

Description of Activities/Exercises/Projects 
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Candidates are expected to be prepared for each class session and 

to look for opportunities to ask questions and make relevant 
comments. Candidates are also expected to be able to answer 

questions asked by the instructor. Other expectations include, but 
are not limited to, offering comments and observations, and 
volunteering examples for class discussions. Participation should be 

offered in a thoughtful and congenial manner, be relevant and direct 
to course content, and problem solving oriented. In addition, each 
candidate is expected to perform the following activities: 

 
1. Read chapters required for the course as specified by the 

instructor. 
2. Do project/assignments as required by the instructor. 
3. Save work on a floppy disk or some other stable form of media. 

4. Submit all the assignments on time. 
5. Take tests and final examinations on specified dates. 

6. Must submit their “own” work, without copying from others. 
 
Integration of Technology 

 
Students are required to use WebCT. Each student will be provided 
with a login-id and initial password of his/her account. Students are 

required to check their WebCT account frequently for 
announcements, updates and grades. Computer Labs are located in 

room numbers 210, 212 and 214 of Simmons Hall where students 
can work on their projects, assignments etc. 

 

General Statements 
 

1. The professor will adhere to all University policies pertaining to 

attendance, make-up tests, cheating/plagiarism, as well as 
withdrawal, incomplete, and final examinations. Candidates are 

expected to be familiar with and adhere to these policies. 
 

2. The professor will retain all materials submitted. Candidates who 

desire copies of submitted materials should make copies of these 
materials before submission. 

 
3. The professor will use a variety of assessment measures to 

evaluate a candidate’s progress relative to the acquisition of 

course knowledge competencies, skills, and professional 
dispositions. 
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4. The professor has the right to modify and/or change the syllabus 
as needed during the course of the semester. In such cases, 

advance notice will be given to the candidates. 
 

5. Beepers and cell phones MUST be turned off before coming to 
class. 
 

6. University classrooms are not a substitute for day-care centers. 
The University does not allow unauthorized visitors or children 
in classrooms. 

 
7. If you are a candidate with a disability which requires special 

materials or accommodations, please discuss with the professor 
during the first week of class (preferably immediately after the 
first class period). Candidates with a verifiable disability will be 

permitted to use appropriately modified academic 
accommodations to address course requirements. It is the 

candidate’s responsibility to contact the Office of Disability 
Services and notify that office of their disability. The professor 
will, upon a receipt of a letter from the Office of Disability 

Services, make appropriate academic accommodations for the 
candidates as recommended. 

 

Course Attendance Policy 
 

Class attendance is mandatory at Albany State University (ASU). 
ASU attendance policy states that ASU students are expected to be 
in class on time for all class meetings. Attendance begins the first 

day of the class and all students are expected to remain in class for 
the entire class period unless prior arrangements have been made 
with the instructor. Absenteeism cannot exceed the credit hours for 

the course. This means if a class meets two times per week, a 
student cannot miss class more than two times during the semester 

without suffering a substantial penalty. Excessive absences may 
result in the instructor lowering the grade earned by one letter grade 
e.g. “A” to “B” or “D” to “F”. (Note: This includes “excused and 

unexcused” absences.) 
 

Course Grading Policy 
  

Candidates’ evaluation and final grade will be based on the points 

earned from class projects/assignments, two examinations, and 
final examination. The penalty for assignments is as follows: 3 
points for late submissions. All late submissions must be received 

by the professor with two (2) days of due date. 
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The final grade will be determined by averaging the total points 
earned on the assignments and examinations. 

 
 Activities   Points 

 Test One   100 
 Test Two   100 
 Projects/Assignments  200 

 Final Exam   100 
 

Grading Scale 

A = 90-100 
B = 80-89 

C = 70-79 
D = 60-69 
F = below 59 

 
Class Cancellation Policy 

 
Classes will only be cancelled in emergency situations. In such 
cases, the professor will notify candidates of class cancellation as 

early as possible. The Chair of the Department also will be notified. 
In addition, a memo of the cancellation will be placed outside the 
door of the class meeting location. The professor will modify the 

syllabus, as needed, to ensure coverage of relevant course content 
affected by the cancellation. 

 
Important University Date 
 

 See Academic Calendar at www.asurams.edu 
 
Bibliography and Reference 

 
1. For java:    java.sun.com 

2. For eclipse:   www.eclipse.org 
3. For BlueJ:    www.bluej.org  
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